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PriekSvards (Nadezda Polianovica)

Erasmus+ KA1 projekta “CLIL/SVIA pielietoSana projektu darbiba”
dalibnieku un CLIL skolotaju atzinas

Teorétiskais ieskats CLIL (Inna Burova)

Labas Prakses piemeéri — CLIL aktivitates, stundas un projekti
Humanitaras zinatnes

English, Latvian and Crafts- “The Martin’s Day Rooster®, 3.klase
(Olga Caplina)

Geography and English “Types of Winds”, 5.klasé (Alina Kibina)
Social science and English “My Healthy Plate®, 6.klasé (Alina
Kibina)

Natural Science “Food Chain®, 6.klasé (Alina Kibina)

History and English - “The Crusades®, 7 .klasé (Marija Konovalova)
English and Economics -“Product Life Cycle®, 10.klasé (Nadezda
Polianovica)

Culturology and English “An individual and political power in
different cultures”, 11.klasé (Aelita Komsa)

Vizuala maksla un anglu valoda “Modern Art or Modernism”,
12 klasé (Aelita Komsa)

Economics and English “Taxes”, 12.klasé (Inna Pivovare)

Eksaktas zinatnes

Science and English “Animal World“, 3.klasé (Inna Burova)

English and Maths “Interests and abilities”, 4.klasé (Anna
Polanskiha)

English, Maths and Crafts “Project - Paper Bridge Building®, 5.klasé
(Anna Polanskiha).

Information Technologies and English - “Types of Computers”,
5.klasé (Oksana lvanova).

English and Information Technologies (IT) “Types of Computers®,
5.klasé (Anna Polanskiha)

Information Technologies and English - “E-mail writing structure and
procedure®, 6.klasé (Oksana Ivanova).

IKT, matematika un anglu valoda - “Diagrammas veidoSana un
formatéSana”, 7.klasé (Oksana Ivanova).

Kimija, biologija un anglu valoda “OksidéSana. OksidéSanas
pieméri”’, 7 .klasé (Nadezda Usacova)

English and Chemistry -“Oxidation®, 8.klasé (Nadezda Polianovi¢a)
Kimija, biologija un anglu valoda “Udens piesarnojums”, 8.klasé
(Nadezda Usacova)

Fizika un anglu valoda.- “Projekts. Elektrodrosiba. Pirmas dienas 1.
aktivitate”, 8.kl (Svetlana Sokolova).

Fizika un anglu valoda -“Projekts. ElektrodroSiba. Pirmas dienas 2.
aktivitate”, 8.kl (Svetlana Sokolova).

Rezultati un secinajumi (Nadezda Polianovita)
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Erasmus+

Satura un valodas integréta apguve — dross solis preti
panakumiem!

Izglitibas sistéma ir nepiecieSamas nopietnas parmainas — to dzirdam arvien biezak
izglttibas iestades, konferencés un medijos. Laimiga karta skolotaji ir tie cilveki, kuri
vienmeér ir gatavi macities, pilnveidoties un meklét jaunus risinajumus, bet kas ir tie
instrumenti, kuri varétu palidzét jebkuram pedagogam paaugstinat macibu procesa
efektivitati?

Bez Saubam, instrumenti var bat daudz un dazadi. Mums gribétos ipasi izcelt
joprojam nepietiekami izpétito Satura un valodas integréto apguvi (SVIA) jeb Content
and Language Integrated Learning pieeju un dalities pieredzé€, kuru Rigas Klasiskas
gimnazijas skolotaji guva, darbojoties Eiropas muazizglitibas projektd Erasmus+KA1l
Satura un valodas integrétas apguves pieejas istenoSana projektu darbiba jeb
Implementing CLIL in Project Work no 02.09.2014. lidz 31.05.2016.

Projekta meérkis bija izglitot skolotajus CLIL un Informacijas Tehnologiju joma, lai
paaugstinatu Latvijas skolénu konkurétspéju, attistot nepiecieSamas svesvalodu un
IKT prasmes un iesaistot skolénus projektu darbiba, ka arT nodrosSinot tiem centréto
pieeju, izmantojot Moodle vidi.

Projekta norise: pedagogu apmaciba norisinajas tris darbibas virzienos: 1) CLIL
skolotaju apmaciba Celtenhema Lielbritanija; 2) Moodle sistémas apgisana Praga
Cehija un 3) IKT un iPad izmanto$ana macibu procesa Graca Austrija. Turklat CLIL
kursus izgaja gan eksakto, gan humanitaro zinatnu, gan anglu valodas skolotaji, jo tie
bija 3 dazadi kursi, katrs ar savu specifiku, kas palidz akcentét aktualako sava
priekSmeta un efektivi veidot sadarbibu ar kolégiem.

Jaatzime, ka kombinacija CLIL, IKT un Moodle ir tris cieSi saistitas lietas, kas it Tpasi
efektivi strada, ja skolotajs labi orientéjas visas trijas. IKT zinasanas un CLIL paver
plaSas iespé&jas izmantot un adaptét interneta pieejamus macibu resursus, kas
savukart vél vairak bagatina macibu procesu, ja skoléni var papildus lietot iPadus un
Moodle vidi.

Erasmus+KAl projekts deva mums iespéju macities no CLIL macibu gramatu
autoriem un vérot stundas labakajas Eiropas skolas, iepazities ar modernakajam
tehnologijam un metodém citas valstis, satikties un veidot kontaktus ar kolégiem no
dazadam Eiropas valstim. Par |oti pozitivu faktoru kluva arT tas, ka paraléli
Erasmus+KA1 projektam CLIL pieejas istenoSana projektu darbiba, kas fokuséjas uz
skolotaju profesionalo pilnveidi CLIL joma, tika apstiprinats arT Erasmus+KA2 skolu
partneribas projekts CLIL k& instruments macibu procesa parmainam sakumskola,
kuru koordingja Olga Caplina. Misu partneriem no Spanijas un Lielbritanijas bija
pietiekami liela pieredze CLIL joma, un més varéjam macities cits no cita. Skolénu



mobilitates un CLIL stundu véro$ana Spanija, Lielbritanija un pie mums Latvija deva
papildu stimulu arT visiem sakumskolas skolotajiem vél vairdk iedzilinaties un
izmantot CLIL pieeju savas stundas. Tapéc var teikt, ka divu gadu laika visa
gimnazija no 1. lldz 12. klasei loti intensivi pétija un izmantoja CLIL pieeju un tas, bez
Saubam, deva pozitivus rezultatus.

Par vienu no papildu ieguvumiem Erasmus+KA1l projekta kluva iesaistiS8anas Rigas
informativi metodiska centra (RIIMC) projekta Izglitiba izaugsmei 2016. Nemot véra
to, ka video veidoSanas un redigéSanas pamati bija aktuali ne tikai Erasmus projekta
skolotajiem, bet arT daudziem citiem pedagogiem, Rigas Klasiska gimnazija
iesaistijas RIIMC aktivitatés ar savu projektu Video k& inovaciju ieviesanas un
izglitibas kvalitates celsanas instruments, kura rezultata tapa video kursi skolotajiem
un vairaki pedagogi iemacijas ne tikai kvalitativi veidot savus macibu video, bet ari
redigét plasi pieejamus macibu videoklipus no YouTube, saisinot vai apvienojot, ja
nepiecieSams, tulkojot un pievienojot savu tekstu vai jautajumus. Viss kursa saturs
bija pieejams arT Moodle vidé, tapéc macities bija daudz vieglak, jo, pildot majas
uzdevumus, vienmér varéja ieskatities Moodle. Prasme ne tikai atlasit, bet art redigét
macibu video ir |oti aktuala visiem un it TpaSi CLIL skolotajiem, jo ir labi, ja skolotajs
orientéjas un var atlasit macibu materialu no milziga video resursu klasta, bet vél
labak, ja vin$ prot redigét un pielagot So materialu tieSi savu skolénu vajadzibam.

Gribam sirsnigi pateikties par atbalstu visiem, kuri padarija $o projektu par
iespéjamu: Valsts izglitibas attistibas agentiras (VIAA) specialistiem, Rigas Domes
Izglitibas un FinanSu departamentu specialistiem, RIIMC specialistiem un, protams,
Rigas Klasiskas gimnazijas direktoram Dr. Romanam Alijevam.

Sis rakstu un Labas Prakses pieméru krajums apkopo projekta materialus un
CLIL skolotaju LP piemérus, kas ir tapusi pateicoties Rigas Klasiskas
gimnazijas dalibai ES mazizglitibas projekta Erasmus+ KA1 Satura un valodas
integrétas apguves pieejas istenosana projektu darbiba.

Rakstu un LP pieméru krajuma redaktore Erasmus+KA1 projekta “Satura un valodas
integrétas apguves pieejas TstenoSana projektu darbiba” koordinatore (2014.-2016.)
Mag_.filol. Nadezda Polianovica

polianovic@yahoo.com



Erasmus+ KA1 projekta “SVIA pieejas pielietoSana projektu
darbiba” dalibnieku atzinas

Satura un Valodas Integrétas Apguves (SVIA) jeb CLIL pieejas TstenoSana tiek
izvirzita ka viena no svarigakdm gimnazijas
prioritatém jau vairak neka 10 gadus. Veiksmiga
bilingvala modela ievieSana pieradija, ka
vienlaicigas priekSmeta un valodas apgusanas
laika maciSanas process tiek ieveérojami
bagatinats un klus radosaks, interesantaks un art
daudz produktivaks. Attieciba uz bazam, kuras
joprojam dazreiz nakas dzirdét, ka CLIL pieeja
varétu kavét latvieSu valodas apgisanu nacionalo
minoritaSu skolas, gribas atzimét, ka patiesiba
viss notiek tieSi otradi un bilingvalas izglitibas
specialisti  noteikti to saprot. Meés skaidri
apzinamies kadi ir misu mérki un daram visu lai
skoléni nevis zaudétu, bet iegutu péc iesp€jas
vairak, un ja papildus pie latvieSu terminologijas
skoléni apspriez vardus vai arT lasa tekstus anglu
valoda, més visi no ta tikai vinnéam un nodroSinam masu skoléniem droSu
fundamentu panakumiem augstskola un karjera. Domaju, ka Latvija vajadzétu pat
pladdk izmantot CLIL pieeju macoties no citam Eiropas valstim. Sobrid misu
izglitibas sistéma atrodas parmainu laikd un més uzskatam par nepiecieSamu
sekmét macibu procesa transformaciju multilingvalisma, integracijas un moderno
tehnologiju lietderigas izmantoSanas virziena.

Dr. Romans Alijevs Rigas Klasiskas gimnazijas direktors

“‘Mes dzivojam multilingvala pasaulé un masu metodém ir

jaatbilst musdienu prasibam. Gan T1stenojot Bilingvalo
izglttbas modeli, gan ievieSot CLIL, sakotnégji ir japarvar
zinamas grutibas, tomér skatoties uz skolénu rezultatiem,
meés redzam, ka izdarijam pareizo izvéli. CLIL metodikas
pielietoSana palidz paaugstindt muasu skolénu konkurent
spéju, motivé sasniegt daudz vairak un atver durvis
plasaja zinatnes pasaulé. Kopa ar misu skoléniem meés
esam vienmér cela uz izaugsmi un pilnibu, cela pie sevis
un, ka jau zinams, 8im celam nekad nebus gala!”

Galina Rafalsone, direktora vietniece izglitibas joma.




“CLIL nav domats tikai vecako klasu skoléniem,
arm  sakumskola stundas var Kklut daudz
interesantakas pateicoties satura un valodas
integracijai un més daram to rotalajoties un
sp€léjot kopa. Spanija daudzvalodiba nav
jaunums un mums art ir ko pamacities. CLIL ir
tieSam parmainu instruments, gan sakumskola,
gan izglitiba vispar”
d

Olga Caplina, anglu valodas skolotaja, Erasmus + KA2 projekta “CLIL ka
instruments macibu procesa parmainam sakumskola” 2014.-2016. koordinatore

“Es pielietoju CLIL kimijas stundas jau 2
gadus un sapratu, ka bez ta vairs
vienkarsi nevar. Plasi pielietoju video
Klipus no youtube ar eksperimentiem,
kurus botu parak bistami vai an
neiespéjami 1stenot klasé. Tas |oti motivé
un palidz macibas. Atceréjos savu milo
anglu valodu un turpinu to pilnveidot, jo
mactties nekad nav par vélu!”

Nadezda Usacova, kimijas skolotaja

‘Es domaju, ka veiksmiga darba
noslépums ir macities no masu
skoléniem! Ir jaatzist, ka bérni vienmer ir
soli mums priek$a, un mums vajag vinus
cientt un ieklaustties, noliekot mala
savas ambicijas. Tad viss noteikti
sanaks! CLIL metode dod iespé€ju
ieraudzit pasauli tddu kadu to redz
cilveki angliski runajosas valstis, ka ari
macit masu skolénus izmantojot masdienu metodes un resursus no Lielbritanijas,
Amerikas Savienotajam Valstim, Kanadas... Tadéjadi, més izglitojam cilvékus ar
pasaules méroga redzesloku. Domaju, ka tas ir ta vérts! Padoms CLIL iesacéjiem —
nekerieties uzreiz pie visa, atlasiet tieSi to kas Jus interesé. Materialu ir neskaitami
daudz, palasiet un Jis noteikti atradisiet to, kas ir vajadzigs tieSi Jums un Jasu
skoléniem. Skoléniem |oti patik CLIL, jo Sadi vini iegust daudz vairak un intuitivi
saprot, ka iegutas zinaSanas viniem patiesi noderés dzive”

Marija Konovalova, véstures skolotaja



“‘Kapéc izmantot CLIL? Nemot véra pieaugoso pieprasijumu péc komunikativam

: prasmém zinatné, maksla un tehnologijas,
*f misu pienakums ir maksimali sagatavot
skolénus globalas pasaulés izaicinajumiem.
CLIL principi palidz gan skoléniem, gan
skolotajiem augt un pilnveidoties kopa, un
es ar prieku izmantoju So iespéju savas
véstures un politologijas stundas.”

Aeclita Komsa, véstures un politologijas skolotaja

“Tris manas veiksmes sastavdalas darbam
ar CLIL :

1. Man ir lieliska cieSad sadarbiba ar
priekSmeta kolégiem

2. Es jatu, ka ST macibu pieeja |loti bagatina
mani. Man ir vienkarsi

| interesanti stradat!

3. Mani skoléni ir augsti motivéti, jo labi
saprot, ka CLIL un ESP palidzés viniem
sagatavoties studijam universitaté un darba

Inna Pivovare, ang|u valodas skolotaja

Masdienu pasaule strauji mainas, mainas ari skolénu vajadzibas un prasibas un
skolotajam ir nepiecieSams meklét jaunas iespéjas
un izaicinajumus, lai padaritu macibu procesu,
lietderigaku un interesantaku. Es izmantoju CLIL
pieeju fizikas stundas jau divus gadus un uz savas
pieredzes parliecindjos, ka Sis pieejas izmantoSana
veicina gan valodas kompetences I[imena
paaugstinaSanu, gan priekSmeta dzilaku izpéti. CLIL
lauj ieverojami paplasinat macibu materiala
izmantoSanas  iespéjas. Skoléni  ar lielu
ieinteresétibu iesaistas stundas, un viniem veidojas
patiesa interese un pozitiva attieksme pret fiziku.

Svetlana Sokolova, fizikas skolotaja



Es izmantoju papildus anglu valodu informatikas stundas no savas pirmas darba
@ dienas,  jo  programmnodrosSinajums
~ | parasti ir anglu valoda un ang|u valoda ir
ne tikai biznesa, bet protams, ari
programmésSanas valoda. Var teikt, ka
CLIL vide mUsu stundas ir parasta lieta.
Masdienu skolénus ir viegli aizraut ar
datoriem, jo ST ir ta saucama digital
natives paaudze. Vini, péta tehnologijas
un izmanto sveSvalodas neapzinati jau no
pasas bérnibas. Pateicoties CLIL
kursiem, es daudz drosak pielietoju integracijas principu IKT stundas un més tagad
biezi veidojam starp-priekSmetu saiknes ar citiem skolotajiem.

Oksana Ivanova, Informatikas skolotaja

Erasmus projekti iedvesmo! Es redzu, cik |oti mainijjamies més visi- daudzi kolégi
projekta laika ievérojami pilnveidoja savas

e \ i anglu valodas zinaSanas, jutas daudz
sl parliecinataki, vada seminarus un palidz
igw‘é | 1S | citem ka jaunu pieeju un metozu
e }“",3‘- 2 [ = multiplikatori. ~ Pateicoties  Erasmus+
)V ‘\:'.j projektam un CLIL pieejas ievieSanai

o # . musu skola parveértas zinatniska vide, kur

7 A skolotaji macas kopa ar skoléniem. Ir
‘ /jﬁ | izveidota radosa CLIL darba grupa, CLIL
- ~ ' labas prakses pieméru krajums, projekta
majas lapa un macibu video Klipi, un nekad nav garlaicigi, jo starpbrizos apspriezam
elektriskas kédes, oksidacijas Tpatnibas, Anglijas karalus un jaunas pieejas. Esmu
parliecinata, ka ne tikai skolénu, bet arT skolotaju dzive kluva daudz interesantaka!

W

Nadezda Polianovi¢éa, Erasmus +KA1 projekta ‘Satura un valodas integrétas
apguves pielietosana projektu darbiba’ koordinatore 2014.-2016.



Theoretical insight into CLIL

What is CLIL?

Working in the immersion programme with primary students, | have understood how
much they are interested in finding out something new about the World, painting,
counting and making experiments in English. That was my first experience in CLIL
(Content and Language Integrated Learning). | was teaching children elements of
Math, Science, and Arts in English using authentic materials — course books from
Britain. However, | faced the difficulty that these books did not fit our school
Curriculum and they were too difficult for young learners. | started to look for
materials on the Internet, designed my own materials for CLIL lessons and conducted
a research about speaking skill development through CLIL at my groups of students.
That is how CLIL became the most important part of my professional life and my
favourite method in EFL teaching. Amongst numerous definitions of CLIL | have
chosen three, which emphasize the most important aspects of this method.

o Coyle et al. (2010) describe CLIL as a dual-focused educational approach in which an
additional language is used for learning and teaching of both — content and language.

e “An approach...that may concern languages; intercultural knowledge, understanding
and skills; preparation for internationalisation and improvement of education itself.”
(Marsh, 2006 in Bentley, 2010)

o “There is no doubt that CLIL as a global project will prosper. Arguments will be sought

” 9

to back it, and counter- arguments will be brushed off as “teasing problems”.
(Andrews, 2006: 52)

The most significant aspect is that in CLIL the subjects are taught in a non-native
language. However, we can see that this approach focuses on both - the subject and
the language. Despite CLIL is subject-led and the subject dictates the content, the
vocabulary and what language is needed, the linguistic aspects are emphasized as
well. In CLIL the language is a tool rather than the aim. The language is used for
solving problems in the different spheres of knowledge. | believe that this approach
towards language learning is more natural than just simple language learning. We
learn our first language the same way — we learn about the World, do things, explore
and by this we learn new words and new constructions. Teaching a foreign language
empty of a special content could be less effective than bringing a meaning to it with a
specific subject matter. Such approach could prepare students much better for future

studies and professional work. It develops cognitive skills, logic, and memory and



implies more project work and collaboration. Teachers and other professionals in the
sphere of education see the perspectives in CLIL and believe that it will develop and

become more popular in the World.

Historical Background

CLIL is not a new form of language or subject education. It is an innovative fusion of
both. Actually education in a language which is not the first language of the learner is
as old as education itself. As individuals from different language groups have lived
together, some have been educated in an additional language. Deller and Price
(2007) mention the fact that the example of CLIL dates many years ago when Roman
Empire expanded and absorbed Greek territory, language and culture. Families in
Rome educated their children in Greek to ensure that they would have access not
only to the language, but also to the social and professional opportunities it would
provide for them in their future lives, including Greek- speaking educational
communities. Mehisto et al. (2008) point out that the first known CLIL-type practice
dates back 5000 years to what is now modern-day Iraq. The Akkadians, who
conquered the Sumerians, wanted to learn the local language. To this end, Sumerian
was used as a medium of instruction to teach several subjects to the Akkadians,
including theology, botany and zoology.

We can conclude that CLIL is not a new method and there are many examples
in history of situations when CLIL-like approach was used. Reasons can be different
— geographic, demographic or economic conditions. We can track these examples all
through the world history. For instance, when Latin was used as a language of
instruction in European universities and became the primary language of law,
medicine, theology, science and philosophy. Another example is when in 1965
English children in Canada started to learn subjects in French because their parents
regarded that standard second-language teaching at school would not lead to
fluency.

Therefore, they encouraged local authorities to establish language-immersion
programme. CLIL is a natural approach in teaching and learning, which originates
from certain historical and cultural conditions and gives the opportunity to learners to

study in a language that is not native for them.
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Teachers of CLIL

In teaching and learning a meaningful point is a teacher, a person who has all
necessary skills to teach students exact things through the most appropriate
methods. Deller and Price (2007) claim that there are two kinds of CLIL teachers:
subject teachers who find they need to teach their subject in a foreign language and
language teachers who are assigned to teach their subject in a foreign language. |
regard that the problem which the teachers of the first kind can face is that they might
have a lack of proficiency in a foreign language in which they are going to teach as
well as the knowledge of language teaching methodology. However, the second kind
of CLIL teachers might face another problem which is unfamiliarity with the subject
areas.

Baidak et al. (2006) admit that in CLIL type provision teachers are generally
fully qualified for one or more educational levels at which they work. In most cases,
they are specialists in one or more non-language subjects or have two areas of
specialisation, one in a language subject and the other in a non-language subject.
Certified evidence of further particular skills in addition to their teaching qualification
is a firm requirement in only a minority of countries. Undoubtedly, it is not easy to be
a CLIL teacher, as one has to be aware of many aspects of teaching at the same
time: subject matter, language matter, subject teaching methodology, language
teaching methodology, assessment, finding or creating appropriate materials and
finding appropriate techniques to teach CLIL.

Mehisto et al. (2008) notice that as the programme expands from primary into
middle school or secondary school, the material becomes more difficult and there are
less teachers who can teach both language and subject at a high level. In spite of
this, teacher training institutions in many countries do not yet specifically prepare
teachers of CLIL. | believe that maybe in the future in Latvia there will be special
educational programmes preparing teachers of CLIL. Now there is a possibility to get
two qualifications, for instance, a language teacher's and a subject teacher's
gualification. But these are two separate qualifications and they don't teach how to
make interconnections between them, how to integrate one in another. In CLIL
programme it would be necessary to emphasize how to teach the subject in a foreign

language.
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Mehisto et al. (2008) emphasize several obstacles that teachers of CLIL might
meet. One of them is that teaching in CLIL requires more preparation and co-
operation with other teachers. Also it takes huge effort to set content, language and
learning skill a goal for every lesson. Moreover, due to the fact that CLIL materials
are in a shorter supply, teachers often have to spend much time on developing or
adapting existing learning resources. One of the most important problems concerning
CLIL teachers it is a lack of them. For instance, in Latvia there are not many teachers
who can teach both the language and the subject in this language. However, there
are ways how to solve this problem and find a decision.

Mehisto et al (2008) offer to co-operate with other teachers, who are
professionals in the subjects the CLIL teacher is teaching. This kind of co-operation
can relieve stress, save time and bring considerable personal and professional
rewards. In case of successful co-operation, the CLIL teacher does not have to
‘reinvent the wheel’. However, as we understand such work implies a greater
workload and enthusiasm from the teachers; School leaders have to encourage this
activity, if they want to move in the direction of multilingualism. At the same time they
need to provide the opportunities for the teachers to do this extra work. To sum up,
being a CLIL teacher is not an easy job; however, it can bring useful experience to

the teacher and to the students.

The Advantages of CLIL

There are numerous methods and approaches for teaching English. Each method
draws on either any particular skills or the peculiarities of target students or cultural
and other settings. When the teacher chooses a method, she or he is sure that this
method is the best in this situation for particular students and it really meets their
needs. Now we will talk about advantages of CLIL — what is so special and
irreplaceable in this method. | have studied what is educators' and other
professionals’ opinion on CLIL advantages analysed my personal experience and
summed up this information in the list of CLIL advantages. | hope they will encourage

other teachers to try CLIL in their classrooms.

e CLIL prepares students for life in a more internationalised society and offers them

better study and job opportunities.
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CLIL supports the variety of cultures and languages and encourages students to
develop cross-culturally as it draws on the ability to use a foreign language on
daily basis. It also conveys to pupils’ values of tolerance and respect of other
cultures.

The content is ready-made. This takes away the need to spend a lot of time
thinking how to make the topics from the EFL course books more interesting.

The students are more motivated when they are learning through English
something that is the part of their school learning and thinking, rather than just
learning the language, which may not seem to them to have any obvious
purpose. Many children start learning English at a very young age so when they
reach secondary school they do not want to repeat the same language lessons.
CLIL brings something new, the purpose why do they have to learn the language.
Concerning the theory of Multiple Intelligences by Howard Gardner, it is highly
relevant in the CLIL case. When we are teaching another subject through the
foreign language it is likely that we will draw on more of the intelligences and this
is likely to be helpful to our learners. The linguistic intelligence that we use in
language teaching is supported by the intelligences that are required for
particular subjects, for instance, the musical, kinaesthetic, logical/mathematical or
visual/special intelligences.

CLIL can easily fit in to the parameters established by the national or regional
curriculum. CLIL practice meets the need of European standards of education
and personality development. Moreover, it cannot be separated from standard
good practice in education.

It gives the opportunity to co-operate with other teachers and to fulfil each other’s
knowledge and experience.

CLIL improves learners’ performance in both curricular subjects and the target
language.

CLIL increases learners’ confidence in the target language.

Students that have attended CLIL classes have more extensive and varied
vocabulary.

CLIL transforms the classroom into research laboratory where students work
independently and co-operatively on important real-life topics, what leads to more

learner autonomy which is regarded as a key educational aim.
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e CLIL clearly reveals the gap between what students already know and what they
do not know yet. That helps to set clear goals of what has to be learnt. CLIL
activates students’ prior knowledge which can raise their motivation, activate their
memory and think logically.

e CLIL provides opportunities for using the foreign language in practical and
motivating contexts, while stimulating comprehension, production, and
interaction in a natural way.

e CLIL makes a connection between real life and real-world skills.

We can conclude that CLIL is a highly effective method in teaching a foreign
language, as it draws on not only the language skills, but also many other skills that
helps to make interconnections and better memorize language and subject items as
they are full of meaning. CLIL is engaging — it involves learners through the entire
lesson; productive — learners are proud of the outcome; sociable — learners work and
discover together and humanistic — the work that has been done is important and
relevant to all children in the class.

CLIL really activates students to work and to be responsible for their
knowledge. It is a very topical skill in the contemporary society, as approximately 30
years ago it was important to possess the information; however, now it is more
important to be able to find the information and be able to analyse it critically. It is
important to find qualitative information that will satisfy the exact task. The form,
“shape” and quality have become more important than the amount. CLIL teaches the
skill of critical thinking, as learners do not understand everything in the foreign
language; however they make interconnections between what they already know
about the subject matter in their native language and use this knowledge to
understand what they cannot understand in the foreign language. They fill in these
gaps with the items that they find in their passive or active knowledge “reservoir”.

CLIL encourages using different learning styles during the lesson: audio, visual
and bodily- kinaesthetic. That happens because many multiple intelligences are
involved. This diversity can satisfy the most learners than in an ordinary English
class. CLIL provides clear and faster links with the outside world. When learners are
exposed to the target language without any specific content they often cannot
understand why they need this language for. However, in CLIL learners can clearly
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understand why they need to use any particular language construction right now or
learn by heart the new vocabulary. They have to do that to better succeed in the
knowledge of the content. In this case language is a tool, rather than an aim and this
is the real purpose of the language — to communicate and to deal with different kinds

of information and content.

Mg.izgl. Inna Burova
Riga Classical Gymnasium
inna.burova@inbox.lv
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Erasmus + KA1 project “Implementing CLIL in project work”

“The Martin’s Day Rooster*

Author

English language teacher Olga Caplina

Age group/form

16 students from 3" form.
Level of English Elementary.

Time (min)

40 min

Integration of subjects

English, Latvian and Crafts

Timetable fit

The lesson was developed in the framework of two
Erasmus projects “CLIL as a tool for change in Primary
classroom” and “Implementing CLIL in project work”.

e The pupils have learnt about the Martin’s Day during the
lessons of the Latvian language. They have learned
about the traditions of ‘Martindiena /Martin’s Day’
celebration.

e During the Crafts lesson they have done the Martin’s
Day Rooster made of pieces of paper.

e During their English language lesson, the pupils have
read the instructions of making the Rooster on Crafts
lesson.

Aim

To deepen the knowledge and understanding of Latvian
traditions through integrated learning. To give the students
opportunity to discuss one theme in three different
languages.

Objectives

e to introduce the theme of Latvian customs and
traditions;

e to teach the students understanding instructions for the
Crafts lesson in English;

¢ to enrich students’ vocabulary in Latvian and English
about traditions (Martin’s Day);

e to organise creative group work during their Crafts
lesson in English.

Real life context

Traditions play an important role in our life and we can
learn a lot about our local traditions and compare them with
traditions in other countries. Later students can write to
their penfriends from abroad about celebrations in Latvia.

Planned results

Content Students understand what is Martin’s
Day, and how it is celebrated. They can
discuss how to make the Martin’s Day
Rooster and name its parts of the body.

Language Pupils acquire new vocabulary.
They can work in pairs, read and
translate instructions of making the
Martin’s Day Rooster.

Communication | Pupils improve their group work and
practice speaking in pairs.

Cognition Understanding instructions English,
applying and explaining the rules.
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In what way CLIL is implemented in project work?

Knowing the story of the Martin’s Day in Latvian, pupils are using worksheet in
English during their Crafts lesson to learn about Martin’s Day in English. As a result,
they create a rooster; can name all the body parts and explain how and why to make
it in English.

Procedure of the Crafts lesson

Pre-task (warm-up)

Activityl- vocabulary materials for Crafts lesson.

Pupils get their worksheets, name and show the materials and actions they are going
to use during their Crafts lesson.

Materials: Worksheet 1.

Tasks (main part)

Activity2 — reading the instructions of making Martin’s Day Rooster.

Pupils look at the pictures in their worksheets and read the instructions below, then
they show what each instruction means and if necessary translate some words into
Latvian and Russian.

Activity 3- Reading the text and reflecting. Pupils read the text about Martin’s Day
and get information about Latvian traditions of celebrating Martin’s Day and reflect on
what they have learnt about the Martindiena in Latvian.

(Worksheet 1 — the text).

Activity 4 — Examining the rooster. Pupils look at the pictures, read the names of
the parts of a rooster and write them in the correct places.

(Worksheet 2- naming the parts of the rooster’s body).

Finally, students can start making their own roosters individually or in groups.

Post task (revision and reflection)

Activity 5 — Presenting the rooster and describing the process of creation.
Students work in pairs or groups presenting and describing to each other the process
of making the rooster and naming parts of the body. They can use the worksheet and
read the sentences. Students are asked to name other holidays they know and say
everything they can about Martin’s Day.

(Worksheet 1- reading the instructions under the pictures).

Resources

Text: http://www.cookinglatvia.com/blog/10-nov-martins-day
Presentations: Crafts work — a rooster.



http://www.cookinglatvia.com/blog/10-nov-martins-day
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Worksheet 1

St.Martin’s Day Rooster

Materials:

arubber

scissors

coloured paper
a pencll

[nstructions:

Tear up d I)iece of Paper. Draw a rooster.

Use the glue stick. Stick a piece of paper to a rooster.

Martin’s Day is an old Latvian celebration of welcoming the winter. This
feast marks the end of the field work. latvians celebrate the name days
and the 10th of November is the name day of Martin.

The traditional meal of Martin’s Day is a Rooster or a Martin’s Goose.

http :iiwww.cookinglatvia.comiblogi10-noyv-martins-day



Gaila kermena dalas:
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Worksheet 2

sekste, knabis, pasekste, sparns,

nagi,

aste

AN o

a comb

a beak

Parts of a Rooster

a wattle a wing

| Write the parts of the rooster and colour it.

claws



javascript:goDic('?q=sekste&g=2')
javascript:goDic('?q=pasekste&g=2')
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Final products — Roosters

At the end of the lesson students present their works, can name the body parts of the

roosters in English and in Latvian, describe it and say why rooster is a symbol of

Martin’s Day.
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Erasmus + KA1 project “Implementing CLIL in project work”

“Types of Winds*

Author

Mg.pedag. Alina Kibina

Age group/form

16 students from 5th form.
Level of English Pre-intermediate

Time (min) 80 min

Integration of subjects Geography and English

Timetable fit The main theme learners are working on at the moment is
types of winds; they have learnt a lot about the weather
and climate in the previous geography lessons and now
will get acquainted with the types of winds.

Aim To introduce the types of winds using task based approach
and develop different reading skills and speaking skills.

Objectives e to organise students project-work in pairs and groups;

¢ tointroduce new vocabulary through guessing and
inferencing strategies;

e to practice skimming and scanning strategies in
reading;

¢ to improve students’ discussion skills

Real life context and
culture

Winds can play positive or negative role in our life and be
useful or damaging. Very often damaging winds are
connected with the global warming. Winds may be calm,
gentle, moderate, strong or gale. There are different names
for each of them, and basic classification of winds is
important to know to call them correctly in your own or
foreign language.

Planned results

Content Learners understand the wind nature
and can differentiate the types of winds.
Language Learners have enriched vocabulary and

terminology on wind types and weather;

Communication | Learners have improved communication
strategies in groups and peer-
assessment techniques

Cognition Learners can apply inferencing and
guessing strategies

In what way CLIL is implemented in project work?

Students are using authentic materials in English to investigate the types of winds
and then to develop a micro-project - presentation about the winds from the weakest

to the strongest in groups.
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Procedure

Pre-task (warm-up)

Activityl- predicting from pictures.

Students in pairs brainstorm what makes the wind using the given variants in the
presentation, then the correct variant and a picture are presented. Students in pairs
translate the names of different types of winds using their previous knowledge and
some similar names of winds from their native language. Then they are shown the
pictures of different winds in the presentation and they try to guess the name of the
wind according to the picture.

Support materials 1. Power Point presentation or photographs

Tasks (main part)
Activity2- skimming the text, working with glossary and finding the definition.
Teacher gives each student a slip of paper with a short text about wind and students
read the text, translate all the new words using glossary and write down the asked
definition connected with wind from the text. Then those students who had the same
texts, come together and compare their answers and make the common glossary
words’ translation from their text on the blackboard.

Scaffoldingl: teacher asks students in each group to read out their glossary
translation and definitions. (Handout 1 — adopted texts about winds; Support
materials 2: online or paper dictionary)

Activity 3- Pair work on new vocabulary Teacher makes pairs (A+B) and (C+D),
gives students exercises on the vocabulary from the texts they have just read.
Students work with the glossary and write down the correct answers.

Peer- assessment: students exchange their works and discuss the differences;
finally they receive answers and check their works. (Handout 2 — task 2)

Activity 4- Discussion in a group. Students A and B get the questions for C and D.
Students C and D get the questions for A and B. They make groups (A+B+C+D) and
try to get the answers to their questions. Teacher explains the task and gives the
guestions.

Peer- assessment: students exchange their works and discuss the differences;
finally they receive answers and check their works

(Handout 3 — task 3)

Activity 5- Group work making a line and a short presentation

Students get the task to complete the line with different wind names from the weakest
to the strongest. Teacher gives each group A-4 paper to do the task, and then they
present it.

Peer-assessment of presentation (Handout 3— task 4; A4 paper)

Post task (revision and reflection)

Activity 6- Self-assessment: students answer the questions:

What have | learned today? What new words do | remember? What types of winds
do | know? Teacher gives her feedback for the lesson and guides the self-
assessment.

Resources

Reading: picture The Beaufort Scale: http://voodookiteboarding.com/beaufort-
scale.html

Texts : adopted materials from:
http://education.nationalgeographic.org/encyclopedia/wind/

Presentations: A-4 paper



http://voodookiteboarding.com/beaufort-scale.html
http://voodookiteboarding.com/beaufort-scale.html
http://education.nationalgeographic.org/encyclopedia/wind/
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WARMER (POWER POINT PRESENTATION)

What makes the wind? iy

a)the sun heating Mmk/;;ﬁ

b)the earth moving y (/< ._/"/

c)the clouds going /)//;IM - :
| L NG

As Earth moves, air moves with it. Warm air { [ CHREEE Y

rises and cool air takes its place. Wind is the C\‘ = e i

movement of air caused by the uneven heating ‘;\\\ .\ sl B, o

of the Earth by the sun. .%\@—'}/

Types of winds
O Storm
O Gale
Breeze
Hurricane

Tornado

O O O O

Thunderstorm
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Handout 1(skimming the texts and searching for the definitions)

Task 1.Read the text and write down what the hurricane is. A

Storm wind

Storm winds are called hurricanes over the Atlantic Ocean, cyclones over the
Indian Ocean, and typhoons over the Pacific Ocean. A hurricane starts as a
thunderstorm over the ocean. The warm, wet air rises quickly and as Earth moves, it
makes the storm spin upward. The center of a hurricane is called the eye - here the
weather is calm, but around it there is heavy rain, and winds of up to 350 kilometers
per hour. It's difficult to predict where hurricanes will go because they can change
speed and direction very quickly. Hurricanes can last for a week!

Task 1.Read the text and write down what the tornado is. B
Tornadoes

Tornadoes, or twisters, are the fastest winds on Earth. The storm clouds are a funnel
shape, and they spin down from thunderclouds. When the tornado touches the
ground, it starts to move like a vacuum cleaner, sucking up things from the ground.
Tornadoes move quite slowly, at about 40 kilometers per hour, but winds inside the
funnel can have speeds of up to 800 kilometers per hour! Tornadoes are much
smaller than hurricanes and they usually only last a few minutes, but they are very
strong!

Task 1.Read the text and write what the wind energy is. C
Wind Energy

Today, most wind energy is used to generate electricity for homes, businesses,
hospitals, schools, and industry. Wind energy comes through powerful turbines. Wind
turbines have a tall tubular tower with two or three propellers. When the wind turns
the propellers, they create electricity. Often, wind turbines are built in windy areas
known as wind farms. Many wind farms have been established on mountains, in
valleys, and on the ocean shores.

Some people think wind turbines are ugly and complain about the noise they make.
The propellers can also kill birds and bats—but not as many as cars, power lines,
and high-rise buildings.
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Task 1.Read the text and write why we need to measure the speed of the wind.

Measuring the Wind
A British man called Francis Beaufort found a way to record the strength of the wind.
This is called the Beaufort scale.

Beaufort Scale

BT'IELlaI'II:: Eirrt l"ﬁ';:'_jns E}E":d Seaman's term Effects on Land
0 Under 1 Calm Calm; emoke rises vertically,
. . Smaoke drift indicates wind direction;
1 1-3 Light Air vanes do not move.
. Wind felt on face; leaves rustle;
2 4-1 Light Breeze vanes begin to move,
Leaves, small twigs in constant
3 8-12 Gentle Breeze motion; light flags extended.
4 13-18 Moderate Dust, leaves and loose paper raised up;
Breeze small branches move.
5 19-24 Fresh Breeze Small trees begin to sway.
_ Large branches of trees in motion;
6 25-31 Strung Breeze whistling heard in wires.
7 32-38 Moderate Gale 'f'l.fhule t.rees in rrnclhun: TL:."SEtEﬂCE felt
in walking against the wind.
g 39-46 Fresh Gale Twigs and small branches broken off
trees,
_ Slight structural damage oocurs; slate
g 47-54 Strong Gale blown from roofs.
_ Seldom experienced on land; trees
10 2k Whole Gale broken; structural damage occurs,
_ Very rarely experienced on land;
11 64-72 Storm usually with widespread damage.
12 73 or higher HI.IFI‘;'ITCEiI'IE Violence and destruction,

There are different scales to measure stronger winds, like tornadoes and hurricanes.
These scales go from 1 to 5. Level 1 tornadoes can push cars off the road, and level
5 tornadoes can lift a house off the ground! Level 5 hurricanes can damage a lot of
things, for example, they can pull up trees and destroy buildings. A really big
hurricane can be as big as Australia!




Glossary:
blow to move (for wind)
breeze a light wind
damage to make something bad or weak
destroy to damage something very badly
direction the position something or someone moves toward
electricity a type of energy
energy we need energy to move and grow
far not near
fresh stroggg)nd cold (for wind)
funnel V
gale a strong wind
hurricane a very strong wind
lightning a flash of very bright light in the sky, made by electricity
measure to find out how big or small something is
power to use energy to make something move or work
push down to make something move down
record to write down what happens
spin to turn around quickly
storm very bad weather

suck up to lift something up into the air
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Handout 2(pair work on vocabulary)

Task 2.Discuss in pairs and write hurricane or tornado. (A and B)
1 starts as a thunderstorm
2 spins down from a thundercloud
3 is also called a twister
4 is also called a cyclone
5 can last for a week
6 only lasts a few minutes
7 the fastest winds on Earth
8 has a center called an eye
9 is like a funnel
10 can change direction very quickly

Then answer the question: What is the difference between the hurricane and
tornado?

27

Task 2.Discuss in pairs and complete the sentences. (C and D)
buildings ground things bats 62-74 Australia homes schools hospitals
mountains
cars house birds 102-120 damage road valleys ocean shores
1 Strong winds can a lot of
2.Wind energy is used to generate electricity for

3 A level 1 tornado can push off the .

4. Many wind farms have been established on ,in , and on the
5 A level 5 tornado can lift a off the

6. The propellers can also kill and

7. Level 5 hurricanes can destroy

8. Gale’s speed is about km/h

9.A big hurricane can be as big as

10. Storm speed is about km/h.

Then answer the question: What are the pluses and minuses of the
winds?
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Handout 3(Group work A, B, C,D- discussing)

Task 3. Ask the questions to A, B and write down the answers in the table.

Questions to A,B

Answers

1)What is a typhoon?

2) How is the center of a hurricane
called?

3)What is the speed of tornado?

4)What is the speed inside the tornado?

5) How does the hurricane start?

6)What is the difference between the
hurricane and tornado?

Task 3. Ask the questions to C,D and write down the answers in the table.

Questions to C,D

Answers

1)What is breeze?

2)What is gale?

3)How big can be the hurricane?

4)How many propellers does the wind
turbine have?

5)Where are the wind farms usually built?

6)What are the pluses and minuses of
the winds?

Group work A, B, C,D- discussing and summing up the information

Task 4.Work in groups of four (A, B, C, D) and make a line with the names of the winds
(from the weakest to the strongest wind)- Storm -Gale —Breeze- Hurricane- Tornado -
Thunderstorm. Use A-4 paper to draw the line and do the task. Present and prove your

opinion.

v
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Erasmus + KA1 project “Implementing CLIL in project work”

“My Healthy Plate“

Author

Mg.pedag. Alina Kibina

Age group/form

16 students from 6th form.
Level of English Pre-intermediate to Intermediate

Time (min) 80 min

Integration of subjects Social studies and English

Timetable fit The main theme learners are working on at the moment is
healthy food; they have learnt a lot about the food theme in
the previous lessons and now will get acquainted with the
healthy plate components and food categories.

Aim To introduce the healthy food plate using task based
approach and develop reading and speaking skills.

Objectives e to organise students project-work in pairs and groups;

¢ tointroduce new vocabulary through guessing and
inferencing strategies;

e to practice skimming and scanning strategies in
reading

o to develop students’ speaking skills by giving
presentations

Real life context and
culture

Culture of healthy eating is very important. The Healthy
Eating Plate provides detailed guidance, in a simple
format, to help people make the best eating choices. It is
developed with the latest science-based recommendations
on healthy eating habits and aims to provide an easy-to-
understand visual representation of a balanced and healthy
diet.

Planned results

Content Learners understand the healthy plate
components and can differentiate the
categories of food.

Language Learners have enriched vocabulary and
terminology on various food categories.

Communication | Learners have improved communication
in groups and presentation strategies

Cognition Learners can apply inferencing and
guessing strategies

In what way CLIL is implemented in project work?

Students are using authentic materials in English to investigate the healthy plate

components and then to develop a micro-project - presentation about their healthy

plate components.
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Procedure

Pre-task (warm-up)

Activityl- brainstorming from the video.

Students brainstorm what products they usually have on their plate every day and
study the names of food categories. Teacher shows a short video with the
presentation of My Plate and students get the blank sheet to draw the plate
components in pairs.

Support materials 1: video from the internet, blank paper-handout 1

Tasks (main part)

Activity2- Pair work on food vocabulary. Teacher makes pairs, gives students
exercises on the vocabulary they have already learnt. Students work in pairs and
write the names of fruit and vegetables according to the colour. Then the teacher
starts a class discussion. Have each student list his or her favourite fruit and
vegetable. Ask the students how much of their plates are normally taken up by fruits
and vegetables. Students get the questions about fruit and vegetables to discuss in
pairs or groups.

Peer- assessment: students exchange their works and correct the spelling of the
words in the tables (task 2); finally they discuss the answers to the given questions
and get the correct answers.

Scaffoldingl: teacher asks students in each group to read out the names of
vegetables and fruit they have written in pairs.

(Handout 2 —task 2 and task 3)

Activity 3- skimming and scanning the text.

Students get worksheets with the text about grains, read it out and do True/False
exercise. Then they have to correct all the False sentences.

Peer- assessment: students exchange their works and discuss the differences;
finally they receive answers and check their works

(Handout 3 —task 4)

Activity 4- Pair work on food vocabulary. Teacher explains the task and gives the
worksheet about dairy and protein products. Students work in pairs, discuss and
draw an X through the food that doesn’t belong in each row, and circle protein or
dairy to indicate which food group is best represented in that row. Then they write
healthy examples of their favourite proteins and dairy products.

Formative assessment: teacher asks students in each pair to explain their guesses,
comments and gives students the correct answer.

(Handout 4 — task 5)

Activity 5- Group work or pair work making a healthy plate and a short
presentation of it

Students get the task to create their healthy plate using the information they have
learnt about healthy food and pictures of different food. Teacher gives each group or
pair A-4 paper to do the task or students can use a plate from handout 1, and then
they present it.

Peer-assessment of presentation

(Handout 1; A4 paper)




31

Post task (revision and reflection)

Activity 6- Self-assessment: students answer the questions:

What have | learned today? What new words do | remember? What categories of
food do | know?

Teacher gives her feedback for the lesson and guides the self-assessment.

Resources

o My Plate worksheet http://hubpages.com/education/plate-coloring-page

Texts : adopted materials from:
http://www.learningzonexpress.com/media/wysiwyg/documents/EnergyEverydayforE
veryone/MyPlateLessonPlans.pdf

Video: Choose My Plate Dietary Guidelines: https://www.youtube.com/watch?v=-
J1hmmyl10OB4

Presentations: A-4 paper and pictures/photos of food



http://hubpages.com/education/plate-coloring-page
http://www.learningzonexpress.com/media/wysiwyg/documents/EnergyEverydayforEveryone/MyPlateLessonPlans.pdf
http://www.learningzonexpress.com/media/wysiwyg/documents/EnergyEverydayforEveryone/MyPlateLessonPlans.pdf
https://www.youtube.com/watch?v=-J1hmmy1OB4
https://www.youtube.com/watch?v=-J1hmmy1OB4
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Handoutl

Taskl. Warmer. Divide the plate into the correct parts and write the names of
food categories for each part.

3 %

W‘ @7/

ChooseMyPlate.gov

| Z
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—
e ——
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Handout 2

Task 2. Vocabulary and speaking. Work in pairs and write as many fruit and

vegetables for each colour in the table.

Green

White

Red

Yellow/Orange

Blue/Purple

Task 3. Discuss the following tips in pairs or in groups:
» Do you choose fresh, frozen, canned, or dried fruits and vegetables? Which forms

are the best?

» Do you prefer eating red, orange, or dark green vegetables, such as tomatoes,
sweet pepper, and broccoli? What colour vegetable is the best for your health?

» Do you use fruit as snacks, salads, or desserts. Why is fruit a good dessert choice?
» Do you usually choose whole or cut-up fruits more often than fruit juice? What is

better and why?

» Do you check juice labels to ensure that they are 100% juice?
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Handout 3

Task 4. Reading-skimming and scanning. Read the text and write if the
sentences below are True or False (correct all False sentences):

Grains are a part of a

special type of a plant. A =

whole grain is made up of Anatomy of a grain

three parts. There is the
outside part (bran), the
middle part (endosperm)

tho cood
the Seed

that gives the new plant e
energy, and the inside part * Minerals

(germ) that becomes the
new plant. When we eat
foods with grains in them —
bread, cereal, rice, and

pasta — at least half of it gi‘t’;flﬁ‘f’és
should have the whole grain = A finorals
in it. For example, when we .

eat whole grain bread, there

are all three parts of the grain in the bread. But, when we eat white bread, only the
middle part of the grain is in it. Foods made from grains (wheat, rice, and oats) help
form the basis of a good diet. They provide vitamins, minerals, carbohydrates, and
other substances that are important for good health. Grain products are low in fat,
unless fat is added in processing, in preparation, or at the table. Grains: Bread,
cereal, rice, wheat, barley, buckwheat, bulgur, pasta. Whole-grain products such as
whole-wheat bread, oatmeal, and brown rice are recommended because they have
more fiber and help you feel full.

=  Carbohydrates
= Some protein
=  Some B vitamins

The bran and germ are removed
Phytochemicals when wholegrains are refined.

A whole grain is made up of two parts.

When we eat whole grain bread, there are all three parts of the grain in the
bread.

When we eat white bread, only the inside part of the grain is in it.

Grains provide vitamins, minerals, carbohydrates etc.

Bran is rich in vitamin C.

Grain products are oats, rice, wheat, buckwheat etc.

Whole-grain products have little fibre and help you feel full.

N =

Noohkow
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Handout 4

Task 5. Vocabulary Draw an X through the food that doesn’t belong in each
row, and circle protein or dairy to indicate which food group is best
represented in that row.

milk rice cheese yogurt These foods
are examples
of:
Protein/Dairy

grapes fish beans ham These foods
are examples
of:
Protein/Dairy

egy tofu cheese corn sunflower These foods
seeds are examples
of:
Protein/Dairy

low- fat frozen | cheddar low-fat cottage | hummus These foods
yogurt cheese cheese are examples
of:

Protein/Dairy

Write or draw your answers to the following questions:

What is your favourite healthy source of | What is your favourite healthy source of
protein? dairy?
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Erasmus + KA1 project “Implementing CLIL in project work”
“Food Chain*

Author Mg.paed. Alina Kibina
Age group/form 16 students from 6th form.
Level of English Pre-intermediate to Intermediate
Time (min) 80 min
Integration of subjects Natural Science and English
Timetable fit The main theme learners are working on at the moment is

food chain and its components; they have learnt Latvian
animal names in Latvian and English in the previous
lessons and now repeat them and get acquainted with the
food chain components.

Aim To introduce the food chain components using task based
approach and develop speaking skills. The instructional
sequence guides students from an understanding of food
chain terminology to the independent creation of a food
chain using the names of the animals which live in Latvia.

Objectives e to organise students project-work in pairs;

¢ tointroduce new vocabulary through guessing and
inferencing strategies;

e to practice scanning strategies in reading

e to develop speaking skills

Real life context and Natural chains and cycles can be observed in many
culture subjects. The food chain is a part of the broader sixth
grade study of ecosystems in which the students have
constructed an ‘eco-column’. This allows them to observe a
live ecosystem and, consequently, a food chain in action.

Content The students understand animal eating
patterns and the importance of the sun
to produce food.

Language Learners have enriched vocabulary and
terminology on food chain components

Planned resul : -
anned results and Latvian animal names.

Communication | Learners have improved communication
strategies in pairs and peer-assessment
techniques

Cognition Learners can apply inferencing and
guessing strategies

In what way CLIL is implemented in project work?

Students are using authentic materials in English to investigate the food chain
components and then to develop a micro-project - presentation of 2 food chains of

Latvian animals.
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Procedure

Pre-task (warm-up)

Activity 1- brainstorming the vocabulary

Students get the slips of paper with pictures of Latvian animals and their names in
English. They work in pairs and try to match the pictures with the names. Then they
get a spelling worksheet to check if they remember the spelling of the Latvian
animals.

Peer- assessment: students exchange their works and correct the spelling of the
words. (Handout 1- task 1(cut into mixed slips) and task 2)

Tasks (main part)
Activity 2 — guessing game(speaking)

Students get worksheets with questions and possible answers to play the guessing
game. The teacher gives students small slips of paper where they have to write the
animal name and glue to the forehead of his/her partner, then using the questions
and answers from the worksheet they try to guess the name of the animal.
(Handout 2 — task 3)

Activity 3- brainstorming from the video

Teacher shows a video Food Chain Mystery with the presentation of Food chain
system and students watch it. Teacher puts cards on the blackboard with
components of the food chain in the incorrect order (Ex: Decomposer, Consumer, the
Sun, Producer) and students have to give the correct order giving the examples of
Latvian animals to the categories.

Support materials 1: video from the internet, handout 3

Activity4- Pair work on food chain components. Teacher makes pairs, gives
students exercises on the food chain components. Students get the worksheet on the
food chain components, read the definitions and complete the task with necessary
words from the text. Then students get the next worksheet and circle the Producers,
cross X the Decomposers and box the Consumers.

Peer- assessment: students exchange their works and correct the components of
the food chain; finally they discuss the answers as a whole class and get the correct
answers. (Handout 4 —task 4 and task 5)

Activity 5- Pair work making a final assessment work on the food chain
Students get the task to do the final assessment exercises on the food chain
components and create their 2 food chains on the A-4 paper using the names and
pictures of the Latvian animals.

Peer-assessment: students exchange their works and correct the components of
the food chain; finally they discuss the answers as a whole class and get the correct
answers. Pairs present their food chains and get peer- assessment.

(Handout 5; A4 paper)

Post task (revision and reflection)

Activity 6- Self-assessment: students answer the questions:

What have | learned today? What new words do | remember? What components of
food chain do | know?

Teacher gives her feedback for the lesson and guides the self-assessment.

Resources

Texts : adopted definitions from: http://www.dictionary.com/browse/food-chain
Video: Food Chain Mystery: https://www.youtube.com/watch?v=8HK4aklemOw
Presentations: A-4 paper and pictures/photos of Latvian animals and organisms



http://www.dictionary.com/browse/food-chain
https://www.youtube.com/watch?v=8HK4ak1em0w
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Handout 1(revising pre-taught vocabulary)

Task 1. Match the Latvian animal names with the pictures (cut into mixed slips).

hedgehog

mole

hare

squirrel

beaver

badger

lynx

wild boar




elk

roe deer

red deer

heron

white stork

tit

Crow
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swan

otter

owl

woodpecker

worm

beetle

mosquito

ant




T
e
Sy
AREY wolf
g 2
%

2 fox

\\\4’

Task 2. Work in pairs and write the missing letters for the names of the
animals.

1. Mo_e

2.H r_

3.Be vr

4. Mos_ui_o

5.0 tr
6.He g h g

7.E k

8.S uir |
9.D_r

10. L _nx

11. Hrn

12. B dg r
13. Wo_dp_cker
14. W _Id bo r
15. Sw_n

16. Cr w

17. B et e
18. At

19. O_|

20. T t
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Handout 2 (speaking)

Task 3. Use these questions to guess what animal you are.

What can | do?

run crawl swim fly hop

sit lie dig walk jump

Where do | live?

in the forest in the tree in the hole in the nest
in the ground in the hollow in the den in the river
Can you describe me?

Big small fluffy slim fat long strong red green black

grey nice
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Handout 3 (food chain cards)

Consumer

Decomposer

Producer
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Handout 4

Food chain — Series of steps by which energy is obtained, used, and changed by
living things. Example — sunlight helps grain to grow, the grain feeds cattle, and
humans eat the cattle

Producer — Organism that takes non-living matter (energy from the sun, water,
minerals, carbon dioxide) and uses it to produce food (energy) for itself with surplus
for other organisms. Example — plants

Consumer — Does not produce own food. Example — animals

Decomposer — Organism which feeds off dead plants and animals and reduces
their remains to minerals and gases again. Examples — worms, bacteria

Task 4. Read the above definitions, then fill in the blanks. One term is used
twice as an answer.

1. The first link in a food chain, which uses non-living matter to produce
food (energy), is called a

2. feed off dead plants and animals.
3. The sequence of events where food (energy) is passed from one

organism to another is called a )
4. A is the process by which energy is obtained,
used, and changed by organisms.

5. An organism that does not produce its own food is a

Task 5. Circle the Producers, Cross X the Decomposers, Box the Consumers

‘?‘ﬁ’;‘ . Wi g
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Handout 5

Food Chain Assessment

1. Draw aline from a food chain term to its definition.

sun

producer

food chain

decomposer

consumer

does not produce own food

necessary source of energy for producers

living organism which feeds off dead plants

and animals

living organism that takes non-living matter
and uses it to produce food (energy) for

itself with surplus for other living organisms

series of steps by which energy is obtained,

used, and changed by living organisms

2. Put the following 11 living organisms into their proper categories.

Hedgehog, dogs, ants, mushrooms, deer, chickens, grass, flowers, carrots,

bears, worms

Producers

Consumers Decomposers

3. Make your 2 food chains using the names of Latvian animals. Your food
chain should include at least 4 organisms. Use A-4 paper and pictures of

animals.

The sun» grass -+ grasshopper—» frog — heron
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Erasmus + KA1 project “Implementing CLIL in project work”

“The Crusades*

Author

Marija Konovalova

Age group/form

7 th form, 30 students

Time (min)

40 min x 4 lessons (160 min)

Integration of subjects

History and English

Timetable fit The main theme pupils are working on at the moment is
Christian Church in the Middle Ages; they know about the
role of Church in people’s life, and now will get acquainted
with the crusades. After that they will learn about plague.

Aim To deepen the students understanding about religion and

develop both creativity and language.

Real life context and
culture

Understanding the roots of the problems between
Christians and Muslims in the modern world.

Planned results

Content Pupils understand the main events of
crusades and can speak about the
conseqguences.

Language Pupils will use Past Indefinite and key

words to explain what was crusade.

Communication

Learners will improve communication
skills working in groups.

Cognition

Learners can apply knowledge, analysis,
critical thinking and creativity.

In what way CLIL is implemented in project work?

Students investigate a text in English about crusades and use the information for
making a screenplay for a movie about crusades, which is the final product.

Afterwards they present their screenplays to the groupmates.
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Procedure

Pre-task (warm-up)

Activityl- Teacher tells to the class that they will learn about Crusades in a creative
way. To make a creative work we need some new words. Pupils read the words,
connected to Crusades. The task is to find a translation from English to
Russian/Latvian

Time: 10-15 min.

Materials 1. Each student gets the Crusade Word bank

Tasks (main part)

Activity2- Analytic reading of the text ‘The Crusade’.

Students read the text about crusades, using the Word bank. They can do it
independently or in pairs. The task is to formulate the main idea for each paragraph.
Pupils choose the language for this task: Eng/ Rus /LV Time: 30 min.

Materials 2. Each student gets a Work sheet with the text.

Activity 3- Work in groups.

Pupils divide into groups of 4. They get a task to make a screenplay for movie about
Crusades. Time: 60 min.

Materials 3. Each group of students gets a detailed description of the task; sheet A3;
markers, colour pencils, scissors, and glue. To make this screenplay students use
their worksheets, word bank, and others sources of information. They can use two
languages -Eng/Rus or Eng/LV.

Activity 4- Presentation. Each group presents their screenplay. It would be very
good to use the gallery method for this presentation. We hang the screenplay posters
on the walls in the classroom. Two students from each group become spokesmen,
two others become “sponsors” and go to watch the presentations of others groups.
After 20 min. students may change. While presenting their screenplays, students
should tell what main events they want to be shown in the movie. During the
presentation students can use 3 languages ENG/LV/RUS. Encourage pupils speak
foreign languages! Time: 40 min.

Materials 4. Stick tape for hanging of A3

Post task (revision and reflection)

Activity 5- Conclusions and self-assessment. All students take their sits and
discuss the the questions:

How did you like the presentation? What was especially successful? What was
wrong? Which screenplay did you like best? Why? What were the main
consequences of the Crusade? What do you think about it?

Teacher guides the discussion and gives his/her feedback for the lesson.

Don’t forget to prise the pupils for this work!

Resources

Text about Crusades: www.medievaleurope.mrdonn.org.



http://www.medievaleurope.mrdonn.org/
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Handouts

Key words: Cross, Crusades, Jesus Christ, Muslims ,Holy Land, Mediterranean Sea,
Jerusalem, Christians, Pilgrims, Turkish Muslims, Pope Urban Il, Christendom,
Castles, Saladin , Richard the Lion heart.

THE CRUSADES - Text for reading. Teacher’s worksheet.

The cross that appears on the shield was common during the Crusades as it
represented God and the righteous beliefs with which the Crusaders fought their
campaign. Note however that in the center of the shield there appears a crest or
insignia. This was to identify the knight to his allies in battle.

What was a crusade?

Crusade comes from the Latin word crux, meaning a ‘cross’. It referred to the cross
on which Jesus Christ was crucified and to go on a crusade meant going to fight for
Christ. In 1100, it meant going to fight the Muslims in the Holy Land, around
Jerusalem, where Christ had lived.

Muhammad and Muslims

Muhammad was born in the city of Mecca in AD 570. He founded a great religion and
his followers were called Muslims. Some of his followers were warlike and over the
next few hundred years they captured land around the Mediterranean Sea.

In AD 637, the Muslims captured the city of Jerusalem, which was a holy city to
Christians, because Christ had lived and died in that area.

Jerusalem

For a long time, the Muslims allowed Christians to visit Jerusalem as pilgrims, and
many

thousands made the journey from Europe. Then, in 1071, a group of fanatical
Turkish Muslims captured Jerusalem. They would not tolerate Christians and began
to ill-treat them.

Pope Urban Il calls for crusade

Pope Urban Il heard of this and in 1095 called a mass meeting in France of all the
knights of Christendom. He made a passionate speech to them, calling on them to
fight against the evil enemy to regain Jerusalem. At the end of his speech, thousands
knights surged forward, shouting that they were ready to fight and die for Christ.

The First Crusade 1096

The next year they set off on the First Crusade. There were about 30,000 foot
soldiers and 10,000 knights on horseback, among them Robert, the eldest son of
William the Conqueror. They made their way through Europe and into Turkey, finally
reaching Jerusalem three years after they set off. They took Jerusalem in 1099, and
held the city and the land around it for the next 87 years.

Richard and Saladin

The crusaders built strong castles, and seemed safe from attack. However, in the
1180 the Arabs found a new, strong leader, Saladin, who wiped out the crusaders
main army at the Battle of Hattin 1187. Soon the crusaders had almost been
pushed into the sea. A call for a new crusade went out from the Pope, and the Kings
of Europe answered his plea. Richard the Lion heart led an English army, but he
and his fellow kings failed to drive Arabs from Jerusalem. Other crusades followed,
including the children’s crusade of 1212, which involved peasants and children from
the Rhineland and Southern France.
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Guidelines for the Screenplay ‘The Crusades’
Learning aims:

1. You will know the main events of crusades;

2. You will learn to determine the positive and negative consequences of
historical events;

3. You will improve your skills of team work;

4. You will develop your skills of creative and critical thinking!

The context:

1. Your group is a movie maker. Think up the name of your firm!

2. You are going to make a documentary film about crusades. You need the
sponsor. You are going to show to sponsor the screenplay of your film.

3. Create a poster -screenplay for your film.

4. Present your screenplay to sponsors!

Requirements for the poster —screenplay:

1. Interesting and creative title of your film.

2. 4 episodes —main historical facts about crusades.

3. 4 drawings (frames of the documentary film) visual illustrations of the main
events.

4. An explanation for each drawing (frame). Each explanation is written in 1 short
sentence.

5. Determination of positive consequences for each historical fact (determination
is written in 2 sentences).

6. Determination of negative consequences for each historical fact
(determination is written in 2 sentences).

7. 2 conclusions why the Crusades is important time period in world history
(each conclusion is written in 1 sentences).

Important! When you are creating the screenplay for your film, use information from
the previous reading material (text “The Crusades”) or seek additional information
from other sources.

Requirements for the presentation:

In few words tell about your movie maker (name, country...)

Tell about your screenplay —what the main episodes are about?

Tell which countries you are going to visit during your movie making.

Try to persuade the sponsor that your movie will be really interesting for
audience.

hrwnpE

Good Luck!
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Name Form

1. Read a text about the Crusade in world history!

2. In each paragraph find and underline key words!

3. Using underlined key words write the main idea of the paragraph about the
Crusade!

The Crusade What is the main idea of the
paragraph? ENG/LV/RUS
(1 short sentences)

1 Crusade comes from the Latin word crux,
meaning a ‘cross’. It referred to the cross on
which Jesus Christ was crucified and to go on
a crusade meant going to fight for Christ. In
12-13 centuries it meant to fight for the Holy
Land, around Jerusalem, where Christ had
lived.

2 Muhammad was born in the city of Mecca in
AD 570. He founded a great religion and his
followers were called Muslims. Some of his
followers were warlike and over the next few
hundred years they captured land around the
Mediterranean Sea. In AD 637, the Muslims
captured the city of Jerusalem, which was a
holy city to all Christians.

3 For a long time, the Muslims allowed
Christians to visit Jerusalem and many
thousands people made the journey from
Europe. Then, in 1071, a group of fanatical
Turkish Muslims captured Jerusalem. They
didn't tolerate Christians and began to ill-treat
them.

Pope Urban Il heard of this and in 1095 called
4 a mass meeting in France of all the knights of
Christendom. He made a passionate speech to
them, calling on them to fight against the evil
enemy to regain Jerusalem. At the end of his
speech, thousands knights surged forward,
shouting that they were ready to fight and die
for Christ.

5 The next year they set off on the First
Crusade. There were about 30,000 foot
soldiers and 10,000 knights on horseback.
They made their way through Europe and into
Turkey, finally reaching Jerusalem three years
after they set off. They took Jerusalem in 1099,
and held the city and the land around it for the
next 87 years.

6 The crusaders built strong castles, and
seemed safe from attack. However, the Arabs
found a new, strong leader Saladin. He wiped
out the crusaders main army at the Battle of
Hattin in 1180. Soon the crusaders had almost
been pushed into the sea. The Pope called for
a new crusade, and the Kings of Europe
answered his plea. Richard the Lion heart led
an English army, but he and his fellow kings
failed to drive Arabs from Jerusalem.




Name

Fill in the Crusade Word Bank:
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English

Explanation

Latvian

Russian

Christendom

all the land in Europe
where Christians lived

Kristietiba

XpUCTUaAHCTBO

Christians followers of Christ

Holy Land the land where Jesus
Christ lived

Muhammad the founder of Islam

Muslims followers of
Muhammad

Pope Leader of catholic
Christians

Saladin Leader of Muslims

Richard the Lion
Heart

King of England

crusade an expedition to fight for
Christ.
crusader Participant of crusade
warrior on horseback 3axBaTbiBaTb
knights
capture XXECTOKO
obpaluaTbes
ill-treat slikti izturéties OTNpaBUTbLCA
set off YHUYTOXUTb
wipe out He yganocb (4To-
nnbo caenatb)
failed BEPHYTb

to regain

atgriezt

3axBaTbiBaTb




SAMPLE ILLUSTRATIONS FOR POSTERS
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Words Game Crusades
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a ‘cross’ Christendom Richard the
Lion heart
Muslims First Crusade
Holy Land foot soldiers
Jerusalem knights on
horseback
Jesus Christ Europe
Mediterranean Turkey

Sea

Christians The crusaders
a holy city Castles
Turkish Muslims | Saladin

Pope Urban Il

Battle of Hattin

a mass meeting

Kings of
Europe
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Erasmus + KA1 project “Implementing CLIL in project work”

“Product Life Cycle*

Author

Mg.filol. Nadezda Polianovica

Age group/form

16 students from 10th form.
Level of English Intermediate and Upper-intermediate.

Time (min)

80 min

Integration of subjects

English and Economics

Timetable fit

The main theme the learners are studying in
Economics is marketing; they have discussed
marketing mix, and now will get acquainted with the
product life cycle.

In English the main theme is ‘Modern society’
concerning business, consumption, production and
shopping aspects.

Aim

To introduce the product life cycle stages using task
based approach and develop presentations about
students’ own products.

Objectives

e to improve cooperation and project-work skills;

e to apply concordance for learning new vocabulary
and introduce guessing and inferencing strategies;

e to improve and practice presentation skills.

Real life and culture
context

Product life cycle can be compared with any life and
death cycles in nature (tree, apple, human life, etc.)
and it is important how we treat products and things at
all the stages of development.

Planned results

Content Learners understand the essence of
product life cycle and can
differentiate between the stages.

Language Learners have enriched vocabulary
and terminology on marketing; they
can identify and apply Passive Voice
structures.

Communication | Learners have improved
communication strategies in groups
and presentation skills

Cognition Learners can apply inferencing,
guessing and predicting strategies
independently

In what way CLIL is implemented in project work?

Students are using authentic materials in English to investigate the given product life

cycle and then to develop a micro-project - presentation about their own product in

groups.
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Procedure

Pre-task (warm-up)
Activityl- predicting from pictures.

a) Students are divided into two groups: the 1st group brainstorms the most
popular products nowadays and 2" writes the name of products which were
popular but became old-fashioned today. Students try to guess the theme of
the lesson.

(Support materials 1: Power Point presentation or photographs)

b) Students are asked to find what unites a human life, a plant, the sun, a

product at the market (they all have a particular life cycle).

Tasks (main part)

Activity2- predicting and guessing word meaning from the context. Teacher
gives each pair of students’ slips of paper with lists of expressions from concordance
and explains the guessing strategy. Students are asked to guess the meanings of the
words in capital letters from concordance.

Scaffolding: teacher asks students in each group to explain their guesses,
comments and compare their guesses with the glossary.

(Handout 1 — key vocabulary; Support materials 2: glossary)

Activity 3- Table completion Teacher gives students a text and asks them to do the
task and fill in the table.

Scaffolding: teacher asks one student to name the correct answers for the 15t stage
Peer- assessment: students exchange their works and discuss the differences;
finally they receive answers and check their works. (Handout 2 — tasks 1, 2 and 3)
Activity 4- Cloze. Students underline the passive voice forms in the text and try to
figure out the rule. Having discussed the main role of the Passive Voice, students do
the task.

Self-assessment using the text. (Handout 2 — task 4)

Activity 5- Group poster presentation

Students get the task to represent different products at the stages of their
development and invite others to invest money in these products

Peer-assessment of presentation. (Handout 2 — tasks 5 and 6; A3 posters)

Post task (revision and reflection)

Activity 6- Matching: Students match names of stages with the definitions.
(Handout 2 — task 7)

Activity 7- Self-assessment: students answer the questions:

Why it is important to identify the product cycle correctly? What are the 3 most
inteteresting things | have learnt? What else | would like to know about the products
and markets? Teacher checks general understanding asking particular questions
and asking students to answer true /false. Teacher guides the discussion and gives
her feedback for the lesson.

Resources

Vocabulary : www.lextutor.ca;

Glossary: Hornby, A. (2000) Oxford Advanced Learner’s Dictionary. Oxford: Oxford
University Press

Reading: picture: http://productlifecyclestages.com/;

Text: Products - product life cycle. Available from:
http://tutor2u.net/business/marketing/products_lifecycle.asp

Presentations: A3 posters



http://www.lextutor.ca/
http://productlifecyclestages.com/
http://tutor2u.net/business/marketing/products_lifecycle.asp
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Support materials 1: Power Point presentation or photographs
WARMER (POWER POINT PRESENTATION)

WHAT IS COMMON BETWEEN LIVE BEINGS AND PRODUCTS?

PRODUCTS ARE MADE OR “BORN”

PRODUCTS GROW AND DEVELOP

PRODUCTS GIVE BIRTH TO OTHER PRODUCTS
AND DIE...(OR GO AWAY FROM THE MARKET)

WHAT HAPPENS TO PRODUCTS WE DO NOT NEED ANYMORE?

RECYCLE

THROW AWAY
KEEP AT HOME
SELL TO SOMEONE

CAN YOU NAME THE PREVIOUS STAGES
OF THE 3D-TV ?

CAN YOU NAME THE NEXT STAGE OF
THE 3D-TV DEVELOPMENT?
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Handout 1- Key Vocabulary

Task 1 Look through the text extracts and try to guess the meaning of the underlined words in capital letters. Compare and discuss

your guesses with your group. (Resource: http://conc.lextutor.ca/concordancers/wwwassocwords.pl)

002. source of revenue for the assessors of those towns where a SUBSTANTIAL amount of such property would be subject to taxa

007. e use of this phrase, or of "Christian nations", which is a SUBSTANTIAL equivalent. Wheaton stated that the public law w
031. eded $300 million, compared to $222 million in 1959 despite SUBSTANTIAL price reductions in virtually all types. Product

004. inale. With Mickey Mantle and Yogi Berra both out of action DUE TO injuries, the American League champs still mounted a
009. e into politics and finds that his present difficulties are DUE TO his habit of attributing to his own abilities and tal

010. end reflection losses even further. The internal losses are DUE TO absorption and the small but finite losses suffered i

001. oup, have invariably equated residential integration with a DECLINE in property values, a circumstance viewed with consi
002. in short, abrupt outbursts. _3._ Studies of the growth and DECLINE of children's fears indicate that fears due to stran

005. textile industry, was affected substantially by the current DECLINE in business activity, we have been able to produce a

002. ther due date deadline elapses, additions to the tax may be INCURRED. Furthermore, a bad check may subject the maker to
003. a strike, decided to keep its plants operating. The company INCURRED some $10 million of expenses attributable to four f
004. a law provision that generally bars deductions for expenses INCURRED in connection with what it said was tax-exempt inco
001. ese orphaned poems, dear father-brother, now | am gone; and LAUNCH them on the world when their time comes. For them a 002. t
cases, such as India, a decade of concentrated effort can LAUNCH these countries into a stage in which they can carry

007. ell direct in non-dealer areas cooperate in enabling you to LAUNCH now and pay later. Terms range from one to five years


http://conc.lextutor.ca/concordancers/wwwassocwords.pl
http://conc.lextutor.ca/concordancers/show_context.pl?item=substantial&start=3237153&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=substantial&start=4075813&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=substantial&start=3545796&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=due%20to&start=155635&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=due%20to&start=2731719&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=due%20to&start=4529252&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=decline&start=1206016&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=decline&start=4138161&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=decline&start=3511376&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=incurred&start=3480612&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=incurred&start=423383&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=incurred&start=333132&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=launch&start=2856864&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=launch&start=3196197&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=launch&start=1335767&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English

002. imagine something like this happening to me. Maybe | should WITHDRAW my advice- no"? Brannon looked at Hank Maguire. 005. nd

West. Major to this effort is to get all world powers to WITHDRAW to their own territories, say by 1970. "The West sh

006. rrants, MacPherson and his men decided it was much wiser to WITHDRAW. The posse's retreat encouraged the

LY TSy (o= 1 1= RPN

001. x-Mrs. Bud Arvey, joined Playboy-Show-Biz lllustrated, as a PROMOTIONAL copy writer. She's a whiz. ... You can get into

002. printed shortly), and for a new space catalogue. Additional PROMOTIONAL activities included organizing the dedication pr

003. ooting Development Program in 1954, millions of dollars and PROMOTIONAL man-hours have gone into the

Lo 1=V o] o] 1 1 T=T o | PP

001. axe; the head dropped off; end of film. An early film by a COMPETITOR of the Wizard of Menlo Park simply showed a long

002. more. We sold only four pickers all last year". Gus Ehlers, COMPETITOR of Mr. Houtz in this farm community, says his bus

003. s are on the side of those who begin young, and the Russian COMPETITOR of 16 has at least thirteen years of training beh

001. billion dollars of the spending increase is for defense, an EXPENDITURE necessitated by the penny-wise policies of the E
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002. the planning of clear and efficient state-local revenue and EXPENDITURE relationships. _ DISADVANTAGES._ Although there 003. ship for

which American industry is famous, is considerable EXPENDITURE of funds and efforts in marginal areas. An over-

001. our rich natural heritage is growing. But that heritage is SHRINKING even faster. @ #NO JOYRIDE# @ MUCH of the glamor P

002. shadow, and made as much noise as a shadow. Haney felt like SHRINKING out of sight, but he was already trapped in the co

003. r. Pitchers grumble about lively balls and lively bats, the SHRINKING strike zone, and the fact that the knock-down pitc


http://conc.lextutor.ca/concordancers/show_context.pl?item=withdraw&start=5317303&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=withdraw&start=1051669&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=withdraw&start=4239878&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=promotional&start=187202&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=promotional&start=3246723&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=promotional&start=1634310&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=competitor&start=2202101&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=competitor&start=325474&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=competitor&start=1543129&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=expenditure&start=790934&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=expenditure&start=3258534&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=expenditure&start=4430839&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=shrinking&start=590823&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=shrinking&start=5131733&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English
http://conc.lextutor.ca/concordancers/show_context.pl?item=shrinking&start=459512&this_corp=Brown_strip.txt&gaps=no_gaps&sort_type=left&search_type=equals&lingo=English

59

Support materials 2. Glossary
Substantial
1 ~ large in amount, value or importance SYNONYM considerable substantial sums of money

Due to
1 ~ caused bysomebody/something; because of somebody/something
Most of the problems were due to human error.

Decline
1 ~ a continuous decrease in the number, value, quality, etc. of something - a rapid/sharp/gradual
declineurban/economic decline. The company reported a small decline in its profits.

Incur
1 ~ sth if you incur sth unpleasant, you are in a situation in which you have to deal with it
She had incurred the wrath of her father by marrying without his consent
2 ~ sth if you incur costs, you have to pay them.
You risk incurring bank charges if you exceed your overdraft limit.

Launch
1 ~ sth to start an activity, especially an organized one
to launch an appeal/an inquiry/an investigation/a campaign to launch an attack/invasion
2 ~ sth to make a product available to the public for the first time
a party to launch his latest novel
3 ~ sth to put a ship or boat into the water, especially one that has just been built
The Navy is to launch a new warship today.

Withdraw
1[intransitive , transitive ] to move back or away from a place or situation; to make sb/sth do this
pull out Government troops were forced to withdraw.
~ (sb/sth) (from sth) Both powers withdrew their forces from the region.
She withdrew her hand from his.
2 [ transitive ] to stop giving or offering sth to sb He withdrew his support for our campaign.
~ sth Workers have threatened to withdraw their labour (= go on strike).

Promote
1 ~ sth to help sth to happen or develop
encourage policies to promote economic growth
a campaign to promote awareness of environmental issues
2 to help sell a product, service, etc. or make it more popular by advertising it or offering it at a special
price
~ sth The band has gone on tour to promote their new album.
~ sth as sth The area is being promoted as a tourist destination.
Competitor
1 a person or an organization that competes against others, especially in business
our main/major competitor. We produce cheaper goods than our competitors.
2 a person who takes part in a competition. Over 200 competitors entered the race.
Expenditure
1 the act of spending or using money; an amount of money spent
a reduction in public/government/military expenditure
Savings have been disposed of in order to meet the growing gap between income and expenditure.
2 the use of energy, time, materials, etc the expenditure of emotion
Shrink
(shrank / BrE fraenk ; NAmME Jraenk / shrunk / BrE frank ; NAME [rank /) or ( shrunk , shrunk)
1[intransitive, transitive ] ~ (sth) to become smaller, especially when washed in water that is too
hot; to make clothes, cloth, etc. smaller in this way My sweater shrank in the wash.
2 [intransitive , transitive ] to become or to make sth smaller in size or amount
The tumour had shrunk to the size of a pea.


http://www.oxfordlearnersdictionaries.com/definition/english/considerable
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Handout 2- Text

Products - Product Life Cycle
Task 1: Read the text and explain to your group mates the words in bold you have
discussed in the previous task (use glossary or dictionary when necessary).

. We define a product as "anything that
Product Life Cycle Stages is capable of satisfying customer
1 needs. This definition includes both
physical products (e.g. cars, washing
machines, DVD players) as well as
services (e.g. insurance, banking,
private health care). Businesses should
manage their products carefully over
time to ensure that they deliver
products that continue to meet
customer wants.__The process of
EEE ST maneoing groups  of  brands and
Teme product lines is__called portfolio
planning. The stages through which
individual products develop over time is called commonly known as the "Product Life
Cycle". The classic product life cycle has four stages (illustrated in the diagram):
introduction; growth; maturity and decline.
Picture: http://productlifecyclestages.com/
Introduction/Development Stage
At the Introduction (or development) Stage market size and growth is slight. It is possible that
substantial research and development costs have been incurred in getting the product to
this stage. In addition, marketing costs may be high in order to test the market, undergo
launch promotion and set up distribution channels. It is highly unlikely that companies will
make profits on products at the Introduction Stage. Products at this stage have to be
carefully monitored to ensure that they start to grow. Otherwise, the best option may be to
withdraw or end the product.
Growth Stage
The Growth Stage is characterised by rapid growth in sales and profits. Profits arise due to
an increase in output (economies of scale) and possibly better prices. At this stage, it is
cheaper for businesses to invest in increasing their market share as well as enjoying the
overall growth of the market. Accordingly, significant promotional resources are traditionally
invested in products that are firmly in the Growth Stage.
Maturity Stage
The Maturity Stage is, perhaps, the most common stage for all markets. it is in this stage that
competition is most intense as companies fight to maintain their market share. Here, both
marketing and finance become key activities. Marketing spending has to be monitored
carefully, since any significant moves are likely to be copied by competitors. The Maturity
Stage is the time when most profit is earned by the market as a whole. Any expenditure on
research and development is likely to be restricted to product modification and improvement
and perhaps to improve production efficiency and quality.
Decline Stage
In the Decline Stage, the market is shrinking, reducing the overall amount of profit that can
be shared amongst the remaining competitors. At this stage, great care has to be taken to
manage the product carefully. It may be possible to take out some production cost, to transfer
production to a cheaper facility, sell the product into other, cheaper markets. Care should be
taken to control the amount of stocks of the product. Ultimately, depending on whether the
product remains profitable, a company may decide to end the product. Resource:
http://tutor2u.net/business/marketing/products _lifecycle.asp

Sakes Vo lume



http://productlifecyclestages.com/wp-content/uploads/2011/08/product-life-cycle-stages.jpg
http://productlifecyclestages.com/
http://tutor2u.net/business/marketing/products_lifecycle.asp
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Task 2 Students work in pairs and describe the expressions and terms from the text
to each other in their own words. They can also use translation in Latvian to support

the explanation.

Student A use the
text and describe
these expressions
from the text to
student B in your

The guess is /is
not correct (+/-)

Student B use the
text and describe
these expressions
from the text to
student A in your

The guess is /is
not correct (+/-)

own words own words
substantial market share
research

launch promotion

promotional
resources

distribution
channels

maintain their
market share

withdraw or end
the product

the market is
shrinking

rapid growth

to end the product

Task 3 Fill in the table using words from the text describing each of the 4 stages and
compare your choice with your partner, explain him/her why do you think so using
examples from the text. Some examples are made for you:

PRODUCT INTRODUCTION | GROWTH MATURITY DECLINE
CYCLE AND
DEVELOPMENT
SALES AND | growth is slight | ..... | ..... | ...
MARKET
GROWTH
COSTS, substantial/high restricted to
SPENDINGS, costs product
EXPENDITURES modification
and
improvement
PROMOTION/ significant depending
ADVERTISING promotional on the
resources market
strategy
EARNINGS AND |..... | ... ... ]
PROFITS
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Answers
PRODUCT INTRODUCTION | GROWTH MATURITY DECLINE
CYCLE AND
DEVELOPMENT
SALES AND | growth is slight | is high is stable goes down
MARKET
GROWTH
COSTS, substantial/high | invest in restricted to | careful
SPENDINGS, costs growing product marketing
EXPENDITURES market share | modification
and
improvement
PROMOTION/ is active and significant should be depending
ADVERTISING usually promotional | carefully on the
expensive resources monitored market
strategy
EARNINGS AND | are low are growing | maximum minimal
PROFITS rapidly

Task 4. Scan the text and underline all passive voice phrases (example was made

for you):

The process is called.

The passive voice is formed with the auxiliary verb to be and the past participle of the

verb.

Use the appropriate forms of the words in brackets to fill in the gaps. Check yourself
using the text ‘Products - Product Life Cycle’.

1. The Maturity Stage is the time when most profit

whole (earn).

2. Any expenditure on research and development is likely to

by the market as a

to

product modification and improvement and perhaps to improve production
efficiency and quality (restrict).
............. to control the amount of stocks of the product (take).

B w

Care should be
The Growth Stage
(characterise).

by rapid growth

5. Accordingly, significant promotional resources

firmly in the Growth Stage (invest).

6. Products at this stage have to be carefully
grow (monitor).

7. It is possible that substantial research and development costs

getting the product to this stage (incur).

8. Marketing spend

to be copied by competitors (monitor).

9. The process of managing groups of brands and product lines

portfolio planning (call).

10.At this stage, great care has to

(take).

in sales and profits
in products that are

to ensure that they start to

carefully, since any significant moves are likely

................ to manage the product carefully
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Task 5 Work in groups of 4 and order words from 2nd group according to the stages
(an example was made for you):

INTRODUCTION GROWTH | MATURITY | DECLINE Products
E-conferencing, | e-mail, | e-mails typewriters | Business communication:
and faxes | and Email, Faxes, Handwritten
handwritte | letters,
n letters E-conferencing, typewriters

Payment methods:

Cheque books, Smart cards,
Credit cards, iris-based
personal identity cards, finger
prints and electronic implants

Task 6 Draw and present the 4 stages of a product life cycle for your group of
products.

Work in groups of four to describe the processes going on at each stage of a life
cycle for a particular product of your choice. Each student represents and describes
one particular stage and what is going on with the product (personal identity cards) at
this stage and recommends either to invest or not to invest in the product. Present
your poster together and give recommendations concerning market strategy and
investments for each of the four products.

Use the following linking words in your presentation:

Firsly, ...Secondly, .......... In addition, ...

Otherwise, ....Accordingly, ... At this stage, ...

Due fto....., For instance, ..... Consequently, .... Taking into account, ..... In order to
achive..................... ,

Toavoid..................... S e TOCNSUIC. ... ,

Therefore, .... Ultimately

Peer- assessment: evaluate presentations of the other group and comment on the
strong and weak points. Pay attention to the 3 aspects:

1) understanding of the product life cycle; 2) usage of new terminology;

3) logical structure and appropriate usage of linking words.

Task 7 Self-assessment - match the name of the stage in italics and the definition:
Development Stage, Growth stage, Maturity Stage, Decline Stage

1) is characterised by rapid growth in sales and
profits.

2) In , the market is shrinking, reducing the overall amount
of profit that can be shared amongst the remaining competitors.

3) At the market size and growth is slight. In addition,

marketing costs may be high in order to test the market, undergo launch promotion
and set up distribution channels.

4) is the time when most profit is earned by the market
as a whole. Any expenditure on research and development is likely to be restricted to
product modification and improvement and perhaps to improve production efficiency
and quality.
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Erasmus + KA1 project “Implementing CLIL in project work”
“An individual and political power in different cultures”

Author

Mg.hist. Aelita Komsa

Age group/form

. 11th form, 32 students

Time (min) 80 min.

Integration of subjects Culturology and English

Timetable fit Students begin a new unit: Individuals and culture- and will
study the relations of an individual and political power in
different cultures.

Aim To enable students to see the relations of the individual
and the authorities or those who have power in different
cultures and individual limits of cultural development.

Objectives e to integrate English terminology in the culturology

lesson;

e to develop students’ ability to work with different sources
of information;

e to develop students’ communicative skills;

e to introduce particular cultural concepts;

e to organise self and peer assessment.

Real life context and
culture

Understanding of one’s own cultural identity and its
constraints as well as investigating the role authorities play
in our life.

Planned results

Content Students will be familiar with such
concepts as power, political regime, and
dictatorship. They will be able to explain
the interaction of power and culture in
different time periods.

Language Students will be able to use and
systematize information in English.

Communication | Students will improve their cooperation
skills by working in groups and pairs.

Cognition Students will analyse information and
solve problems.

In what way CLIL is implemented in project work?

Students are using materials in English in order to summarize information about

power of authorities and culture and conduct an interview about the research

guestion in English.




Procedure
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Pre-task (warm-up)
Activityl: Getting acquainted with the concepts

The teacher writes on the blackboard (or using PowerPoint) goals and objectives of
the lesson and then discuss it with students.

Students should explain two things: ‘What is culture?’, ‘What is power?’, and fill in
the table. Students work in pairs and then present their findings and explain the
relevance of the topic.

Students receive illustrations, and they should name the type of power. (Teacher
offers options).

Support materials 1. Power Point presentation ;_ Worksheet

Tasks (main part)
Activity2- Reading for specific information

Students explain what propaganda is. Answer the question how propaganda is
linked with culture. Students read a text and watch a video and then fill in the table.
They discuss and test each other.

Support materials 1: Power Point presentation ; Worksheet; Video

Post task (revision and reflection)

Activity3- Revision

Students in groups prepare interviews about culture and power.

You are a journalist- develop a list of features according to which researchers could
determine what type of power corresponds to one or another culture. Arrange your
interview.

Support materials 1. Power Point presentation ; Worksheet

Resources

Presentations www.uzdevumi.lv
Textbook: Kulturologija



http://www.uzdevumi.lv/
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Worksheet

Culture and power: Relations of an individual and the power in
different cultures

1. Fill in the table. Write down your associations with the concepts of "power"
and "culture."

Power Culture

2. Use illustration and define type of power

3. Read the text and fill in the table. The ratio of power and culture in different
social systems.

Culture and power in Culture and power in Culture and power in a
despotism authoritarian and democracy. (What is
totalitarian regimes (what | typical?)

what is typical?
( P ) is typical?)

4. You are a journalist: Develop a list of features that the researchers could
determine what type of power belongs to one or another culture. Arrange an
interview.
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Examples (CLIL):

1. Complete the table in the empty columns supporting write words and translations!

Key word in English Key word in Latvian Key word in Russian
riot OyHT
revolt SacelSanas

Human rights

Pretrunas

slavery

1. Review the table and then explain the concept! Compare the answers

Writing words in English Writing words in Latvian Writing words in Russian
Pythian Pitija nndpusa
Myth Mits MU

| use communicative activities following tasks (pair work):

Very useful to introduce in order to help students interact in the following languages:

Functional language; Process language; Content- obligatory language.
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Erasmus+KA 1 projekts “CLIL metodes pielietoSana projektu
darbiba” /'Implementing CLIL in Project Work’
Modern Art or Modernism/ Modernisms télotaja maksla.

Autors

Mg.hist. Aelita Komsa

Skolénu vecuma grupa

12 klase, 28 skoléni

Laiks (min)

80 min.

PriekSmetu integracija

Vizuald maksla un anglu valoda

Ka s1 nodarbiba
ieklaujas Jusu

Jauna macibu bloka sakums: Modernisms (Modern Art)-
Modernisms télotaja maksla

programma

Merkis lepazistinat skolénus ar 20. gs. makslas virzieniem un to
autoriem.

Uzdevumi eintegrét anglu valodu vizualas makslas stunda;

e Organizet darbu grupas;

eiemacit stratégijas darba ar tekstu;

eizanalizet atSkiribas modernisma makslas virzienos un
popularakus ST Zanra parstavjus.

Konteksts un sakars ar
realo dzivi un kultiiru

Vizualo vertibu zinaSana un to pielietoSana savas
emocionalas pieredzes attélosanai.

Planotie rezultati

Saturs Priek$stats par Latvijas makslas saistibu

ar pasaules makslas norisem. Izpratne
par makslas virzieniem un
slavenakajiem maksliniekiem, makslas
daudzveidibu, un dazadiem makslas
virzieniem, ka arT prasme tos atskirt.

Valoda Skoléni pilnveido prasmi grupét un

sistematizét informaciju ang|u valoda.

Komunikacija | skoléni pilnveido prasmi stradat grupa.

Kognitivas
prasmes

Ir iegUta izpratne, ka attélot idejas,
emocionalas noskanas dazados
makslas virzienos. Skoléni var analizét
informaciju, veidojot jaunus, originalus
spriedumus un secinajumus.

Kada veida tiek istenota CLIL metode projektu darbiba?

Skoléni izmanto materialus anglu valoda par modernismu un modernisma
maksliniekiem, un sagatavo savu prezentaciju, lai pamatotu savu hipotézi - “Kapéc

modernisms ir |oti aktuals arT misdienas?”
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Norise

levaddala

1 Aktivitate: Atlase un organizacija jeb Selecting and organizing:

l. Individualais darbs- izmantojiet informaciju no videoklipa transkripcijas, lai
izveidotu domu karti par modernismu. Jus varat izdarit to latvieSu valoda vai
bilingvali (LV+ENG). -Individual work - use the video clip transcript to develop a
mind map about Modernism.[+5 punkti JUzdevuma soli: 1) Noklausieties video, lai
uztvertu galveno domu; 2) Izlasiet video transkriptu un pasvitrojiet atslégas vardus, kas
attiecas uz modernismu. 3) Izmantojiet vismaz 5-7 atslégas vardus, lai izveidotu domu
karti par modernismu

Aktivitate 1 (Izdales materiali Nr. 1)-Pielikums 1
Paligresursi 1: vardnica, zim&jumi

Galvena dala

2.Akitivitate: SkiroSana un klasificé$ana jeb Sorting and classifying:

Il. Darbs grupas (2-3 cilveki gr). Vai Jums patik modernisms. Jisu uzdevums ir
iejusties makslas muzeja gida loma un parliecinat taristus, ka tadi modernas makslas
stili ka sirrealisms, kubisms un ekspresionisms ir ta verti, lai apmeklétu unikalu
modernisma izstadi par EUR 50,-. +15 éunkti

Surrealism | Cubism Expressionism

(Izdales materiali Nr. 1)-Pielikums 1;Pielikums 2
Paligresursi 1: zim&jumi

Nobeiguma dala

[ll. Apkopojums. Pierakstiet Jisu secinajumus 3 teikumos pa vienam par katru
modernisma stilu.

IV. Uzraksties savu hipotézi- Kapéc modernisms ir |oti aktuals arT misdienas?
V. Novértéjiet makslas stilus (Power Point Pr.)

Aktivitate 2 (Izdales materiali Nr. 1)-Pielikums 1;Pielikums 2

Paligresursi 1: zim&jumi

Resursi

www.arttube.nl/en/series
www.ed.ted.com/lessns(The Art)
www.youtube.com(Modernism:Design in a Nutshell)
https://en.wikipedia.org.wiki/Modern_art
www.uzdevumi.lv

www.artermini.lv

Art Project

Vocabulary



http://en.wikipedia.org/wiki/Cubism
http://www.arttube.nl/en/series
http://www.ed.ted.com/lessns(The
http://www.youtube.com(Modernism:Design
https://en.wikipedia.org.wiki/Modern_art
http://www.uzdevumi.lv/
http://www.artermini.lv/
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Pielikums 1
Darba lapa/ Worksheet
Modernisms telotaja maksla/ Modern Art or Modernism
1. Atlase un organizacija /Selecting and organizing

l. Individualais darbs- izmantojiet informaciju no videoklipa transkripcijas, lai
izveidotu domu karti par modernismu. Jus varat izdarit to latviesu valoda vai
bilingvali (LV+ENG). -Individual work - use the video clip transcript to develop a
mind map about Modernism [+5 punkti

Uzdevuma soli: 1) Noklausieties video, lai uztvertu galveno domu; 2) Izlasiet video
transkriptu un pasvitrojiet atslégas vardus, kas attiecas uz modernismu. 3)
Izmantojiet vismaz 5-7 atslégas vardus, lai izveidotu, domu karti par modernismu.

In the early 20th century the war to end all wars didn’t end the war at all. It was still to fire (to
initiate) some change. A traumatized world was right for change. The world was ready for
modernism. Modernists wanted to forget history, or at least reinterpret it. More than just a
style, modernism applied to virtually all forms of creative expression. Innovative artists like
Picasso, Ashwood and Dali. They all started looking at their world differently. Other artists
tried painting like itself. These with the impressionists, surrealists went a bit further we had
entered the age of the “ISMS”: cubism, symbolism, futurism and constructivism. All these
new modem ways of looking at the world blew people away. When it came to architecture,
modernists were intrigued by emerging technology. Concrete, glass and steel featured
heavily in the buildings. Modernists believed that they could design a better society.
Ornamental indulgence was considered a frivolous waste of effort. They thought function
should always dictate form, and that mankind's intelligence, creativity and capability for
radical thinking should be celebrated. Take the Russian inventor Georgy Kritikof, he
suggested an idea for a city held aloft (in the air) by electrical currents, this at a time when
there was barely enough water to keep the lights on. Not everything they designed was a
resounding success, but you could argue. Modernism was a single most influential
movement of the 20th century. From host music to housewares tables and chairs to graphic
design, all have been created by the aesthetics and ideas of modernism.

Do you buy into modernism?

Skiro$ana un klasificésana /Sorting and classifying
Il. Darbs grupas (2-3 cilveki gr). Vai Jums patik modernisms?
Jasu uzdevums ir iejusties makslas muzeja gida loma un parliecinat tdristus, ka tadi

modernas makslas stili ka sirrealisms, kubisms un ekspresionisms ir ta veérti, lai
apmeklétu unikalu modernisma izstadi par EUR 50,-. [+15 punkti

1) Lai sasniegtu $o mérki, izveidojiet sev uzskatamo reklamas Ilidzekli — 3 sanu
piramidu A. JUsu piramida attélo 3 modernisma stilus (virzieni): Surrealism, Cubism
un Expressionism.

2) Lai raksturotu katru makslas stilu (virzienu), uzzimeéjiet katra makslas stila simbolu
un izmantojiet 1sus aprakstus (aploksné). Atlasiet atbilstoSus aprakstus pa 4 katram
stilam un pieliméjiet tos kopa ar simboliem atbilstoSajas piramidas malas.

3) Izmantojot Jusu uzskatamo Iidzekli - piramidu, uzstajieties ar modernisma stilu
prezentaciju, reklaméjot modernisma makslas izstadi un iedzilinoties katra makslas
stila specifika (sirrealisms, kubisms un ekspresionisms).



http://en.wikipedia.org/wiki/Cubism
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[ll. Apkopojums. Pierakstiet Jisu secinajumus 3 teikumos pa vienam par katru
modernisma stilu.
IV. Uzraksties savu hipotézi- Kapéc modernisms ir |oti aktuals art misdienas?

1.The movement was pioneered by Georges Brague and Pablo Picasso, joined by
Jean Metzinger, Albert Gleizes, Robert Delaunay, Henri Le Fauconnier, Fernand
Léger and Juan Gris.

2. The fusing of the past and the present, the representation of different views of the
subject pictured at the same time, also called multiple perspective, simultaneity or
multiplicity.

5.Kubisms bija pirmais no protestéjoSiem virzieniem, kas izmantoja deformaciju
formveides uzdevumu dé|.

8.Salvador Domingo Felipe Jacinto Dali i Domenech, 1st Marqués de Dali de Pubol
(May 11, 1904 — January 23, 1989), known as Salvador Dali , was a prominent
Spanish surrealist painter born in Figueres, Catalonia, Spain.

9. Artists painted unnerving, illogical scenes with photographic precision, created
strange creatures from everyday objects and developed painting techniques that
allowed the unconscious to express itself and/or an idea/concept.

10. Surrealist works feature the element of surprise, unexpected juxtapositions and
non sequitur; however, many Surrealist artists and writers regard their work as an
expression of the philosophical movement first and foremost, with the works being an
artifact.

11. Expressionism was a modernist movement, initially in poetry and painting,

originating in Germany at the beginning of the 20th century. Its typical trait is to
present the world solely from a subjective perspective, distorting it radically for
emotional effect in order to evoke moods or ideas.

12. Sirrealisma makslinieki nodarbojas ar "parrealo”, t.i., gara pasauli, kas atrodas
[1dzas ierastajai realitatei.

13. Expressionist artists sought to express meaning or emotional experience rather
than physical reality.

15. In 1879, Munch enrolled in a technical college to study engineering, where he
excelled in physics, chemistry and math. He learned scaled and perspective drawing,
but frequent ilinesses interrupted his studies

16.Uga Skulme ir minéjusi, ka pirmais Riga kubistisku darbu izstadijis vina bralis Oto
Skulme, 13 kaut gan vienlaicigi ar vinu virzienam pievérsas ari Valdemars Tone un
Romans Suta.

19..... makslai raksturiga realitates izkroploSana ar noluku radit emocionalu efektu un
atspogulot cilvéka iek$€jas sajltas; tai raksturigas intensivas (biezi — negativas,
satraucos$as, bailes raisoSas) emaocijas.

punkti

V. Novértéjiet makslas stilus (virzienus) (Power Point Pr.)
Sorting and classifying: - Vai pareizi jus Skirojat?

Surrealism Cubism Expressionism

8:9:10:12 1:2:5:16 11:13:15;19
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Pielikums 2

Edvards Munks /KLIEDZIENS 1893

SALVADORS DALI/ Atminas pastaviba. 1931 (Arf: Mikstie pulksteni;
KastoSais laiks)

Pablo Pikaso. Gitara.1913
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Implementing CLIL in Alternative Ways of Teaching Vocabulary

“Taxes*

Author

Inna Pivovare

Age group/form

15 students from 12th form.
Level of English is upper-intermediate and higher

Time (min)

40 min

Integration of subjects

Economics and English

Timetable fit

The main theme the students are working on at the
moment is Taxes; they have discussed the role of taxes,
and now will get acquainted with different types of taxes
in Latvia. After the lesson the students will be able to do
the tasks with their subject teacher connected with
Latvian taxes in English.

Aim

To study specific aspects of taxes and to raise the
awareness of the system, developing the students'
knowledge of content-related lexis

Objectives

e Acquire the students with the key vocabulary to
understand more specific vocabulary thanks to context

e Group new words into the semantic family of taxes
related words

e Develop reading comprehension skills while skimming
and scanning texts.

¢ 4. Develop creative thinking and learning autonomy
through peer assessment and collaboration

Real life context

The students will be able to apply their knowledge in
their future lives to become more aware of an important
role of taxes in the society.

Planned results

Content By the end of the lesson the students
will have greater understanding of
what taxes are, they can differentiate
their types.

Language The students will have expanded their
vocabulary in the field related to taxes
terminology on taxes, developing all
four language skills within a content-
based context.

Communication | Learners have improved
communication strategies in pair
work, groups and peer-assessment
techniques

Cognition Developing thinking skills which link
concept formation (abstract and
concrete), understanding and
language




In what way CLIL is implemented in language learning?
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Students’ activities are based on cooperative work and they help to set content,

language and learning skills outcomes.

Procedure

Pre-task (warm-up)
Activityl. Answer the questions. Group work. 5 min.
There are three groups of students in the classroom. Teacher gives the
students handouts with questions to discuss in groups.
1. What do you know about taxes?
2. Why should people pay taxes?
3 .Where does the money go?
4. What does it pay for?
Support materials 1: Power Point presentation.Handutl.Questions.
Tasks (main part)
Activity 2. Matching. Work with flashcards in groups 5 min.
Teacher asks the students to match words to definitions and gives the
students sets of flashcards with definitions of tax terminology:

Public service Income tax Grossincome Netincome Withholding
Tax

At the end of this activity teacher demonstrates the correct answers with
recording of the material on the screen of a TV set.

Support materials2.Handouts 2. Flashcards.

Recording to check Activity2.
1.Vocabulary: http://www.cram.com/flashcards/greenstein-taxes-vocabulary-
5561932

Activity 3. Reading texts. Pair work- 15 min.

Teacher gives two variants of texts to the students to work individually with tax
terminology. First, the students skim the text, find the correct answers and fill
in the correct answers in the handouts. Finally, they exchange the texts and
check themselves with the given keys. Students use vocabulary if necessary.
Support materials3.Handouts for reading comprehension with the keys.

Activity 4.Vocabulary Check. Pair work -10 min.

Teacher gives the students handouts with tax vocabulary and suggest them
working cooperatively in pairs. Students use vocabulary if necessary.
Support materials4. Handouts Vocabulary Check.

Post task (revision and reflection)

Activity5. Self-evaluation - 5 min.

Teacher asks students to evaluate their work working in groups. The students
revise the vocabulary they have learned during the lesson. Teacher guides the
discussion and gives the feedback of the lesson.



http://www.cram.com/flashcards/greenstein-taxes-vocabulary-5561932
http://www.cram.com/flashcards/greenstein-taxes-vocabulary-5561932
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Resources

1.Vocabulary: http://www.cram.com/flashcards/greenstein-taxes-vocabulary-5561932

2.Vocabulary:http://esl.about.com/od/businessenglishvocabulary/a/lx_financiall.

3.Reading

material. http://www.blairenglish.com/exercises/financial english/exercises/tax-

vocabulary-names-types-of-taxes/tax-vocabulary-names-types-of-taxes.html

4 Online Dictionary.http://online.ectaco.com/main.jsp?do=e-services-

dictionariesword translatel&direction=1&status=translate&langl=23&lang2=ru&sour

ce=++claim
5 Internet Resources. Exercises and quizzes.

http://esl.about.com/od/businessenglishvocabulary/a/lx financiall.htm



http://www.cram.com/flashcards/greenstein-taxes-vocabulary-5561932
http://esl.about.com/od/businessenglishvocabulary/a/lx_financial1
http://www.blairenglish.com/exercises/financial_english/exercises/tax-vocabulary-names-types-of-taxes/tax-vocabulary-names-types-of-taxes.html
http://www.blairenglish.com/exercises/financial_english/exercises/tax-vocabulary-names-types-of-taxes/tax-vocabulary-names-types-of-taxes.html
http://online.ectaco.com/main.jsp?do=e-services-dictionariesword_translate1&direction=1&status=translate&lang1=23&lang2=ru&source=++claim
http://online.ectaco.com/main.jsp?do=e-services-dictionariesword_translate1&direction=1&status=translate&lang1=23&lang2=ru&source=++claim
http://online.ectaco.com/main.jsp?do=e-services-dictionariesword_translate1&direction=1&status=translate&lang1=23&lang2=ru&source=++claim
http://esl.about.com/od/businessenglishvocabulary/a/lx_financial1.htm
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Handouts

Activityl.Questions

1. What do you know about taxes?
2. Why should people pay taxes?
3. Where does the money go?

4. What does it pay for?

Activity2. Flashcards. Keys to Activity 2

http://www.cram.com/flashcards/greenstein-taxes-vocabulary-5561932

A service which is provided by government to people
living within its jurisdiction. Most people believe that
Public Service certain services should be available to all, regardless
of income. Public school education, roads, and social
programs are a few examples of public services.

Taxes A contribution made by people to fund the public
services provided by the government such as
transport, education or health services.

Income Tax A government tax imposed on individuals or
businesses (taxpayers) that vary with the income or
profits (taxable income) of the taxpayer. It's
essentially the cost of making money in a place. It is
the government’s leading source of revenue

Gross income The total amount a worker is paid before any required
or voluntary deductions are made

Also called “take home pay,” is the amount a person
receives when he cashes or deposits his check. It is
Net income the remaining amount after deductions are withheld.

The taxes that are taken out each pay period and
Withholding listed on your W2 form.

Tax Noun- a charge usually of money imposed by
authority upon persons or property for public
purposes



http://www.cram.com/flashcards/greenstein-taxes-vocabulary-5561932
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Activity3. Task for Reading Explaining Taxes 1.Student A.

o In this exercise on tax vocabulary you will both look at and explain the
different types of taxes which are used in Britain and Ireland and other English-
speaking commonwealth countries by the government to take money from its
citizens or companies.

In the following conversation between two work colleagues (James and Pablo),
James is explaining to Pablo the different types and names of taxes that people and
companies have to pay. From the context, try to guess what the meaning of the
words/phrases in bold are. Then do the quiz at the end to check if you are right.

Pablo:' So the government takes tax from people's salary or wage, which is

called income tax. What other types of taxes do | have to pay?'

James: 'But it's not just your salary/wage that the government takes income tax
from, it's from all of your income or earnings. So if you make money from share
dividends or renting a house or from the interest you receive from your savings in the
bank, the government takes income tax from those as well.’

Pablo: 'Ok. | didn't know that. Are there any other taxes | have to pay from my
salary?'

James:'Yes, there is. Here in Britain, the government also taxes your income or
salary to pay for your pension and for unemployment benefits (if you are out-of-work)
with another tax called national insurance.'

Pablo:" So, apart from my income or salary being taxed, what other taxes do | have
to pay?'

James: 'You also pay tax when you buy some things (like a computer or DVDSs) or
use some types of services (like using a taxi or eating in a restaurant). This tax is
called value added tax or VAT for short. In Britain, the rate of value added tax is
20%.'

Pablo: 'So many taxes. | have also heard about direct taxes. What are those?'
James: 'Direct tax is not actually the name of a tax, but a type of tax. Direct taxes
are all taxes which comes directly from your income, earnings or you have to pay for
owning assets (like owning a house). So, income tax is a type of direct tax, because
the government takes money directly from your salary or wage.

Taxes which are added to the price of products or services are called indirect taxes
because the tax isn't taken directly from you. With this type of tax, you only pay it
when you buy or sell things. An example of an indirect tax is value added tax.'
Pablo:" So for a company, the tax it pays on its profit. Is that a direct or indirect tax?'
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James:' The tax on a company's profits is called corporation tax. And because the
government take the tax directly from the company, it's a direct tax.'

Pablo:" Are there any other taxes which companies have to pay?'

James: 'Yes, there are. Some companies have to pay a tax for each product or
quantity of products they produce to be sold or sell. This tax is called excise duty.’
Pablo: 'Why only some companies?’

James: 'Because the government only places an excise duty on some types of
products. In Britain, there is an excise duty on the sale of tobacco, alcohol and petrol,
but not on food, books or clothes.’

Pablo: 'Butisn't that the same as value added tax?'

James: 'lt's in addition to value added tax, it's like an extra value added tax on
certain products.'

Pablo: 'What other types of taxes are there?'

James:" There are lots, but one of the most important is capital gains tax. This is
a tax on any profit a person or a company makes from actually selling something
they own. For example, if you sell your business, your house or stocks and shares,
the tax on the profit you make is called capital gains tax.’

Pablo: 'l heard that if somebody gives you money or property after they die, the
government even taxes that.’

James: 'Yes, they do. It's called inheritance tax. So it's better to give your children
money or property before you die.'

Pablo: 'Don't you also have to pay tax if you import something (like a car or
furniture) from another country?"

James:'From some countries you do. Governments tax products that are imported
from another country or sometimes even exported to another country. These taxes
are called customs duties or customs tariffs.'

Pablo: 'Are there any more taxes?'

James: 'Lots more. There is also a tax which you pay for living in a house or flat
each year. In Britain, this tax is called the council tax. The higher the value of the
house/flat you live in, the more council tax you pay.'

Pablo: Do you have to pay council tax, if you have an office or shop?'

James: 'Businesses don't pay council tax, but they do pay a tax that is very similar
for any land or property that they use. It's called business rates here in Britain. Like
council tax, the amount of tax paid in business rates depends on the value of the land
or property that the company is using (the higher the value, the more tax is paid).’
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Activity3. Task for Reading Explaining Taxes 1.Student B.

In this exercise on tax vocabulary you will both look at and explain the different
types of taxes which are used in Britain and Ireland and other English-speaking
commonwealth countries by the government to take money from its citizens or
companies.

In the following conversation between two work colleagues (Peter and Juan), Peter is
explaining to Juan the meaning of different tax vocabulary._From the context, try to
guess what the meaning of the words/phrases in bold are. Then do the quiz at the
end to check if you are right.

Juan: 'l have just received my first pay slip which says how much money | have
earned from working here and | am not sure how much money | am going to receive.'
Peter :'The money that the company will pay into your bank is called

the net amount. Net means after taxes and other costs have been removed. So you
are going receive in your bank account £2,234.'

Juan: 'l see it. There's another number/figure on the payslip which says gross next
to it. It's more money than the net number/figure. What's that?'

Peter: 'Your gross salary or wage is the amount of money the company actually
pays you. Which for you is £2,765. But this is before taxes and other costs have been
deducted or removed from your salary. That's why it's higher than the money you
actually receive.'

Juan:'£531 is a lot of money to pay in taxes.'

Peter: 'Not really, the tax rate you pay from your salary is 25%. | know some people
who have to pay a 47% tax rate.'

Juan: 'But £531 isn't 25% of £2,765, it's about 19%. Have they made a mistake? Do
| have to pay more tax?'

Peter: 'No, in this country you are exempt from paying any income tax on the first
£620 that you earn every month. Basically, you don't pay any tax on that amount.
You only start to pay income tax on any money you earn over £620 per month. The
amount of money where you have to start to pay tax is called the tax threshold.’
Juan: 'So, | only pay income tax on the money | earn over £619 each month from
my salary?'

Peter:' Yes, you are liable for paying tax over £619. You are required to pay tax
over that amount (you're not exempt from paying tax).'

'You earn about £33,000 a year, don't you?'

Juan: 'Yes, my gross salary for a year is about that.'
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Peter: 'Well, if you earn over £35,000 you enter a different tax bracket. This means
that all the money you earn over £35,000 is taxed at a different tax rate. The income
tax rate increases to 47%.'

Juan: 'So, if | start to earn over £35,000, | pay 47% income tax on all the money |
earn instead of 25%7"

Peter: 'No, you would pay both tax rates. For the part of your income below £35,000
and above the tax threshold, you always pay a 25% tax rate no matter how much you
earn. You only pay 47% in tax on the part of your income which is £35,000 or over.'
Juan: 'OK. In Spain the government sometimes give people money back if they
have paid too much tax. Does this happen here in Britain?'

Peter: 'Yes, it does. It depends on how much money you have paid in taxes during
the tax year.'

Juan: 'Sorry to interrupt, but what's a tax year?"

Peter: 'The 12 months that the government uses for claiming/collecting taxes. In this
country, the tax year starts in April and finishes at the end of March. You started your
job here in September, didn't you?'

Juan: 'Yes, | did. | moved to Britain from Spain then.'

Peter: 'Because you started your first job in Britain in September (which is in the
middle of the tax year), by the end of the tax year you will have paid more income tax
than you should have. You should get you a tax refund, where the government gives
you back your overpaid taxes. When you have paid less tax than you should during
the tax year, the government will ask you to pay them money and this is called a tax
demand.’

Juan: 'Do I have to fill in a form to tell the government how much money | have
earned at the end of the tax year?'

Peter: 'In Britain you don't have to do a tax return to tell the government how much
money you have earned, our company will do it for you. It's normally only self-
employed people (who work for themselves) and companies who have to do a tax
return and send it to the government.’
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Task to Activity3 Economics Quiz to the text Explaining Taxes 1. Tax
vocabulary: types of taxes. Student A

Write a definition/description of each of the words/phrases in bold

1.Taxes where money is taken from a person's or company's income or earnings (like
income tax), are atype of taxcalled .......................oonl.

2. The tax people have to pay when they inherit money or things when somebody
dies,iscalled..... ...

3.The name of the tax that companies pay for using property and land, is called

4. Taxes which are added to the price of a product or service (like VAT), are a type of
tax called ...

5. The name of the tax taken out of a person's salary/wage which begins with 'l', is

6. The tax which you pay for living in a house or flat, is
(0721 = o P

7. A tax like 'value added tax' which companies have to pay when they sell certain
types of products (e.g. tobacco or alcohol), is called

11. The tax that both people and companies have to pay on any profit they make
from selling shares or property, iscalled ................ccoooiiiinis

12. The tax taken from a person's salary which is used to pay for a person's pension,
IS Called. ...
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Task to Activity3 .Economics Quiz to the text Explaining Taxes 2. Tax
vocabulary: types of taxes. Student B

Write a definition/description of each of the words/phrases in bold

1.

A different way to say you 'don't have to' pay tax, is.........cccceeeeenn..

The period of time that a government uses to calculate the amount of tax that
people have to pay it,iscalledthe .....................ol,

Income or earnings before tax has been removed, is called .....

A document which that a company or person sends to the government, so the
amount of tax they have to pay can be calculated, is called

When the government tells you to pay more money in tax than you have
already done, iscalled @ ......oooiiiiiii

The percentage which tax is taken from something by the government, is
CAlIEA The ...

If a tax has different tax rates, the quantity of money where you have to pay
each differenttaxrate,iscalleda ..o,

When the government gives you back money that you paid them in tax, is
called a ..o

10.The opposite of 'exempt' from paying atax, iS .........cccoeveviiennnnnn.
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KEYS to Activity 3 Text 1 Economics Quiz: Tax vocabulary - Names & types of
taxes Write a definition/description of each of the words/phrases

1. Taxes where money is taken from a person's or company's income or earnings
(like income tax), are a type of tax called DIRECT TAX

2. The tax people have to pay when they inherit money or things when somebody
dies, is called INHERITANCE TAX

3.The name of the tax that companies pay for using property and land, is called
PROPERTY TAX ( BUSINESS RATE)

4. Taxes which are added to the price of a product or service (like VAT), are a type of
tax called INDIRECT TAX ( NBH)

5. The name of the tax taken out of a person's salary/wage which begins with 'I', is
INCOME TAX

6. The tax which you pay for living in a house or flat, is called COUNCIL TAX

7. A tax like 'value added tax' which companies have to pay when they sell certain
types of products (e.g. tobacco or alcohol), is called EXCISE DUTY

8. The name of the tax which companies pay on the profit they make, is
CORPOPATION TAX

9. The tax you pay when you buy products and services, is called VALUE ADDED
TAX

10. Taxes that have to be paid when importing products, are called CUSTOMS TAX

11. The tax that both people and companies have to pay on any profit they make
from selling shares or property, is called CAPITAL GAIN TAX

12. The tax taken from a person's salary which is used to pay for a person'’s pension,
is called NATIONA INSURANCE TAX
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KEYS to Activity 3. Text2. Economics Quiz: Tax vocabulary - Names &
types of taxes Write a definition/description of each of the words/phrases

1.

2.

A different way to say you 'don't have to' pay tax, is EXEMPT

The period of time that a government uses to calculate the amount of tax that
people have to pay it, is called the TAX YEAR

Income or earnings before tax has been removed, is called GROSS TAX

A document which that a company or person sends to the government, so the
amount of tax they have to pay can be calculated, is called a TAX FORM

The quantity of money when you begin to pay tax, is called the TAX
THRESHOLD

When the government tells you to pay more money in tax than you have already
done, is called a TAX DEMAND

The percentage which tax is taken from something by the government, is called
the TAX RATE

If a tax has different tax rates, the quantity of money where you have to pay each
different tax rate, is called a TAX BRACKET

When the government gives you back money that you paid them in tax, is called
a TAX REFUND

10. The opposite of 'exempt' from paying a tax, is LIABILITY

11. Income or earnings after tax has been removed, is called ACCOUNT NET

12. A more formal way to say removed’, is DEDUCT



Activity4. Taxes. Check Yourself. Student A

Fill in the sentences with the given words. Match the definition.

a - deduction

b - itemized deduction
C - expenses

d - tax bracket

e - property tax

f - tax shelter

g - capital gains

h - garnishment

i - refund

] - tax liability

1. the amount of tax that you have to pay ->
2. a list of deductions from taxable income -->

3. money that you make from stocks, bonds, real estate, etc. -->

4. in tax terms, the cost of maintaining property or generating income -->
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5. money that the government gives back to you when you pay too much in taxes, or

have withheld too much from your salary -->

6. when someone withholds your wages to pay off your debt to a third party -->

7. an expense that you can subtract from your gross income -->
8. atax that has to be paid by owners of houses, etc. -->

9. afinancial arrangement which can reduce your tax liability -->

10. a category of taxpayers, defined by how much money they make -->
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Activity4.Taxes. Check Yourself. Student B
Fill in the sentences with the given words. Match the definition.

a - form (noun)

b - exempt (adjective)

Cc - depreciation

d - unauthorized

e - audit (noun)

f - tax dispute

g - disclosure

h - dividends

I - self-employment income
j - tax evasion

1. releasing your tax information to a third party ->

2. a process to check if what you declared is correct -->

3. not paying taxes when one is required to do so -->

4. not having to pay taxes -->

5. the profits of a company that are distributed among shareholders -->
6. illegal, not allowed -->

7. money that you make working for yourself -->

8. a document that you fill out -->

9. the decrease in value, over time, of property or assets -->

10. a disagreement about how much tax you have to pay -->



87

1 .Glossary: Taxes.

TAX -- The OECD working definition of a tax is a compulsory unrequited payment to the government.

TAXABLE BASE -- The thing or amount on which the tax rate is applied, e.g. corporate income,
personal income, real property.

TAXABLE EVENT -- Term used to define an occurrence which affects the liability of a person to tax.

TAXABLE PERIOD -- Taxes are levied by reference to a period of time called the "taxable period".
Tax year

TAXABLE YEAR -- The period (usually 12 months) during which the tax liability of an individual or
entity is calculated.

TAX AGENT -- Term which refers to a tax adviser who assists the taxpayer in fulfilling his obligations
under the legislation.

TAX AVOIDANCE -- See: Avoidance
TAXATION AT SOURCE -- See: Withholding tax

TAX AUTHORITIES -- The body responsible for administering the tax laws of a particular country or
regional or local authority.

TAX BASE -- Taxable base

TAX BASIS -- Term used in the US to refer to an amount that represents the taxpayer's investment in
an asset.

TAX BILL -- Draft law on a tax matter which, after approval by the government of a country, is
submitted to the Parliament for debate

TAX BURDEN -- For public finance purposes the tax burden, or tax ratio, in a country is computed by
taking the total tax payments for a particular fiscal year as a fraction or percentage of the Gross
National Product (GNP) or national income for that year.

TAX CLEARANCE CERTIFICATE -- Document issued to a taxpayer by the tax authorities certifying
that the taxpayer has either paid all taxes due or that he is not liable to any taxes. In certain countries
a tax clearance certificate must be produced before a person can leave the country.

TAX COMPLIANCE -- Degree to which a taxpayer complies (or fails to comply) with the tax rules of his
country, for example by declaring income, filing a return, and paying the tax due in a timely manner.

TAX DEPOSIT CERTIFICATE -- Certificate available for purchase in US to taxpayers liable to income
or corporate tax, etc. Liability to taxes may be paid by cashing in the deposit certificate. Interest is
credited on the deposit by the Inland Revenue.

TAX CREDIT -- See: Credit, tax
TAX DECLARATION -- See: Return
TAX EQUALITY -- See: Horizontal equity; Vertical equity

TAX EVASION -- See: Evasion
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TAX EXILE -- Generally speaking, a natural or legal person who severs all ties which make him
fiscally resident in a particular country and moves to another jurisdiction for tax reasons.

TAX EXPENDITURE -- This term denotes special preferences provided in income tax laws which
depart from the normal tax structure and which are designed to favour a particular industry, activity or
class of taxpayer.

TAX FORECLOSURE -- The process of enforcing a lien against property for non-payment of
delinquent property taxes.

TAX FORM -- It is usual to design special forms for taxpayers to declare their taxable income, sales,
etc. for tax purposes. Forms are designed to facilitate the task of the tax authorities in assessing and
collecting tax, and will usually draw the taxpayer's attention to any relief he may claim, etc. as well as
to his statutory duty to make accurate declarations and the penalties that may be imposed if his
declaration is incomplete or false.

TAX-FREE ZONE -- Area within the territory of a country in which customs duties and other types of
indirect taxes are not applied.

TAX HAVEN -- Tax haven in the "classical" sense refers to a country which imposes a low or no tax,
and is used by corporations to avoid tax which otherwise would be payable in a high-tax country.
According to OECD report, tax havens have the following key characteristics; No or only nominal
taxes; Lack of effective exchange of information; Lack of transparency in the operation of the
legislative, legal or administrative provisions.

TAX HOLIDAY -- Fiscal policy measure often found in developing countries. A tax holiday offers a
period of exemption from income tax for new industries in order to develop or diversify domestic
industries.

TAX HOME -- A taxpayer's regular place of business or post of duty, regardless of where the taxpayer
a family home.

TAX INFORMATION EXCHANGE AGREEMENT (TIES) -- Agreement which allows governments to
share tax and other information with a view to combating tax evasion, drug trafficking, etc.

TAX LAW, SOURCES OF -- The main domestic sources of tax law are primary legislation, such as
acts or laws, and secondary legislation such as regulation, decisions, circulars, orders, etc. The main
international sources of tax law are bilateral or multilateral treaties, and one important source for the
interpretation of treaties is the OECD model tax treaty and the accompanying commentary. Another
model is UN model.

TAX ON TAX -- The charging of tax on tax-inclusive prices.

TAXPAYER IDENTIFICATION NUMBER -- In some countries taxpayers are given an identification
number which must be used when filing a tax return and assessing taxes and for all other
correspondence between the taxpayer and the tax authorities.

TAX PLANNING -- Arrangement of a person's business and /or private affairs in order to minimize tax
liability.

TAX RELIEF -- Generic term to describe all methods used to reduce tax liability without regard to the
particular way it is accomplished.

TAX RETURN -- See: Return
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TAX SECRECY -- Obligation usually imposed on tax officials not to reveal particulars about the
identity and personal circumstances of taxpayers, or about any of the various aspects governing their
tax liability, except in certain strictly limited circumstances.

TAX SHELTER -- (1) An opportunity to use, quite legitimately, a relief or exemption from tax to pay
less tax than one might otherwise have to pay in respect of similar activities, or the deferment of
tax. (2) The polite term usually given to a contrived scheme to avoid or reduce a liability to taxation.

TAX SPARING CREDIT -- Term used to denote a special form of double taxation relief in tax treaties
with developing countries. Where a country grants tax incentives to encourage foreign investment and
that company is a resident of another country with which a tax treaty has been concluded, the other
country may give a credit against its own tax for the tax which the company would have paid if the tax
had not been "spared (i.e. given up)" under the provisions of the tax incentives.

TAX THRESHOLD -- Level (of income, capital, sales, etc.) at which tax commences to be levied.

TAX TREATY -- An agreement between two (or more) countries for the avoidance of double taxation.
A tax treaty may be titled a Convention, Treaty or Agreement.

TAX UNIT -- Term used in the context of personal income tax, where taxation may be imposed by
reference to separate individuals or to a group of individuals treated as one unit.

TEMPORARY IMPORTATION -- Many countries allow temporary importation without levying customs
duties and turnover tax on items which are to be within their borders for only a short time.

WITHHOLDING TAX -- Tax on income imposed at source, i.e. a third party is charged with the task of
deducting the tax from certain kinds of payments and remitting that amount to the government.
Withholding taxes are found in practically all tax systems and are widely used in respect of dividends,
interest, royalties and similar tax payments. The rates of withholding tax are frequently reduced by tax
treaties.

WORLD WIDE INCOME -- Criterion for the income tax liability of a resident company or individual of a
certain country. In many countries a resident company or individual is subject to corporate/individual
income tax on its worldwide income, subject to double taxation relief.

WORKING CAPITAL -- Funds invested in a company's cash, accounts receivable, inventory, and
other current assets (gross working capital). The term usually refers to net working capital, that is,
current asset minus current liabilities.

USE TAX -- Tax on goods which are used within the taxing jurisdiction although the goods were
purchased in another jurisdiction

INCOME

What could be simpler than to remember that income basically refers to money that "comes in," or is
earned. Your income is the money you make in a given time period, for example weekly, monthly, or
annually.

Your income might come from many sources — salary, investments, interest or annuities.

Today income is used as a noun, but the Old English word in cu man was first a verb that meant "to
come in," and referred to the money earned through one's labour or business dealings. The first
income tax was attempted in Britain in 1404, but was so unpopular it was ended. In the United States,
the Federal Income Tax became law in 1913, and, unfortunately, is still in effect.
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2. APPENDIX
Vocabulary

Tax return-nocmynneHus om Hano208, Hasoz2oe8as 0eknapayusi

Tax exact/dBack money —o6opom deHee

emand (syn. challenge ,call for, interrogation )-Hanoeoeoe mpebosaHue
Tax refund (syn .Pay back , reimburse ,n-count)-eosmeweHue Hanoz2o8
Tax year —Hasi0208bil 200

Tax bracket —yposeHb om 0oxoda Haroea

Reinforce

Liable for (law) (syn.obliged , responsible , exposed )—omeemcmeeHHbIl 3a

Tax threshold —Hanoe 6 coomeemcmeuu ¢ 3apabomHou nnamel

=Minimum-HanorosbIn MUHUMYM

Exempt(syn. Except , discharge , free , liberate)-oce0b60x0EHHbIU om
Harnozo8

Tax rate-Hasozo8asi cmaseka

Property tax —Hasioe Ha HeG8UXUMOCMb

Rate of growth-memnbI pocma

Rate of return-cmaeka doxoda

Interest rate-npoyeHmHas cmaska

Deduct from(syn. Subtract , withdraw)-esiqumams ¢
Gross-sarnosol

Gross weight — eec 6pymmo

Indirect taxes-kKoceeHHbIe Hanoau

Subsidiary -cy6cuduu

Direct taxes —npsiMbie Hanoau

Value-added tax —Haso2 dobaeneHHOU cmoumocmu

National insurance —eocydapcmeeHHOe cmpaxosaHue
Council tax (Syn. n-count-call) —myHuyunansHbIl Hanoe
Custom duties (Syn. Tariff , taxes , import charges )—akyusHoe
HarnoeoobroxeHue

Inheritance tax- Hanoe Ha Hacriedcmeo

n-count=legacy



e Capital gains tax( syn. stock)—Harsnioe Ha pearnu3ogaHHbIl rpupocm
Kanumarna
e EXxcise(tax) (syn. excise duties) -akyu3sHbil cbop/Haroe
e Corporation tax-kopropayUuoHHbIlU cbop/Haroe
pay on the profit they make uncount
e To gross — b 500g—mnonyyums rpubkirb
e Gross domestic product(GDP)- eHympeHHul eanosou npodykm BBI1
e Gross national product(GNP)—HayuoHarnbHbIU 8anioeol rnpodykm BHI
e Gross profit — eanosas npubbirb
e Gross sales — sasnoeoli 06EM om npodax
e Grossbefore deduction , taxes(Syn. Clear-yuctbimun)-- neped ebi4emom
,Hanozamu
e Net of tax-rnocne ebivema Hanozo8
He earns 10 000 net per year —oH 3apabamsieaem 10 000 yucmbiMu 8 200
e Safety net-cmpaxosasi cemb
e Income taxes —rMo000OX0O0HbIU Hanoa
e Earned income-mpydosgol doxod
e Income support-deHexHoe nocobue
e Investment income-doxod ¢ uHeecmuyul
e Gross/Net income-yucmsiti 00xo0
¢ Income and expenditure account - MPUXo0OHO-PacxoOHbIl CHEM
e Low or High income bracket-epyrnna HaceneHusi ¢ 8bICOKUM USTU HU3KUM
yposHem 0oxo0a
e EXxempt-oc8060X0EHHbLIU O0m Harioea
syn. Absolve , discharge , except, excuse, exonerate, free , liberate , let off, release
e Obligated -06s3aHHbIU

e Oblige —o6s3b18amb
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CLIL Project in Primary School - “Animal World“

Author Mag.izg.vad. Inna Burova

Age group/form 3" form

Time (min) 4-5 lessons

Integration of subjects Science and English

Timetable fit Students are learning about the animals at the Science
lesson. They already know some basic things about
animals in English, and as a part of the CLIL programme
they will enrich their vocabulary and learn more specific
things about animals in English.

Aim To deepen the knowledge about animals in English and
Science through project work and cooperation.

Objectives e To learn about animal classification and the specific

aspects of each group.

e To learn animal body parts and be able to describe the
animal.

e To learn some specific animal names and be able to
apply them in the context.

e To learn about animal habitats and eating.

o To make a project about the chosen animal in groups of

2-3 and present it in the class.

Real life context

Children meet animals every day at home, in the street, in
the Zoo or see them on TV. They are very interested to find
out more about these amazing creatures.

Planned results

Content Students can say what animals belong
to what group and what the specific
aspects of each category are. They
know about animal habitats and eating
habits. They can describe an animal
concerning all the points listed above.

Language Students know the vocabulary
concerning the topic and can use the
words freely to make sentences about
the animals. They also revise how to
make guestions in Present Simple.

Communication | Students can easily communicate to
each other to make a project about the
animal. They can ask a teacher or other
students for the necessary information
or help. With the help of the teacher,
students can divide responsibilities and
find the information in books and on the
Internet.

Cognition Students can understand the new
information, relate it to different animals
and apply in project work.
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In what way CLIL is implemented in project work?

Students use the materials and their knowledge acquired during the block "Animals™ to

make a project about any animal in groups.

Procedure of the block (project)

Lesson 1

The teacher writes some questions on the blackboard like "What can it do?",
"Where does it live?" and “What does it eat?". She has flashcards with animals
which students may know. One student comes and chooses the flashcard. A
student asks the class about the animal using questions from the board. The
teacher and the students speak about what students would like to learn about
the animals. Teacher writes down the ideas on the board.

Using the self-made flashcards (see appendix 1) the teacher introduces the new
vocabulary of unknown animals.

Teacher gives the students the vocabulary of animal body parts (see appendix
2). Students train to describe the animals.

Teacher discusses with the students the ways how animals could be classified.
For example, by what they eat, where they live. She tells that we can classify
animals by their type. 6 main groups of animals are introduced. Students read
the information (see appendix 3) about these groups.

Teacher uses some examples of animals to analyse with the students which
group they belong to.

Students do the task individually (see appendix 4)

Students do the task in groups of three. They have to put the cards with animal
names to the correct group. (see appendix 5)

Lesson 2

Students revise the categories of animals and the basic aspects of each group.
Teacher gives students the worksheets (see appendix 6) with the song about
animal homes. Students look at the words and discuss all the unknown words.
Then students listen to the song
https://www.youtube.com/watch?v=kckFgb7215w and fill in the gaps.

The names of basic animal homes are introduced through flashcards (see
appendix 7)

Then students work in groups. They have flashcards of 6 places where animals
can live. They have to choose animals for each place (see appendix 8)
Students ask each other using the construction “Where does the ... live?” and
answer “lt lives in a forest, in a den” or “lt lives in a river”



https://www.youtube.com/watch?v=kckFqb7215w
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Lesson 3

e The teacher puts two flashcards on the board — one is a wolf and the other is a
rabbit. She asks the students what they think these animals eat. Do they eat the
same things? Can one of them eat another?

e Students learn about 3 types of animal eating habits — carnivores, herbivores
and omnivores. Students read the information about each type (see appendix 9)

e Then using the example of some animals students analyse what type it is. They
use the information from the text.

e Students work with Venn diagram (see appendix 10) sorting the animals in 3
groups.

e Students watch the video about animal eating habits and food chains.
https://www.youtube.com/watch?v=pasB5FxhVUKk

e Teacher asks questions about the information from the video. Students try to
make their food chains. (see appendix 11)

e Students write the description of an animal according to the example (see
appendix 12)

e |tis also possible to play a game about animal habitats by Orchid Toys (see
appendix 13)

e Students are divided into groups of 2-3 for the further work. They choose the
animal they will do the project about. Students are asked to find interesting
information and facts about the animal they have chosen and bring it to school
the next lesson. also students have to bring some pictures of the animal.

Lesson 4 and 5

Apart from the information prepared by the students, teacher provides some easy
books about animals (which the students have chosen). It is good if there is one or
more computers in the class so that students can check some information if they need.

e Teacher explains that students will make the poster presentations using all their
knowledge from the lessons and the information which they have found. In their
presentation students have to mention: the appearance of the animal, what
group it belongs to and some specific aspects of the group connected to the
animal (for example, "Sharks are cold-blooded”), where this animal can live and
what does it eat. Also they have to mention some interesting facts and other
information what they want.

e Teacher controls and guides students’ independent work.

e Students present their posters.

All poster presentations are put on the class walls.

Resources

Resources used to carry out the lessons:
e YouTube videos
e Pictures were taken from www.dreamstime.com, www.graphicstock.com
e Self-made flashcards and tasks
e A game by Orchid Toys (optional)
Class equipment needed:
e Computer with audio and video output.
e Big white paper for the presentations, pencils, felt-tips.



https://www.youtube.com/watch?v=pasB5FxhVUk
http://www.dreamstime.com/
http://www.graphicstock.com/
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Appendices

Appendix 1, Flashcards “Animal Names”

Appendix 2, Picture Dictionary "Animal Body Parts”

paw trunk webbed feet
i
(
whiskers
(\ /} claws feather
tail
fin wings

gill
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Appendix 3, Reading “Animal Classification”

*Read about different animal groups

Mammals

o people are mammals

e have hair or fur

» mammal mothers feed their babies with milk
» have lungs and need air to breathe

» mammals wha live on land have 4 legs and ears that stick out
» warm-blooded
» give birth to live young

» breathe underwater using gills, not lungs
e live inwater

e have scalesand fins

¢ cold-blooded

» have feathers and wings

o layeggs
+ Have 2 legs
¢« earholes instead of ears

o  warm-blooded

Amphibians

e live on land and in water

s+ webbed feet

o breathe with lungs and gills

+ cold-blooded

o wet smooth skin, no hair or fur
* 4 legs (sometimes no legs)

o lay many eggs

Reptiles

* have scales not fur

» have dry skin

» usually lay eggs (sometimes live young)
» earholes instead of ears

* 4legsornolegs
» cold-blooded
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Appendix 4, Task “Classification of Animals”

*Write the names of the animals in the right colum. Think of other animals you can write in
each group.

['*Jam £

ﬁﬁ'ﬁ?ﬂyﬁ
S

Classification of Animals

*Write the names of animals from the box in the right column. Think of other animals you
canwrite in each group.

Mammalz Fizh Birds Inzects Reptiles Amphibians

e - - - -
s Mole, squirrel, dolphin, crow, hen, deer, pigeon, lizard, goaf,

crocodile, cow, turtle, snake, toad, hedgehog, frog, bee,
g dragonfly, parrot, fly, beaver, butterfly, wolf, caterpillar,

L. Ls salmon, shark, rhinoceros, goldfish, sheep
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Appendix 5, Game “Classification of Animals”

*Put the cards with the animal names in the right column. This exercise can be done in
groups of 2-4.

—F__ - .
mammals = birds | fish | insects amphibians
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Appendix 6, Listening task “Animal Home Song”

*Listen to the song and write in the words from the box.

MName

Where do animals live?

*Listento the song and write in the words from the box

https://www.youtube.com/watch?v=kckFqb7215w

,* Hey friends! Let's sing about the animals and their homes...just like \

mine and yours.

Hey friends! Let's sing about the animals and their homes...just like

I

I

|

: Alion lives ina . A fish livesina

|

: The pig lives ina and the crow lives ina

: Anant livesin an . A dog lives ina
: Abear livesina and the spideron a
: Anowl lives ina A cow lives ina
: A honey bee ina and the chickenina

I

|

[

. mine and yours. The animals and their homes...just like mine and yours...

e e mmm e e o e e e e

i’

tree hole, hive, coop, shed, den, pond ¢ %

| nest, ant-hill, sty, kennel, web, cave

o o o . O S o o

!
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Appendix 7, Flashcards “Animal Habitats”

2

Appendix 8, Game “Animal Habitats”

*Put the cards with animal names on the correct habitat.
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Appendix 9, Reading “Animal Eating Habits”

*Read about different animal types by what they eat.

Carnivores

These are animals which eat mainly meat. They kill other animals for
food.

Some carnivores are:

felines (lions, tigers and all cats)
birds or prey (eagles, hawks, owls)
sharks

o frogs

e spiders

N

Herbivores

These are animals which eat mainly plants. This includes vegetables,
fruits, flowers, grass, roots, seeds, bark, pollen and much more.

Some herbivores are: - .
e deer, horses, rabbits - 0
P
e cows, sheep &

¢ grasshoppers, bees

Omnivores

These animals can eat plants and animals.

Some omnivores are: -

e people
e bears
® raccoons

£l

» most primates (apes and monkeys)
 seagulls and other birds
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Appendix 10, Game “Animal Eating Habits”

*Sort the animals by what they eat in the Venn diagram.

/ el k‘ ladybird
. TR v /
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Appendix 11, Task “Food Chains”

*Draw arrows to make the food chains. Then make your own food chains.

Name

Food Chains

Draw arrows to make food chains. ! w’ﬁ 7 i

-t Lion Goat Plant
‘ Seal

Fish -

. -
af ‘~ | s
Scaweed Fish Shark

Algae Shark
u Frog - Frog Grasshopper Grass
Grasshopper
Snake
| |
s ! l
" M " -‘ - .' | |
Grass Hawk | | !

Make your food chains.
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Appendix 12, Task “Describe the Animals”

*Read the example. Then describe other animals.

Describe the Animals

*Read the example. Then describe other animals

0. The elephant is big and grey. It has skin and little hair, a long trunk and big
ears. It is a mammal. It lives in the jungle. It is herbivore, it eats plants and
fruits.

1. The crocodile ...

2. The shark ...

3. The fox ...

Appendix 13, Game “Where do | live ?”
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Erasmus + KA1 project “Implementing CLIL in project work”

“Interests and abilities*

Author

Bc.philol. Anna Polanskiha

Age group/form

14 students from 4 th form.
Level of English Elementary and Pre-Intermediate

Time (min)

80 min

Integration of subjects

English and Maths

Timetable fit

The main theme learners are working on at the moment is
“Interests and abilities”; the students have already studied
the vocabulary related to the topic , and are supposed to
use their knowledge acquired at math (building table
diagrams) use the data obtained in the table (survey) make
the diagram of their peer students’ interests and abilities.
After that they will present their projects to the other team
students and tell them about the most popular and least
popular activities within this group.

Aim

To develop students’ speaking skills —presenting a product,
asking and answering questions by using task based
approach.

Objectives

e to organise students project-work in groups;

e to apply new vocabulary and grammar structures
functionally working on the problem-solving task

e to practise speaking skills and strategies negotiating
within the group and sharing responsibility

Real life context and
culture

Visuals and diagrams are widely used in our life and in all
school subjects. Therefore it is very important to be able to
present and describe information using visuals and
diagrams.

Planned results

Content Learners can speak about the interests
and abilities; understand the procedure
of making a product and can follow

instructions using their prior knowledge

Language Learners have enriched vocabulary
concerning interests and abilities and
grammatical structures (modal verb -
can) applied when using them in real life
communication

Communication | Learners have improved communication
strategies in groups and peer-
assessment techniques

Cognition Learners can apply guessing and
predicting strategies independently
working on the project
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In what way CLIL is implemented in project work?

Students are using tables, pictures and instructions in English to create their own
product — a group presentation of particular information organised visually and
graphically. They also describe the main steps of the project and answer the
guestions of the groupmates.

Procedure

Pre-task (warm-up)

Activityl- predicting the task.

Students are divided into two groups with 7 students in each: each group is given the
same handout with the table of interests.

Every student is supposed to have a two-side-mask made at home (“Happy Face”
and “Unhappy face”) so the student could turn it whenever he/she needs to show his
/ her answer to the question (positive or negative)

Support materials: Challenge 1.Sudent book. Module 1. Unit 1. Abilities ex.8,

9 .p.13, picture dictionary “Abilities’p.118

Tasks (main part)
Activity 2-Collecting the data.
The students fill in the table (Handout 1) with necessary information. Write the names
of the students from the other team and the interests they what to collect information
about.
The students read the instructions and negotiate the meaning of the words if they are
not clear enough within one group (work with picture dictionary and vocabulary).
The students need to share responsibility within one group according to the
instructions given:

e Student one-the one who fills in the table with data;

e Student two: the one who asks questions;

e Student three: the one who calculates the results obtained;

e Student four: the one who makes positive sentences with

‘can.....and ....... can’;
e Student five: the one who makes negative sentences with
‘can.....but ....... can’'t”;

e Student six: the one who draws the diagram;
e Student seven: the time-keeper —the one who keeps his eye on the time and
helps the other students (15 min).

Activity 3- Table completion Teacher gives students some time (about 10 min.) to
fill in the table after collecting the data.

The group of students from team one goes to the front of the class with their masks.
When the question is asked, for example, "Can you play a musical instrument?” The
students show whether “Happy “side of the mask if he/she can play an instrument or
“Unhappy” side of the mask if he/she can’t do this.

Thus, all the questions are asked one by one, the information is gathered, the table is
filled and the students take their turns while the information is gathered throughout
the task. Then the other team of students does the same.
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Activity 4- Group work presentation

Students get the task to present their final product - The diagram of the students’
interests and abilities. The students demonstrate it analysing the data (saying which
activity is the most popular and which is the least popular, answering the questions
asked by the other group students

Post task (revision and reflection)

Activity 5. Revision tasks. The students work individually

Grammar practice:

The students fill in the gaps using the verb can/ can't in positive, negative and
interrogative sentences.

The students answer the questions looking at the chart with the diagram of interests
(see handout 3)

Activity 6- Self-assessment: students answer the questions:

What have | learned to do today? How can we use this?

What questions can | ask about it?

Teacher checks general understanding asking particular questions about the lesson.
Teacher guides the discussion and gives her feedback for the lesson.
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Handout 1.

Task 1 Write the students’ names and possible interests you want to know
about. Ask them questions. Example: Can you use a computer? Put (V) if a student
can do this or (X) if a student can’t do it

Students’ Use Play a Write stories | Swim Ride a horse
names computer musical
instrument

Example:

1. (Maria) can use computer and she can play a musical instrument.

2. (Marta ) can’t use computer and.she can’t play a musical instrument.
3. (Emily) can use computer but she can’t play a musical instrument

4. (Maggy) can’t use computer, but she can play a musical instrument

Task 2.Make a graphically designed diagram presenting your data gathered.
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Handout 2

Pictures of interests and abilities

What Can They Do?

7

jump rope y
whistle

blow a bubble
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Handout 3

Extra activities on can/can’t

Task 1.0rder the words in the sentences.

Example: brother / your / a / ride / horse/ can ? Can your brother ride a horse?

can't/ he/no No, he can't.

1.you / many / languages / can / how / speak ?
2.languages / | / speak / can / two

3.sister / write / my / can / stories / interesting
4.1/ tennis / play / can’t

5.can/what / Susan / do ?

6.draw / paint / can / she / and

7.play / can / parents / your / chess ?
8.can/they/yes

9.children / can’t/ read / a / the / map
10.father / ride / can / my / motorbike / a

Task 2.Look at the diagram and answer the questions.

1.What activity can five students do?

Diagram

2.How many students can cook?

3.Is cycling a popular activity?

4.1s drawing a popular activity?

5.How many students can play the
piano?

Students
w
|

6.Why isn’t drawing a popular activity? 2 H [

7.How many students are into cooking? PR B B B |

8.What are two activities three students

can do? <<\\°Q «®
. . . N .
9.ls swimming a popular activity? & s

Activities

10.What activity would you like to try?
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Erasmus + KA1 project “Implementing CLIL in project work”
“Project - Paper Bridge Building“

Author

Bc. philol. Anna Polanskiha

Age group/form

15 students from 5 th form.
Level of English Elementary and Pre- Intermediate

Time (min)

80 min

Integration of subjects

English, Maths and Crafts

Timetable fit

The main theme learners are working on at the moment is
“Team work”; they have already discussed team work
benefits, and are supposed to use their knowledge
acquired at math - measuring objects and build a paper
bridge working in group of 4. After that they will present
their bridge to the other team students and tell them about
the procedure of building their bridge as well as they will
come to conclusion and realize the benefits they get
working as a team.

Aim

To introduce the product — Bridge, using task based
approach and to develop presentation skills by telling peer
students about their own product.

Objectives

* to organise students project-work in groups;

* to apply new vocabulary and grammar structures
functionally working on the problem-solving task

* to practise speaking skills and strategies negotiating
within the group and sharing responsibility.

Real life context and
culture

Building bridges is a very ambiguous notion and students
are learning to cooperate and produce a paper bridge as
well as building bridges in communication. The final
product can be varied according to the students’ needs
(they can make a model ship, plane, robot, etc.)

Planned results

Content Learners understand the procedure of
making the product and can follow the
instructions using their prior knowledge

Language Learners have enriched vocabulary and
grammatical structures applied when
using them in real life communication

Communication | Learners have improved communication
strategies in groups and peer-
assessment techniques

Cognition Learners can apply inferencing,
guessing and predicting strategies
independently
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In what way CLIL is implemented in project work?

Students are working in groups and using particular materials and instructions in
English to make their own product — Paper Bridge and then demonstrate it and

explain the steps to the groupmates.

Procedure

Pre-task (warm-up)

Activityl- predicting the task.

Students are divided into four groups with 4 students in each. Each group is given
the same set of objects for designing a product: 5 sheets of paper, a pair of scissors,
paper clips, a ruler and a pencil. Each group brainstorms the idea what final product
will be by making their guesses. Students try to guess the theme of the lesson.
Support materials: Challenges 1. Module 9. Unit 25. Olympiad rules.p.89.

Tasks (main part)

Activity 2- predicting and guessing word meaning from the context.

Teacher gives each group of students the Handout 1 with instructions. The students
read the instructions and negotiate the meaning of the words if they are not clear
enough within one group. The students need to share responsibility within a group
according to the instructions given.

Scaffoldingl: teacher asks students in each group to explain their guesses,
comments and gives students the glossary.(Handout 2 —Task 2.- key vocabulary;)

Activity 3- Table completion

Teacher gives students time to fill in the table after building a bridge.
Scaffolding 2: teacher asks one student from each group to name the correct
answers from the table.

Peer- assessment: students exchange their works and discuss the differences;

Activity 4- Group work presentation

Students get the task to present their final product demonstrating it to the others
answering the questions asked by the other group students

Peer-assessment of presentation (Handout 3 — task 4; 5s)

Post task (revision and reflection)

Activity 6- Assessment. Students assess each team’s presentation using the chart
(Handout 3 — task 5)

Activity 7- Self-assessment: students answer the questions:

What have | learned to do today? How can we use this?

What questions can | ask about it?

Teacher checks general understanding asking particular questions about the lesson.
Teacher guides the discussion and gives her feedback for the lesson.
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Handout 1
Project work: A paper bridge
Task 1.To win this competition you must follow these basic rules:
Competition rules:
1. Design your bridge
2. Work in a team of about 4 students
Every student must have a special task in your team:
1-. student- a time keeper
2- student- a designer
3- student- a presenter (demonstrator)
4- student-a designer assistant (constructor)

3. Use the following materials: 5 white paper sheets, some paper clips (5-10),
scissors, a glue stick, pens, pencils, a rubber, a ruler

4. You mustn’t use any other materials

5. You can colour your bridge

6. You must work not longer than 15 minutes

7. Your bridge must be 25 cm long and 5 cm wide and 3 cm tall

8. Your bridge must be put between the two heavy objects and tested if it is strong
enough to hold coins ( the more, the better)

9. You must fill in the table with information about your bridge and give it to the judge
(the teacher)

10. You must demonstrate your bridge to the judge for 2 minutes
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Handout 2

Task 2. Tell the others how you constructed a bridge:

You must teach the other students and give them instructions how to build your
bridge

Giving instructions:

Use the words in The Past Simple

cut fold measure | fix fasten | bend | glue draw | do use
aline

Then we........ After that we............
Secondly, We.......ccccceeeennn. After that we..........
At last we.............

It can........

Task 3. The assessment: answer the following questions in your team.

1. Was it easy to build a bridge?

2. Were all the students helpful?

3. What was the most difficult part of the project?
4. Did you enjoy working in a team?

5. Was it difficult to teach the other students to make your bridge?




Task 4.Brief information about your bridge
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Handout 3

Team name:

Number of students:

Materials:

Colour:

Time :

The Bridge length:

The Bridge width:

The bridge height:

Time for demonstration:

How many coins can it hold:

Task 5.Presentation results

Teams

Outlook
(design)

4.points.

Practical Use

4.points

Presentation

4.points

Instructions

4.points

Details

4.points

Nr.

Nr.
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Erasmus + KA1 project “Implementing CLIL in project work”
“Types of Computers”

Author Mg. paed. Oksana Ivanova

Age group/form 15 students from 5th form.

Time (min) 40 min

Integration of subjects Information Technologies and English

Timetable fit Students are learning historical background and parts of
computers.

Aim To develop students understanding about the main
principles of computer functioning, their types and
application.

Objectives - to introduce the main types of computer (supercomputer,

mainframe computers, network computers, personal
computers and un laptop, palmtop, Personal Digital
Assistant), their functions and where we can to use them.
- to investigate situations when computers are applied in
everyday life — at home, in education, production,
marketing, medicine and management.

Real life and cultural
context

Students understand the role computers play in our life
including addiction to computer gaimes; can differentiate
and relate particular types of computers to particular places
and activities — home, work, and entertainment.

Planned results

Content

Learners understand the terms:
1. Main computer parts: processor,

RAM, devices.

2. Types of computer: supercomputer,
mainframe computers, personal
computer, laptop, notebook, palmtop,
Personal Digital Assistant, network
computers.

Language

Learners have enriched vocabulary and
terminology about types of computer.

Communication

Learners have improved communication
strategies in groups

Cognition

Learners can identify and differentiate
among various types of computers and
their everyday use at home, in
education, marketing, medicine,
management, etc.

In what way CLIL is implemented in project work?

Students are using materials in English to read about various types of computers and
then to develop a micro-project - presentation about their completed exercises in
groups. Methods: multilingual approach at IT lesson; to make the students work
cooperatively in group (of 3-4) and work presentation.

Support material: Power Point presentation




Procedure
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Pre-task (warm-up)
Activity 1- individual work.

Uzdevums. Aizpildi tabula tuksas vietas.
Support materials 1: Power Point presentation
Support materials 2: Handout 1

Tasks (main part)

Activity 2.
Vocabulary. Recognizing symbols and abbreviations used in IT.
Support materials 3 - Handout 2

Post task (revision and reflection)

Activity 3 - group work.

What type of computer is this? Find in the Internet when it was produced?
Support materials 4 - Handout 3 — Group 1-4

Teacher guides the discussion and gives her feedback for the lesson.

Resources

http://wwwl.linux.edu.lv/imspamati/ECDL/1modulis/e10102.htm



http://www1.linux.edu.lv/mspamati/ECDL/1modulis/e10102.htm
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HANDOUT 1
Darba lapa. Tema “DATORU TIPI”
Uzdevums. Aizpildi tuksas vietas tabula. Task- Fill in the table
Attéls Nosaukums Nosaukums Datoru
Nr latv. val. ang|u val. izmanto$anas
piemeéri ikdiena
1.
2.
3.
4.
5.
6.
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HANDOUT 2
Vocabulary. Recognizing symbols and abbreviations used in IT.
Match the images of the computer with their names using the arrows.

Example laptop

personal computer

mainframe computer

supercomputer

palmtop

personal digital assistant

notebook
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HANDOUT 3
Group 1. Types of Computers
What type of computer is this? Find in the Internet when it was produced?

Al —

Group 2. Types of Computers
What type of computer is this? Find in the Internet when it was produced?
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Group 3. Types of Computers
What type of computer is this? Find in the Internet when it was produced?

L

II
|
i

i)

Group 4. Types of Computers
What type of computer is this? Find in the Internet when it was produced?




Activity 1.

Darba lapa. Tema “DATORU TIPI”
Uzdevums. Aizpildi tabula tuk3as vietas.Fill in the table.
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ANSWER KEY

No Image Name in Latvian|Name in English| Examples of
' everyday use
1. Superdators Super

computer
2. Lieldators mainframe
computer
3. personalais | personal
dators computer
4, klépjdators laptop
5. Piezimj notebook
dators
6. Plaukst palmtop
dators
7. personalais personal
cipar digital
asistents assistant
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Activity 2.
Vocabulary. Recognizing symbols and abbreviations used in IT.

Match the images of the computer with their names using the arrows.

personal computer

mainframe computer

supercomputer

palmtop

personal digital assistant

~

S

notebook
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Activity 3.

Group 1.
Personalais dators
Personalais dators (personal computer) ir visparigas lietoSanas dators, kas
paredzeéts individualai izmantoSanai, pieméram,
e biroja darba,
e tirdzniecib3,
e sadzive,
e macibu iestadés u. c.

Group 2.

Laptop

The laptop was invented by Adam Osborne in 1981.
It was called 'Osborne 1' and cost $1,795.

Group 3.

PDA - Personal Digital Assistant

A graduate student at the University of Utah in the 1970s, Alan Kay, first described
the PDA.

Apple launched the first PDA the Newton Message Pad, in 1993,

Group 4.

Tablet

In 1987 Apple Computer started its tablet project, with the one eventually released in
1993, Apple Newton, being the smallest.

*Explanation: Part of the task is deliberately written in Latvian. Students work in
groups and for some of them reading in Latvian will be easier than in English and for
some in opposite. Thus, they cooperate helping each other and practicing code
switching.
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Erasmus + KA1 project “Implementing CLIL in project work”

“Types of Computers*

Author

Bc.philol. Anna Polanskiha

Age group/form

16 students from 5 th form.
Level of English Elementary and Pre-Intermediate

Time (min)

80 min

Integration of subjects

English and Information Technologies (IT)

Timetable fit

At IT lessons students are studying “Types of computers
and their application”; they have discussed different types
of computers and their benefits in Latvian, and will discuss
computers in English comparing and classifying them
according to size, capacity, expense and general use while
working on the project in the groups of 4. Then the
students will present their particular type of computer to the
other team of students.

Aim

To develop students’ reading and speaking skills while
working with different resources - visual aids and written
information.

Objectives

-to organise students working in groups on one project;
-to apply new vocabulary and grammar structures
functionally working on the problem-solving task;

-to practise speaking skills and strategies;

-to analyse and compare the results obtained.

Real life context and
culture

The students’ personal experience about the usage of
computers in the society is very valuable, and the
knowledge of computer terminology and specification could
be quite useful in students’ further studies of any subject.

Planned results

Content The students will broaden their
knowledge about the variety of
computers used in the modern world
and will be able to identify the
differences between different types of
computers and discuss and present the
results in groups using the given chart.
The presentations will include the
functional use of grammatical units
(degrees of comparison) in the right
content.

Language The students will acquire new
vocabulary during their individual study
of the texts given, and learn to apply
grammatical structures (degrees of
comparison) functionally

Communication | Learners have improved communication
strategies in groups and peer-
assessment techniques

Cognition Learners can apply guessing and
predicting strategies independently
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In what way CLIL is implemented (in project work)?

Students are studying the authentic materials in English by watching video materials,
and reading texts and making their own projects based on the clues they have found
out during their study as well as their own experience.

Procedure

Pre-task (warm-up)

Activityl-Brainstorming

Students are divided into four groups with 4 students in each.

Each group brainstorms the idea about what types of computer they know about and
what new type of computer they want to know about by making guesses. Students try
to guess the application of the certain type of computer in the modern world.

Support materials : www.youtube.com

Videos: "Types of computers”Midset learn, “Types of Computers” Harold
CareyJr, “Types of Computers”Logintolearn

Tasks (main part)

Activity 2 Table completion

Students watch the video “Types of Computers” Harold CareyJr about 7 min.

They can take notes while listening. The video can be shown twice if needed. The
students fill in the table (See Handout 1). After about 5 minutes the students present
the results obtained.

Activity 3- predicting and guessing word meaning from the context. Teacher
gives each group of students two sets of cards (see Handout 2 —reading definitions
and matching them with the pictures).

The students read the short texts and negotiate the meaning of the words if they are
not clear enough within one group. The students can use the vocabulary to translate
the words in their mother tongue if they need.

The students will need to share responsibility within a group to organize these cards
in logical order from the biggest computers to the smallest one.

Activity 4. Group work presentation

Teacher asks students in each group to present their work.

Students get the task to present their final product demonstrating it to the others
answering the questions asked y the other group students

Peer- assessment: students exchange their works and discuss the differences

Post task (revision and reflection)

Activity 5- Extra tasks. The students work individually

A) Reading-Comprehension: The students read the statements and agree or
disagree with them (see handout 3)

B) Grammar practice: The students compare the types of computers they have
learned before using comparative or superlative form of the adjectives according to
the content. (see handout 4)

Activity 6- Self-assessment: students answer the questions:

What have | learned to do today? How can we use this?

What questions can | ask about it?

Teacher checks general understanding asking particular questions about the lesson.
Teacher guides the discussion and gives her feedback for the lesson.



http://www.youtube.com/
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Task 1.Watch the film “Types of computers”’www.youtube.com by Harold Carey Jr and fill in the table
Types of computers

Multi - user computers

Single — user
computers
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Handout 2

Task 2.Match the pictures with the descroptions given and organize them in logical order

from the biggest up to the smallest

Super
computer

Can process trillions
calculations per second
(extremely fast and
expensive
Cost= £100 million )
Isusedin:

e Weather forecasting

e Cash testing

e Space research

e Special effects in
movies

Mainframe
computer

Can do multiple tasks
simultaneously by hundreds
of users. Cost =£1 million

Is used by
e state organizations
(government agencies/
businesses)
e large corporations
e customer services

PC
(Personal
Computer)

Popular Type of computers:
(small to medium size)
(less expensive cost =
£2000-£9000)

Is used:
e At school
e |n offices

Laptop

Type of PC
Weigh =1- 3 kg
Portable computers
It can be the size of the book
Is used:
e At school
e In offices
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Notebook
Type of PC
Portable computer
Weigh =2-4 kg ,Can be put
in briefcase
Is used:
e At school
e In offices
Palmtop Type of PC
Weigh =1 kg-800 grams
Fits in the palm of your hand
Can be put in your pocket
Less powerful than notebook
Is used:
At home
PDA
(personal Type of PC
dl_gltal Weighs 300 grams, touch
assistant)

screen is operated by a small
pen called stylus

Is used:
To store addresses

To do calculations
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Handout 3

Types of computers

Task 3.Are the statements true or false.

Ti

ck if the statement is True (V) or put a (X) if it is False

Example: Supercomputers are extremely fast (V)

1.

2.

10

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

Supercomputers are used at schools and in the offices.

Mainframe computers are bigger than Supercomputers.

. Personal computers are very popular.

. You can carry a palmtop in your hand.

. Laptop is a good type of computer if you want to go travelling with it.
. Mainframe computers are more expensive than super computers.

. Notebooks are used in the weather forecasting organizations.

. Mainframe computers are more powerful than personal computers.

. Supercomputers are smaller than mainframe computers.

. Microcomputers are for individual users.

You can put a notebook in your school bag.

You can use PDA to make PPP.

PDA is more expensive than mainframe computer
You can put a laptop in your pocket.

PC is larger than mainframe computer.
Supercomputer is the fastest of all.

You use PDA if you keep a long list of phone numbers.
PDAs are bigger than palmtops.

Microcomputers are smaller than minicomputers.

Laptops are bigger than PDAs. 20/...
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Handout 4

Types of computers

Task 4. Open the brackets. Use comparative and superlative forms of the
adjectives.

Example: Supercomputers are larger (large) than Mainframe computers.

1.Mainframe computers are (small) than Super computers.
2.Supercomputers are (fast) than Mainframe computers.
3.Supercomputers are (expensive) than Mainframe computers.
4. Supercomputers are (powerful) than Mainframe computers
5.Laptops are (big) than Palmtops.

Example: Supercomputers are (fast) of all.
6.Supercomputers are (heavy) of all.

7.Supercomputers are (expensive) of all.

8.Mainframe computers are (powerful) of all.

9.Personal computers are (popular) of all.
10.PDAs are (small) of all.
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Erasmus + KA1 project “Implementing CLIL in project work”
“E-mail writing structure and procedure®

Author Mg.paed. Oksana Ivanova

Age group/form 15 students from 6th form.

Time (min) 40 min

Integration of subjects Information Technologies and English

Timetable fit This theme is concluding the application of IT in 6th form.
Aim To learn about the e-mail opportunities in everyday life.
Objectives - to use multilingual approach at IT lesson;

- to make the students work cooperatively in groups of 3-4.

Real life context and
culture

Writing e-mails is an essential part of our life and students
should know how to do it properly taking into account the
basic etiquette rules.

Planned results

Content To get to know the following notions:

1. e-mail address;

2. structure;

3. basic etiquette rules of e-mail writing;
4. e-mail specification

Language Learners have enriched vocabulary and
terminology on e-mail

Communication | Learners have improved communication
strategies in groups and peer-
assessment techniques

Cognition Learners can apply inferencing,
guessing and predicting strategies
independently

In what way CLIL is implemented (Project work)?

Students are using materials in English to read about e-mail and then to develop a
micro-project - presentation about their completed sentences in groups.

Methods:

* to use multilingual approach at IT lesson;
* to make the students work cooperatively in group (of 3-4);
* project work and that presentation.

Support material: Power Point presentation
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Procedure

Pre-task (warm-up)

Activity 1.

E-mail Vocabulary. Recognizing symbols and abbreviations used in IT.
Students are matched the e-mail addresses to the country names using arrows.
E-mail addresses have abbreviations at the end to tell us which country they come
from.

Support materials 1. Handout 1

Tasks (main part)

Activity 2. Pair work

Students work in pairs or groups to discuss the statements in English. And choose the
correct answer - True or False.

Support materials 2: Handout 2

Activity 3. Project. Group poster presentation

Students work in groups using a gapped text and mixed words for it in order to prepare
a collective presentation about it.

(Handout 3 — Group 1 - 4)

Post task (revision and reflection)

Activity 4. Pair work

Computer talk. Teacher cuts the task into strips and mix it for students. Students have
to organise the text again putting all the strips in the correct order.

(Handout 4)

Teacher guides the discussion and gives her feedback for the lesson.

Resources

Used links:
http://www.cs.uml.edu/~pkrolak/91-113/LablEmailTheory.htmi
http://www.onestopenglish.com/

http://www.getnetiquette.com/

Presentations: A3 posters
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HANDOUT 1

E-mail Vocabulary. Recognizing symbols and abbreviations used in IT

1. Match the e-mail addresses to the country names using arrows.
E-mail addresses have an abbreviation at the end to tell us which

country they come from.

Example: 123@inbox.ee
1. gday@kanga.au
2. polarbears@greatlakes.ca
3. mummies@pyramids.eg
4. leschickens@sportif.fr
5. iberia@telefonia.es

6. guttentag@berliner.de

7. informatika@inbox.lv

8. blacktaxis@freeline.uk

>»Estonia

Latvia

Egypt
e Spain
e Australia
e Canada

e the United
Kingdom

e France

e Germany
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HANDOUT 2

2. Read about e-mail and put the correct answer - True or False (delete the
wrong answer).

1.

E-mails can be used to contact with your boss, friends, relatives.

True/False

2. Speed is the main advantage (plus) of using e-mail. True/False

10.

E-mail message writing is more expensive than any other way of
communication. True/False.

You can send your e-mail message to as many people as you
want. True/False.

Writing e-mail is flexible and is good for composing and drafting.
True/False.

Attaching photographs, video clips, and sound recordings to your
e-mail is expensive. True/False.

While using e-mail, you can choose any style or pattern.
True/False.

You can organize your ideas in logical order and make it as short
as possible. True/False.

The tone of e-mail message is very informal and emotional.
True/False.

A successful e-mail message is only about one thing (topic).

True/False.



137

HANDOUT 3
Group 1. Check your mailbox daily (every day).
Choose text, complete the sentences and prepare a presentation about it.

A IS the main advantage (plus) of

using ............ . Everyone wants to get
quick ............ to his/her e-mail. Check
your mailbox daily so that you can read
every e-mail ............ sent to you and

respond at once. In case, you
cannot respond, because you do not
have enough ............ , send an e-mall
acknowledgement.



Group 1.
Words to use

speed atrums
e-mail e-pasts
response atbilde
message zina
iInformation [informacija

138
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Group 2. Be correct.
Choose text, complete the sentences and prepare a presentation about it.

Many people tend to be informal when sending an e-maill ....... .
You should take special care about accuracy, true information as
well as good presentation. It is very important that be sure about
the accuracy of information before you click the .......... button.
Double check the following:

e the electronic .......... of the receiver,

e the Subject .......... ;

e basic content of the e-mail message;

e the attachment.
Also, you need to edit and revise your e-mail message to make it
sound better. Review your .......... message to analyse if your
message can achieve its goal. Check it to correct its formal,
mechanics, grammar, spelling and punctuation. You may use
spelling and grammar check.



message zina
send sutit
addresses adreses
line [inija
e-malil e-pasts

140



141

Group 3. Be brief.
Choose text, complete the sentences and prepare a presentation about it.

You may use e-mail effectively to send
simple ............ . E-mail Is not used to send
long and complex ............ . S0, keep your e-
mail messages short. No one likes to
read very long ......... messages. Don't write
unnecessary Iinformation,...... expressions.
Don't repeat the same thing many times.
Ensure that your e-mail message Is short
enough to reach our goal. Keep your
sentences and make paragraphs ............ .
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Group 3.
Words to use

message zina

Information jinformacija

e-mail e-pasts

long gars

short ISS
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Group 4. Be formal.
Choose text, complete the sentences and prepare a presentation about it.

E-mail is a formal way of .................. and
you should use .................. language. Don't
use Hi! Hello! if you don't know the person
well. Write Dear Sir/Dear Mr. Bean, (at the
beginning). Best regards not Bye! or Good

bye! (at the end). Use standard ............ and
do not get too informal even If you know the
receiver very closely. Don't use
emotional ......... , Informal ......... , and

personal remarks. Keep the goal in mind.



communication

sakari

formal formals
language valoda
expressions Iztelksmes
words vardi
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Activity 4.
Computer talk
Cut in strips and mix it. And then complete the text.

If you want to send and receive email anywhere in the world,
you should get a Hotmail passport.

All you need is an email address and a secret word. OK, so this
Is how you check your email if you have a Hotmail account.

You log on to the internet.

Then you go to the Hotmail website and you enter your
username and type your password.

Next, you click on Mail.

Now you can open your inbox and you will see your new
emails.

To open a new email, just click on it and it will open so that you
can read the message.

After that you can reply to the email, or delete it.

Just click on reply or delete.

Don’t forget to log out of your account when you'’ve finished.




146

ANSWER KEY

Activity 1.

E-mail Vocabulary. Recognizing symbols and abbreviations used in IT.

Match the e-mail addresses to the country names using arrows.

E-mail addresses have an abbreviation at the end to tell us which country they come
from.

Example: 123@inbox.ee - Estonia

1. gday@kanga.au a. Latvia

2. polarbears@greatlakes.ca b. Egypt

3. mummies@pyramids.eg c. Spain
4. leschickens@sportif. d. Australia
5. iberia@telefonia.es e. Canada
6. guttentag@berliner.d f. the United Kingdom

7. informatika@inbox.lv g. France

o

blacktaxis@freeline.uk h. Germany

Activity 2. Pair work

Read about e-mail and leave the correct answer - True or False next to the
statements (delete the wrong answer).

1) E-mails can be used to contact with your boss, friends, relatives. True

2) Speed is the main advantage (plus) of using e-mail. True

3) E-mail message writing is more expensive than any other way of communication.
False.

4) You can send your e-mail message to as many people as you want. True.

5) Writing e-mail is flexible and is good for composing and drafting. True.

6) Attaching photographs, video clips, and sound recordings to your e-mail is
expensive. False.

7) While using e-mail, you can choose any style or pattern. True.

8) You can organize your ideas in logical order and make it as short as possible. True.

9) The tone of e-mail message is very informal and emotional. False.
10)A successful e-mail message is only about one thing (topic). False.



Activity 3. Project.

Choose text, complete the sentences and prepare a presentation about it.

Group 1. Check your mailbox daily (every day).

Speed is the main advantage (plus) of using e-mail. Everyone wants to
get quick response to his/her e-mail. Check your mailbox daily so that
you can read every e-mail message sent to you and respond at once.
In case, you cannotrespond, because you do not have enough
information, send an e-mail acknowledgement.
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respond e-mail -
answer e-mail
acknowledgeme
nt — thank you
for information

Group 2. Be correct.

can achieve its goal. Check it to correct its formal, mechanics,
grammar, spelling and punctuation. You may use spelling and
grammar check.

Group 3. Be brief.

You may use e-mail effectively to send simple message. E-mail is not
used to send long and complex information. So, keep your e-mail
messages short. No one likes to read very long e-mail messages. Don't
write unnecessary information, long expressions. Don't repeat the
same thing many times. Ensure that your e-mail message is short
enough to reach our goal. Keep your sentences and make paragraphs
short.

Many people tend to be informal when sending an e-mail message. accuracy —

You should take special care about accuracy, true information as well precizitate

as good presentation. It is very important that be sure about the content — saturs
accuracy of information before you click the send button. Double be brief — bat

check the following: Isam
the electronic addresses of the receiver;
the Subject line; the Subject line —
basic content of the e-mail message; what it is about
the attachment. the attachment —

Also, you need to edit and revise your e-mail message to make it photos,
sound better. Review your e-mail message to analyse if your message documents

be brief — short

Group 4. Be formal.

E-mail is a formal way of communication and you should use formal
language. Don't use Hi! Hello! if you don't know the person well. Write
Dear Sir/Dear Mr. Bean, (at the beginning). Best regards not Bye! or
Good bye! (at the end). Use standard language and do not get too
informal even if you know the receiver very closely. Don’t use emotional
expressions, informal words, and personal remarks. Keep the goal in
mind.
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Activity 4. Pair work
Computer talk
Cut in strips and mix it. And then organise the text in the right order.

If you want to send and receive emal anywhere in the world, you should get a Hotmall
passport.

All you need is an email address and a secret word. OK, so thisis how you check your email if
you have aHotmail account.

You log on to the internet.

Then you go to the Hotmail website and you enter your username and type your password.
Next, you click on Mail.

Now you can open your inbox and you will see your new emails.

To openanew email, just click onit and it will open so that you can read the message.

After that you can reply to the email, or delete .

. Just click onreply or delete.

10 Don’t forget to log out of your account when you’ve finished.
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Erasmus+KA 1 projekts “CLIL metodes pielietoSana projektu

darbiba”

“Diagrammas veidosSana un formatésana”

Autors

informatikas skolotaja, Mg. Paed. Oksana lvanova

Skolénu vecuma grupa

7 .klase, 15 skoléni

Laiks (min)

40 mindtes

PriekSmetu integracija

IKT, matematika un anglu valoda

Ka S1 nodarbiba
ieklaujas Jusu

Praktiskas iemanas diagrammu sastadiSana ir viena no
pamattéemam 7.klases programma.

programma

Merkis Nostiprinat praktiskas iemanas diagrammu veidoSana un
noformédana

Uzdevumi Prot mainit diagrammas tipu un noformé&jumu;

Prot pievienot uzrakstus;

Prot parvietot diagrammu un mainit tas izmérus.

Estétiski gaumiga darba noformésana.

Individualizacija un diferenciacija: Patstaviga estétiska
diagrammas noformésana.

Konteksts un sakars ar
realo dzivi

Diagrammas ir plasi pielietojamas zinatné un statistika un
skoléni var izmantot ieglUtas zinaSanas realo statistikas
datu apkopoSanai citos priekSmetos.

Planotie rezultati

Saturs Skoléni saprot un lieto pamatjédzienus:
Rinka diagramma - Pie Chart
Stabinas diagramma - Column Chart
Valoda Skoléni brivi orientéjas un lieto

diagrammu terminologiju latvieSu un
anglu valoda.

Komunikacija | Skoléni uzlabos sadarbibas prasmes,

stradajot paros.

Kognitivas
prasmes

Spéj identificét diagrammu veidus,
pareizi izvéléties vajadzigo un pielietot
praktiskas zinaSanas veidojot un
modificéjot diagrammas.

Kada veida tiek istenota CLIL metode projektu darbiba?

Skoléni péta macibu materialus paros un veido dazadas diagrammas, risinot

praktiskus uzdevumus.
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Norise

levaddala

Aktivitate 1. Teorijas izlase

Skoléni attélo cenu klastu izmantojot un salidzinot divus diagrammu veidus.

(Fails - Diagrammas veidoSana.xls)

Pamatjédzieni: Rinka diagramma - Pie Chart ; Stabinu diagramma - Column Chart

Galvena dala
Aktivitate 2.
Skoléni izmanto divus diagrammu veidus lai vispusigi attélotu situacija ar
bavmaterialiem.
1. Fails Diagrammas veidoSana.xls — Uzdevumi
2. Praktiska darbiba paros
3. Savstarpéja parbaude.
Aktivitate 3.
Skoléni risina uzdevumus ar Scatter diagrammu
1. Fails — V3-25-1 — Paraugs praktiskai darbibai paros
2. Praktiska darbiba — fails V3-25-2.
3. Savstarpéja parbaude.

Nobeiguma dala

Activitate 4.

Papilduzdevumi N1, N2.

Savstarpéja parbaude. Kopiga diagrammu veidu priekSrocibu apsprieSana.

Resursi

Teorija
http://www.uzdevumi.lv/p/informatika/7-klase/excel-2010-10525/re-5b6a4eeb-5e6e-

404c-b825-a46c07ef4b8b

Prakse

http://www1.linux.edu.lv/mspamati/ Microsoft Excel > Vingrinajumi > 26.vingrinajums



http://www.uzdevumi.lv/p/informatika/7-klase/excel-2010-10525/re-5b6a4eeb-5e6e-404c-b825-a46c07ef4b8b
http://www.uzdevumi.lv/p/informatika/7-klase/excel-2010-10525/re-5b6a4eeb-5e6e-404c-b825-a46c07ef4b8b
http://www1.linux.edu.lv/mspamati/
http://www1.linux.edu.lv/mspamati/3.gramata/103.htm
http://www1.linux.edu.lv/mspamati/3.gramata/10314.htm
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Aktivitate 1.

Teorijas izlase
(Fails Diagrammas veidoSana.xls)

Pamatjedzieni: Rinka diagramma - Pie Chart
Stabinas diagramma - Column Chart

Insert Chart

Diagrammu tipi | |3 Templates Column - - B B B &
Kolonna il Column i m M E@ ﬁ[ﬂ
LTﬂljﬂ |ﬁ Line m \_Eﬂ \_Eﬂ z
Sektors L@ P — — = = = =
et | o) 08 ot )
Apgabals A Area = = = = =
= o | ] e ] 03]
Akcijas [ Stock )jp
Virsma [ Surface Lme_ — o — —
Rj_{;]l:qjs Doughnut |/~/ H»’A‘/ “/‘\/ L/',.'{ L:/\'/ ‘],,.}) |)A\vﬁ
Burbulis Bubble
Radars Radar .Pie o - o o — .
(A @ | @l (8 an| @ bl
[ManageTemplates... ] ’ Set as Default Chart ] L K _] ’ Cancel

http://www.uzdevumi.lv/p/informatika/7-klase/excel-2010-10525/re-5b6a4eeb-5e6e-404c-b825-
a46¢07ef4b8b



http://www.uzdevumi.lv/p/informatika/7-klase/excel-2010-10525/re-5b6a4eeb-5e6e-404c-b825-a46c07ef4b8b
http://www.uzdevumi.lv/p/informatika/7-klase/excel-2010-10525/re-5b6a4eeb-5e6e-404c-b825-a46c07ef4b8b
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Aktivitate 2.
Uzdevumi:

1. lzveidot apla veida diagrammu, kura redzama preces kopéja cena
2. lzveidot stabinveida diagrammu, kura var redzét preces daudzumu

kilogramos
Diagrammas veidosana
Preces nosaukums Daudzums, kg: Cena, € Kopa
Aboli 100 0.45 45
Bumbieri 50 0.6 30
Kirgi 40 3 120
Zemenes 60 2.5 150
Atbilde
Rinka diagramma/ Pie Chart Ctrl

Preces cena, €

A m Aboli
H Bumbieri

Kirgi

B Zémenes
120

Stabinas diagramma / Column Chart

Preces daudzums, kg

120
100
80
60
40
20

100

60
50

40

Aboli Bumbieri Kirsi Zémenes




Aktivitate 3.
Uzdevumi:

1. lzveidot stabinveida diagrammu, kura pa gadiem var redzét
2. lzveidot apla veida diagrammu, kura procentuali redzams, cik katra

bluvmaterialu veida ir 2015. gada.
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Buvmaterialu krajumi celtniecibas uznémuma “Centrs”, tikst. €

Nr.p.k.3avmaterialu nosaukums 2010 2011 2012 2013 2014 2015
1 iCements 110 156 180 102 106 102
2 Buowkoki 115 101 100 95 115 56
3 iDakstini 56 75 75 75 85 30
4  iRuberoids 120 65 65 115 110 50
5 iKiegeli 92 120 120 115 140 65

http://www1.linux.edu.lv/mspamati/ Microsoft Excel > Vingrindjumi > 26.vingrinajums

Atbilde

Bavmaterialu krajumi celtniecibas uznémuma “Centrs”
2015, gada

Kiegeli

Cements
34%

RuberoTds
17%

Dakstini Bavkoki
10% 18%



http://www1.linux.edu.lv/mspamati/
http://www1.linux.edu.lv/mspamati/3.gramata/103.htm
http://www1.linux.edu.lv/mspamati/3.gramata/10314.htm

7]

200
180
160
140
120
100
80
60
40
20

Bavmaterialu krajumi celtniecibas uznémuma “Centrs”

o
=5

40

110
115
115
115

106
115

2010 2011 2012 2013 2014

mCements ®Buavkoki © Dakstini m Ruberoids m Kiegeli

©
©
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a a I
- -— !—N
—
o 3 o
o - - -
>
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™ ™
© © ©
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Aktivitate 4.
Papilduzdevumi:
1. Uzdevums: izveidot grafiku, izmantojot Scatter diagrammu

X y1=2X y2=Sinx
-3 -6 -0.14
-2.5 -5 -0.60
-2 -4 -0.91
-1.5 -3 -1.00
-1 -2 -0.84
-0.5 -1 -0.48
0 0 0.00
0.5 1 0.48
1 2 0.84
1.5 3 1.00
2 4 0.91
25 5 0.60
3 6 0.14
Atbilde

——y 1=

—l— vy 2=sinx
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2. Uzdevums: izveidot grafiku, izmantojot Scatter diagrammu

| y=0,2sin3x X Y
-3 -0.08
-2.75 -0.18
2.5 -0.19
-2.25 -0.09
2 0.06
-1.75 0.17
1.5 0.20
-1.25 0.11
1 -0.03
-0.75 -0.16
-0.5 -0.20
-0.25 -0.14
0 0.00
0.25 0.14
05 0.20
0.75 0.16
1 0.03
1.25 0.1
15 -0.20
1.75 -0.17
2 -0.06
2.25 0.09
25 0.19
2.75 0.18
3 0.08
Atbilde

L1
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Erasmus+KA 1 projekts “CLIL metodes pielietoSana projektu
darbiba”

“Oksidesana. OksidésSanas piemeri”

Autors

Kimijas skolotaja Nadezda UsacCova

Skolénu vecuma grupa

8. klase, 30 skoléni

Laiks (min)

20 min.

PriekSmetu integracija

Kimija, biologija un anglu valoda

Ka S1 nodarbiba
ieklaujas Jusu

Bloks 1. Vielu oksidéSanas

programma

Merkis Pilnveidot skolénu izpratni par oksidéSanas procesiem un
to nozimi

Uzdevumi 1. Organizét skolénu darbibu paros

2. Papla$inat skolénu vardu krajumu anglu valoda
3. Prast atskirt Ienus oksidéSanas procesus no straujiem
oksidéSanas procesiem
4. Atfistit skolénu prognozét spéju balstoties uz savu
dzives pieredzi
5. Prast izdarit secinajumus noskatoties videofragmentus

Konteksts un sakars ar
realo dzivi

Dazadi oksidéSanas procesi notiek cilvéka ikdienas dzive,
tie var bat labveligi vai kaitigi. Daba cilveéki var novérot
skabekla oksidejoSo iedarbibu: degSana (siltuma
razoSana, atkritumu sadedzinaSana u.c.) un léna
oksidesanas (elposana, apstubésana, tridésana, riséSana

Planotie rezultati

u.c.).

Saturs Skoléniem ir izpratne par oksidéSanas
procesiem un to saistibu ar realo dzivi

Valoda Skoléni papildinas vardu krajumu

attieciba uz oksidéSanas procesiem

Komunikacija

Darbs paros, individualais darbs

Kognitivas
prasmes

Skoléni patstavigi apgust un atkl3j
jaunas zinasanas, tiem rodas izpratne
par oksidéSanas procesiem, macas
izteikt savas prognozes zinatniskajiem
eksperimentiem un pamato savu domu
gaitu.

Kada veida tiek istenota CLIL metode

Skoléni izmanto Power Point prezentaciju anglu
oksidésanas reakcijas piemériem, skatas videofragmentus par oksidéSanas
procesiem un analizé kimiskas reakcijas aizpildot darba lapas.

- latvieSu — krievu valoda par
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Norise

levaddala

Aktivitate 1

Skoléni tiek iepazistinati ar paliglidzekli- vardnicu ,,OksidéSanas piemeri ” (tris valodas)
(Izdales materiali Nr. 1)

Galvena dala

Aktivitate 2

Power Point prezentacija ,Oxidation” ( sk. pielikuma)
Skoléniem tiek piedavata darba lapa

(Izdales materiali Nr. 2)

Skoléni izmanto informéaciju no Power Point prezentacijas un dotos terminus latvieSu un
krievu valoda, lai aizpilditu tabulas 1. un 3. kolonnas, apspriez paros un ieraksta
piemérus no dzives tabulas 4. kolonna; atziméjiet katra oksidacijas procesa atrumu 5.
un 6. kolonna

Aktivitate 3

Power Point prezentacija ,Oxidation” (slaids Nr.4)
Skolotajs atver pareizas atbildes (Power Point slaids), lai skoléni varétu tas salidzinat.

Activitate 4
1. Skoléni turpina aizpildit darba lapu
2. Skoléni izlasa uzdevumu un prognoze, kas notiks eksperimenta un
pamato savu domu gaitu (pirms video noskatidanas)
3. Skolotajs piedava noskatities videofragmentu
(https://www.youtube.com/watch?v=XMr4vse7Ybo)
4. Peéc videofragmenta noskatiSanas skoléni turpina aizpildit darba lapu

Activitate 5
1. Skoléni turpina aizpildit darba lapu
2. Skoléni izpéta ziméjumus, izsaka rakstiski savas prognozes
3. Noskatas videofragmentu
https://www.youtube.com/watch?v=aBAPGcYVCLQarba
4. Peéec videofragmenta noskatiS8anas parbauda savas prognozes

Nobeiguma dala
Skolotajs pazino, ka darba lapas skoléniem paliek uz rokam, lai veiksmigi
sagatavoties kontroldarbam.

Resursi

Vardnica

Darba lapa

Power Point prezentacija ,Oxidation”

Videofragmenti: https://www.youtube.com/watch?v=XMr4vse7Ybo)
https://www.youtube.com/watch?v=aBAPGcYVCLQarba



https://www.youtube.com/watch?v=XMr4vse7Ybo
https://www.youtube.com/watch?v=aBAPGcYVCLQarba
https://www.youtube.com/watch?v=XMr4vse7Ybo
https://www.youtube.com/watch?v=aBAPGcYVCLQarba
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Izdales materiali Nr.1
Glossary (EN-LV-RU)
Oxidation — oksidéSana ( okucneHue)
Substance — viela (BeLLecTBO)
Slow oxidation - Ieéna oksidéSanas ( MmeaneHHOe OKUCIIEHNE)
Fast oxidation - strauja oksidé$anas ( 6bICTpoe oKncrneHne)
Decay — trudéSana ( rHueHwue)
Breathing — elpoSana ( AbixaHue)
Tarnish — apstbésana ( noTyckHeHue)
Rusting — riséSana ( pxaBrieHue)
Explosion — spradziens ( B3pbIB)
Burning (combustion) - degSana ( ropeHue)

Decomposition - sadaliSanas (pasnoxeHue)



Uzd. 1 — Klasifikacija un SkiroSana (Classifying or putting into cateqgories)

Darba lapa
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Izdales materiali Nr. 2

Vards, uzvards

Oksidesanas procesi

Izmantojiet informaciju no PowerPoint prezentacijas un zemak dotos terminus
latvieSu un krievu valoda, lai aizpilditu tabulas 1 un 3 kolonnu; apspriediet un
ierakstiet piemérus no dzives tabulas 4 kolonna; atziméjiet katra oksidacijas procesa
atrumu 5. un 6. kolonna (Ieéna oksidéSanas /meaneHHoe okucneHue/slow oxidation
vai strauja oksidéSanas/ bbicTpoe okucneHue/fast oxidation)

p)xaeeHue, sadaliSanas, pa3noxeHue, degsana, apsibésana, e3pbie, 2HUeHuUe,
elposana, riiséSana, spradziens, ObixaHue, tridésana, nomycKkHeHue, 20peHue

TERMINS ENGLISH TERM | TERMINS ) SLOW FAST
LATVIESU KRIEVU. PIEMERS OXIDATION | OXIDATION
VALODA VALODA (+1-) (+1)
1 2 3 4 5 6
1.DECAY
2. BREATHING
APSUBESANA | 3. TARNISHING NOTEMHEHWE
4. BURNING OR
COMBUSTION
5. RUSTING
KOKA
e |6 PA3JTIOXEHM -
SADALTSANAS SADALTSANAS + ]
DECOMPOSITION | E AUGSNE

7. EXPLOSION

Mani secinajumi:

VeértéSana (savstarpéja vertésana): 10 punkti
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Uzd. 2 — Prognozésana (Predicting and hypothesising)

1. zinatniskais eksperiments (ilgst 7 dienas)

Meégenés A, B un C ievietoja dzelzs naglas. A mégené ir parastais Gdens (naglas ir daléji GdenT); B mégené ir destilétais Gdens un
ella, lai izvairitos no gaisa saskarsmes ar tdeni (naglas ir pilnigi iegremdétas tdent); C mégené ir tikai gaiss un pulveris, kas uzslc

visu mitrumu no gaisa.

Izsakiet savas prognozes, kas notiks ar naglam péc 7 dienam un pamatojiet savu domu gaitu.

N L

Noverojiet 1. eksperimentu tieSsaiste, lai parbaud
prognozes:

https://www.youtube.com/watch?v=XMr4vse7Ybo

Mana prognoze pirms video noskatiSanas:
Péc septinam dienam mégené(s) naglas parklas risa, jo ...
Péc septinam dienam mégené(s) naglas paliks bez izmainam, jo....

Vai man bija taisniba? Ja (5 punkti)/né ( 0 punkti)

Atbildiet uz jautajumiem par eksperimentu péc video klipa noskatiSanas (0 — 10 punkti):

1) Kura mégené riséSana notiek visatrak? Kapéc?

2) Kura mégené risésana nenotiek? Kapéc?

3) Kapéc mégené B pievienoja el|lu?

4) Kas bitu, ja mégenés Gdens vieta ielietu apelsinu sulu?

5) Ladzu, pabeidziet hipotézi: RUs€Sanas procesa norisei ir nepiecieSami
dzelzs, ...



https://www.youtube.com/watch?v=XMr4vse7Ybo

2. zinatniskais eksperiments: Tris glazem tika iznemta pamatne, tad Sis glazes novietoja virs svecem dazada veida.

Izsakiet savas prognozes un pamatojiet savas domas (0 - 10 punkti).

Sveces un glazes izvietojums

Kura sveceé nodzis
pirma, otra un kura
degs visilgak?
Pasvitrojiet pareizo

variantu

Pamatojiet kapéec tas notiek?

"= Glass plate

glazi ST svece
nolika uz | izdzisis pirma
koka izdzisTs otra
plaksném | degs visilgak
glazi St svece
nolika uz | izdzisis pirma
galda izdzisTs otra
degs visilgak
glazi St svece
nolika uz | izdzisis pirma
galdaun | izdzisis otra
parklaja | degs visilgak
ar stikla
plaksni

Noveérojiet 2. eksperimentu

tieSsaiste, lai parbauditu savas prognozes:
https://www.youtube.com/watch?v=aBAPGcYVCLQ



https://www.youtube.com/watch?v=aBAPGcYVCLQ
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Erasmus + KA1 project “Implementing CLIL in project work”

“Oxidation “

Author

Mg filol. NadeZda Polianovi€a

Age group/form

8th form, 16 students
Level of English - Pre-intermediate and Intermediate

Time (min) 80 min

Integration of subjects English and Chemistry

Timetable fit The main theme in English is ‘Our environment’.
The main theme the learners are working on in Chemistry
is ‘Oxygen and Oxidation Processes’. They have briefly
discussed oxidation processes in Latvian and now will
revise and enrich the knowledge of terminology in English
and Latvian.

Aim To deepen the knowledge about oxidation processes in
nature and develop speaking skills.

Objectives e to enrich the students vocabulary concerning oxidation

processes;

e to revise and apply Zero Conditional structures;

e to practice speaking in groups and individually
(argumentation, agreement and disagreement,
describing processes) .

Real life and culture
context

Students will get acquainted with many other spheres of
our life apart from Chemistry where Oxygen is used widely
and metaphorically.

Planned results

Content Learners understand the main oxidation
processes and can identify and describe
them

Language Learners have enriched vocabulary and

terminology on oxidation; they can
identify Zero Conditional and know how
and when to apply it.

Communication | Learners have improved argumentation
and summarising strategies

Cognition Learners can compare things and
linguistic issues, and recognise
differences and similarities

In what way CLIL is implemented in project work?

Students go through various activities in order to be able to produce a video clip or
presentation about Oxygen and Oxidation Processes in nature.
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Procedure

Pre-task (warm-up)

Activityl- Ranking the quotes. Students work in groups of 2 our 4 evaluating the
quotes for Oxygen discussing and arranging them from the most to least correct or
valuable. (Peer-assessment and teacher’s comments)

Support materials 1: http://www.brainyquote.com/quotes/keywords/oxygen.html

Tasks (main part)

Activity2- Students are discussing the given statements and developing
argumentation skills. They use video ‘Why do we need Oxygen to Survive?’ to
practice listening, check their answers and learn some useful language (self -
assessment).

Scaffolding — Useful language 1 — Sentence structure; Video with transcript
https://www.youtube.com/watch?v=LM CgtFORzw

Activity 3- Students are working in pairs and matching English and Latvian
terms using the picture “Oksidacijas procesi” in Latvian and the slips of paper
with English terms.

Scaffolding: Glossary, text ‘Oxygen’ and the Picture with key (self- assessment)

Activity 4- Matching — focus on Zero Conditional. Students work in pairs to make
correct statements and discuss them (peer-assessment).

Activity 5. Planning and rehearsing a video clip. Students work in groups of 4 or
6, using all the materials from previous activities of the lesson to develop and rehears
their video clip about Oxygen and /or Oxidation Processes in Nature (peer-
assessment).

Scaffolding: Support materials 2: Text ‘Oxygen’ adapted from
http://www.ducksters.com/science/chemistry/oxygen.php
http://www.livescience.com/28738-oxygen.html

Post task (revision and reflection)

Activity 6- Peer- assessment: Students ask questions and evaluate each other
video clip rehearsals. Teacher guides the discussion and gives her feedback for the
lesson.

Possible Self-assessment: students write a vocabulary dictation on terminology.

Resources

1) Elements for Kids: Oxygen. Available from:
http://www.ducksters.com/science/chemistry/oxygen.php

2) Glossary: Hornby, A. (2000) Oxford Advanced Learner’s Dictionary. Oxford:
Oxford University Press; www.letonika.lv

3) Oxygen Quotes. Available from:
http://www.brainyquote.com/quotes/keywords/oxygen.html

4) Video Why do we need Oxygen to Survive ? Available from:
https://www.youtube.com/watch?v=LM CqgtFORzw



http://www.brainyquote.com/quotes/keywords/oxygen.html
https://www.youtube.com/watch?v=LM_CgtFORzw
http://www.ducksters.com/science/chemistry/oxygen.php
http://www.livescience.com/28738-oxygen.html
http://www.ducksters.com/science/chemistry/oxygen.php
http://www.letonika.lv/
http://www.brainyquote.com/quotes/keywords/oxygen.html
https://www.youtube.com/watch?v=LM_CgtFORzw
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Activity 1 a) Ranking the quotes. Students work in groups of 4 discussing and
evaluating the quotes about Oxygen and arranging them from the most to least
valuable to their mind. The number of quotes can vary from 3 to 5. Students explain
the choice, write down and learn the selected quote. Aspects for discussion: 1) moral
or idea of the quote; 2) colourful language and stylistic devices; 3) possible
implications for us and our life. Sample quotes:
e Freedom is the oxygen of the soul. Moshe Dayan
¢ Information is the oxygen of the modern age. It seeps through the walls
topped by barbed wire, it wafts across the electrified borders. Ronald Reagan
e Humor is the oxygen of children's literature. There's a lot of competition for
children’s time, but even kids who hate to read want to read a funny book. Sid
Fleischman
Source: http://www.brainyguote.com/quotes/keywords/oxygen.html

b) Students make a mind map for Oxygen, using quotes from the Internet and
writing our all the possible metaphors connected with Oxygen

love humour

information
freedom \

Activity 2 Work in pairs or groups of four and take turns to discuss the
statements below. Use the given sentence structure in the box to develop your
arguments. Mark each statement as (T or F) /True or False.

Without oxygen our brain dies within 10-15 minutes.

Oxygen is the most abundant (widespread) element on our planet.

Oxygen makes about 90 percent in the atmosphere.

Oxygen makes about 30% of all the Earth's water.

a r w N oe

Oxygen makes about 17 percent of the Earth's crust. (ENG-crust /LV-garoza / RU-
Kopa)
6. Plants don't need oxygen at all; they produce it.

Scaffolding — Useful language 1

Your opinion Information Connection | reason/explanation
from the
statements
e | completely 1.without oxygen | e« because |eit sounds right.
agree that our brain dies , ,
e Ipartly agree that |  within 10-15 e as eit hasn’t been proved yet
e | completely minutes e but «it cannot be true.
disagree that 2.0xygen is the L .
e | believe that most. e however |eitis quite possible.
e | think that widespread e and e | have read about it.



http://www.brainyquote.com/quotes/keywords/oxygen.html
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» Watch the video clip “Why do we need oxygen?” and check your guesses.
» Choose 3 statements and comment on them in a written form according to the

>

example below

0) [Example]: | completely agree that without oxygen our brain dies within 10-15 minutes
| have read about it.

1)

Activity 3 Students work in pairs and match English and Latvian terms using
the picture “Oksidacijas procesi” in Latvian and the slips of paper with English
terms below:

o<

RUSTING OF IRON
COINS

SILVER BRACELETS

TARNISHING OF

DECAY OF APPLES

DECOMPOSITION OF

DINOSAUR BONES

BURNING

EXPLOSION

BREATHING

PHOTOSYNTHESIS

Support materials 1 & 2 (Glossary and the picture key).
When matching Latvian and English terms for Oxidation Processes describe each
process with at least 3 sentences using the Useful language section below:
Scaffolding - Useful language2:

Wecanseea..... in the picture

| think the name of the process is
decay/rusting/....... because ...
The process is called...

It consumes / uses
/creates/produces oxygen (02) /
carbon dioxide (CO2).

We can observe the process when....

It produces oxygen (O2) or carbon
dioxide (CO2).

It breathes in carbon dioxide (CO2)
or oxygen O2

It breathes out ...

The arrow shows/indicates............
The arrow points to or from the
object/ tree, because ...

It shows usage of/ production
of/influence of/ breathing in/
breathing out 02 (CO2)
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Support materials 1: Glossary

e Oxygen /'pk.s1.d3san/- a chemical element that is a gas with no smell or
colour. Oxygen forms a large part of the air on Earth, and is needed by
animals and plants to live.

LV-skabeklis; RU- kucnopop

Oxidation / pk.s1.da1'ze1.foen/- If a substance oxidizes, it combines with oxygen and
loses hydrogen to form another substance, and if something oxidizes a substance, it
causes it to do this:

Iron oxidizes to form rust. When you heat fat, it oxidizes easily.

LV- oksidésana; RU- okucneHue

Slow oxidation - [éna oksidéSanas; meaneHHoe okucneHue

Fast oxidation - strauja oksidéSanas; GbICTpoe OKuUCreHne

Substance /'sAb.stens/ material with particular physical characteristics:

an organic/chemical substance. What sort of substance could withstand those
temperatures?

LV-viela; RU- BewecTBO

Decay /d1'ke1/ (v, n)- When something such as a dead body, a dead plant, or a
tooth decays, it is gradually destroyed by a natural process. The ground was
covered with decaying leaves.

LV-tradesana; RU-rHneHune

Breathing /'bri:.81n/ or respiration / res.p1'rei.fon/ the act or process of taking air
into your lungs and releasing it:l could hear the sound of heavy breathing as he
slowly climbed the stairs.

LV- elposana; RU- abixaHue

Tarnish /'ta:.n1f/ If a metal tarnishes or if something tarnishes it, it becomes stained
and loses its brightness. Wear cotton gloves when cleaning silver, because the acid
in your skin can tarnish the metal.

LV- apsubésana; RU- noTyckHeHune

Rust /rast/ (v) When a metal object rusts, it becomes covered in rust and often loses
its strength.

Copper nails are better than iron nails because the iron rusts.

LV- raséSana; RU- pxaBneHue

Explosion /1k'splau.3an/ the fact of something such as a bomb exploding:
The fire was thought to have been caused by a gas explosion.
LV- spradziens; RU- B3pbIB

Burning /'b3:.n1n/ producing flames: A man staggered from the burning car.
Combustion /kam'bas.tfen/ the chemical process in which substances mix with
oxygen in the air to produce heat and light)

LV — degSana; RU- ropeHue

Decomposition / di..kom.pa'zif.an/ is the process of decay that takes place when a
living thing changes chemically after dying. The corpse was in the last stage of
decomposition.

LV- sadaliSanas; RU-pa3noxeHune
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Support materials 2: Text adapted from
http://www.ducksters.com/science/chemistry/oxygen.php
http://www.livescience.com/28738-oxygen.html

Oxygen is an important element that is needed by most life forms on Earth to survive. It is
the third most abundant element in the universe and the most abundant element in the
human body. Oxygen has 8 electrons and 8 protons. It is located at the top of column 16 in
the periodic table.

Characteristics and Properties

Under standard conditions oxygen forms a gas that is composed of molecules consisting of
two oxygen atoms (O2). Oxygen (O) has an atomic humber of eight. Oxygen can be
gaseous, solid and liguid. In its gaseous form oxygen is odourless, tasteless and colourless,
but pale blue in its liquid and solid states. Oxygen is a very reactive element in its pure state
and can make compounds from many other elements. Oxygen readily dissolves in water.
The Oxygen Cycle

The oxygen cycle plays an important role in life on Earth. Oxygen is constantly being used
and created by different processes on planet Earth. All of these processes together make
up the oxygen cycle. The oxygen cycle is interconnected with the carbon cycle.

In the simple example of the oxygen cycle, you can see how oxygen is used by animals.
Plants are the main creators of oxygen in the atmosphere through the process

of photosynthesis. Here the tree uses sunlight and CO2 or carbon dioxide to produce
energy and releases oxygen. The giraffe breathes in the oxygen and then breathes out
carbon dioxide. The plant can then use this carbon dioxide and the cycle is complete.
Processes That Use Oxygen or Oxidation processes:

e Breathing - The scientific name for breathing is respiration. All animals and plants use
up oxygen when they breathe. They breathe in oxygen and breathe out carbon dioxide.

o Decomposition and Decay - When plants and animals die they and decay and
decompose. This process uses up oxygen and releases carbon dioxide.

e Tarnishing - when metal tarnishes its outer layer is combining with O2 and other
elements and losing its shine and colour. Like silver, for example, tarnishes, while iron
rusts.

e Rusting - This is also called oxidation. When things rust they use up oxygen.

o Combustion or burning- There are three things needed for burning: oxygen, fuel, and
heat. Without oxygen you can't have a fire. When things burn, they use up oxygen and
replace it with carbon dioxide.

e Explosion is a rapid and violent oxidation reaction that produces large amounts of hot
gas.

Processes That Produce Oxygen

e Plants - Trees create the major part of the oxygen we breathe through a process
called photosynthesis. In this process plants use carbon dioxide, sunlight, and water to
create energy and produce oxygen which they release into the air.

e Sunlight - Some oxygen is produced when sunlight reacts with water vapour in the
atmosphere.

How is oxygen used today? Oxygen is used by animals and plants in

the respiration (breathing) process. Tanks of oxygen are used in medicine to treat people
with breathing problems. They are also used as life support for astronauts and scuba
divers. The majority of the oxygen used in industry is used in the manufacturing of steel.
Other applications include making new compounds such as plastics and creating a very hot

flame for welding. Liquid oxygen is combined with liquid hydrogen to make rocket fuel.



http://www.ducksters.com/science/chemistry/oxygen.php
http://www.livescience.com/28738-oxygen.html
http://www.ducksters.com/science/ecosystems/carbon_cycle.php
http://www.ducksters.com/science/photosynthesis.php
http://www.ducksters.com/science/breathing.php
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Activity 4. Focus on Zero Conditional. There are 2 variants for the task:

1) All students have to stand up and go out of the classroom. Each student gets one
slip of paper and has to find a partner with a suitable slip of paper to make a correct
statement. All statements are displayed on a big A3 size poster for further discussion
(students need to use a glue stick).

2) Students work in pairs to match the slips of paper on the desk. Alternatively,
students can first do the task as variant Nol1 using a big A3 poster and then do it in
pairs or groups for revision.

<

IF WE BREATHE,

WE USE OXYGEN (02).

IF WE EXHALE,

WE BREATHE OUT
CARBON DIOXIDE (CO2).

WHEN PLANTS AND
ANIMALS DIE,

THEY DECAY AND
DECOMPOSE.

WHEN METAL TARNISHES,

IT LOSES ITS SHINE AND
COLOUR.

WHEN IRON THINGS RUST,

THEY USE UP OXYGEN.

IF THERE IS NO OXYGEN,

THERE CAN BE NO FIRE.

IF THINGS BURN,

THEY USE UP OXYGEN
AND REPLACE IT WITH
CARBON DIOXIDE.

IF SOMETHING EXPLODES,

A LARGE AMOUNT OF HOT
GAS IS PRODUCED.

WHEN PLANTS CREATE
OXYGEN,

THIS PROCESS IS CALLED
PHOTOSYNTHESIS.

Activity 5. Planning and rehearsing a video clip or presentation. Students work
in groups of 4 or 6, using all the materials from previous activities of the lesson to
develop and rehears their video clip about Oxygen and /or Oxidation Processes in
Nature (peer-assessment).
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Erasmus+KA 1 projekts “CLIL metodes pielietoSana projektu
darbiba” /“Implementing CLIL in project work”

“UDENS PIESARNOJUMS”

Autors

Kimijas skolotdja Nadezda UsaCova

Skolénu vecuma grupa

8.klase, 30 skoléni

Laiks (min)

20 min.

PriekSmetu integracija

Kimija, biologija un anglu valoda

Ka S1 nodarbiba
ieklaujas Jusu

Bloks 3. Udens. Udens Tpa$ibas un piesarnosana

programma
Merkis Padzilinat skolénu izpratni par Gdens piesarnojuma
avotiem un to sékam, izmantojot tekstu anglu valoda
Uzdevumi 6. Organizét skolénu darbu grupas
7. Attistit skolénu lasiSanas prasmes, spéju atbildét uz

8.

9.

jautajumiem un ievietot trikstoSos vardus teksta
PaplasSinat vardu krajumu ar terminologiju anglu
valoda
Apspriest
iemitniekiem

daziddu faktoru ietekmi uz @Gdens

Konteksts un sakars ar
realo dzivi

Udens piesarnojums ir |oti svariga ekologiska probléma.
Teksta materials ,Water pollution” ir saistits ar masdienas
aktualiem procesiem - ka rodas piesarnojumi un ka tie
ietekmé dzivos organismiem.

Planotie rezultati

Saturs Skoléniem ir izpratne par tGdens
piesarnojuma avotiem un to sekam, ka
ar cilvéka ietekmi uz apkartéjo vidi.

Valoda Speciala vardu krajuma paplasinasana

attieciba uz Gdens piesarnojumu

Komunikacija

Kooperativo sadarbibas prasmju
uzlaboSana

Kognitivas
prasmes

Skoléni patstavigi apgus jaunas
zinasanas, tiem radisies izpratne par
ddens piesarnojumiem, ka art spés
prognozeét piesarnojuma sekas

Kada veida tiek istenota CLIL metode (projektu darbiba)?

Skoléni izmanto tekstu par Gdens piesarnojumu (katrai grupai tiek izdalita teksta dala
ar konkréto nosaukumu), grupas dalibnieki apspriez tekstu un atbild ar jautajumiem.
Katra grupa prezenté savu darbu, bet citu grupu dalibnieki uzdot jautajumus. Péc
tam katra grupa aizpilda ta saucamo “Word Scramble”, praktiz€jot apguto

terminologiju anglu valoda.
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Norise

levaddala

Aktivitate 1

Skoléni sadalas 3 grupas un sanem tekstu ,Water pollution”. Katrai grupai tiek piedavata
vardnica.

Uzdevums 1. grupai — How water ir polluted

Uzdevums 2. grupai — Waste disposal

Uzdevums 3. grupai — Fertilizers and rivers

Apspiesanai tiek dotas 10 minutes.

(Izdales materiali Nr. 1)

Galvena dala

Aktivitate 2

Skoléni lasa tekstu anglu valoda un apspriez to grupa anglu vai latvieSu valoda.
Paligresursi 1: vardnica,

(Izdales materiali Nr. 2)

Activitate 3

Skolotajs izdala jautajumus katrai grupai, pamatojoties uz tekstu, skoléni atbild uz
jautajumiem rakstiski savas burtnicas.

(Izdales materiali Nr. 3)

Activitate 4

Skoléni atbild uz jautajumiem un pamato savas atbildes. Skolotajs véro skolénu
darbibu, palidz, ieklausas skolénu atbildes.

(Izdales materiali Nr. 3)

Nobeiguma dala
Aktivitate 5
Katrs skoléns sanem ,,Word Scramble” un izpilda uzdevumu.
Izmantojot interaktivo tafeli skoléni salidzina savas atbildes ar pareizam atbildem
un apspriez ar skolotaju un klases biedriem.
(Izdales materiali Nr. 4)

Resursi

e Teksts ,Water pollution” Resource: Taylor Charles (ed.) 2005 Kingsfisher Science
Encyclopaedia. Conservation and the environment. London: Kingsfisher
Publications Plc.

e Word Scramble: https://www.epa.gov/sites/production/files/2016-
03/documents/activity grades 4-8 wordscramble.pdf



https://www.epa.gov/sites/production/files/2016-03/documents/activity_grades_4-8_wordscramble.pdf
https://www.epa.gov/sites/production/files/2016-03/documents/activity_grades_4-8_wordscramble.pdf

WATER POLLUTION

Water is vital to every living thing on our planet.
However, oo often it is polluted by sewage, animal
waste, or dissolved chemicals and fertilizers.

Il the water in the world goes round
and round in a great cycle called the
hydrological cycle. Water that falls as
rain soaks into the ground and
is taken up by plants, or runs
oft and forms rivers

Uguid waste from
factones and farms pours
D rivers and sireamm,

mang drniong waler
wrsafe and Lilling wildhfe

HOW WATER IS POLLUTED
Water is described as polluted if the
amounts or kinds of substances contained
in it are likely to cause harm to people
animals, plants or the environment
Clean water is a precious resource. Many
countries lack regular rainfall, and water
storage is often inadequate. In developing
countries, wells and rivers often cannot
moet the needs of growing p(»;‘uhlmm
In addition to this, water supplies may be
polluted by waste

Water is a very good solvent. It is able
to dissolve more solids than many other
liquids. Water dissolves minerals when it
passes through rocks as groundwater. In
nivers, lakes and streams it almost always

contains dissolved chemicals or carries

Collecting wates for the debris suspended in it
family 5 2 da'ly chore in
MaNy COuntnes. Mese guis
pump water from 3 well
n Burdna Faso o West
Africa. Clean water from
2 130 5 SO 3 lunury
Counines where waler

3 W 3hort supply

Bactend use axyger

10 Corvert masie

"0 sulnent Water Anemaly
works produce waste

<t %
2 e V..
ae
oS S : ,
<A
) 3 WOy L0
from dead aigae and fish
20
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Izdales materiali Nr.1

WASTE DISPOSAL

Rivers and seas have traditionally been
used for the disposal of waste. Fast-flowing
rivers transport sewage and other waste
away from people’s homes and into the
oceans, where the natural processes of
decay can usually cope. But in slow-
flowing waters or in places where too
much waste is put into the water, this
natural decay cannot deal with the waste
The water may then become polluted
with disease-carrying sewage. Water also
becomes polluted by oil and chemicals
from factories, and natural decay processes
cannot deal with this

FERTILIZERS AND RIVERS

Water can also be polluted by becoming
too rich in nutrients Sewage, animal waste
and fertilizers can eventually kill off life in
a river. These waste products enrich the
water with organic waste. Bacteria in the
niver water use oxygen to break down the
waste into nutrients (food-substances)
The nutrients encourage the growth of
certain plants, such as algae. As these %
plants die, they add to the organic waste
in the water. The bacteria use so much
oxygen to break down the waste that

fish cannot breathe and so die

' l.ll:" waler ""V"\q Yy CORtaNE autnenty
Too many nutrients resalt in 100 many algae, too
much new waste, and, finally, 3 dead mver

Bacteria vie
up oxygen

SEE ALSO

30-1 Conservation acteon

Resource: Taylor Charles (ed.) 2005 Kingsfisher Science Encyclopaedia.
Conservation and the environment. London: Kingsfisher Publications Plc.
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|zdales materiali Nr. 2
Vocabulary ( 1. grupai)
How water is polluted
To pollute — 3arpsi3HATL

Environment — okpyxatowias cpega
Wells — ckBaxuHa

Waste — oTxoabl

Solvent — pacTBopuTenb

To dissolve — pacTBopuTb, pacTBOpPSTb

Vocabulary ( 2. grupai)
Waste disposal
Disposal — yganeHwue

Waste — otxoapbl

Sewage — CToYHble BoAbl

To pollute — 3arpsi3HATL

Disease — carrying —

Oil — HeDTb
Vocabulary ( 3. grupai)
Fertilizers and rivers

To pollute - 3arpsasHATbL

Fertilizers — ynobpeHus

Nutrients — nMTaTenbHble BeLLecTBa

Sewage — CTO4YHble BoAbl

Waste — otxoapl

Algae - Bogopocnu
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Izdales materiali Nr. 3

Water pollution

How water is polluted

When is water described as polluted?
Why is there lack of water in some countries?
What can water dissolve?

What do rivers, lakes and streams almost contain?

Waste disposal

What can water become polluted with?
Where do fast-flowing rivers transport sewage and other waste into?
Where does the natural process of decay usually happen?

In what places can natural decay not deal with water pollution?

Fertilizers and rivers

How else can water be polluted?
What exactly can kill off life in a river?
What encourages the growth of algae?

What is one of the reasons why fish cannot breathe and so die in the

water?
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Izdales materiali Nr. 4

Word Scramble

Put the letters in the right order to cnmI:'n|ctr_‘ the sentence!

All living chings need o live.

tawer

When water evaporates, it oravels inte the air and beconmes part of a

dloeu
Less than |% of al the water on the earth is waber.
setrh
Wi water in the liguid form.
i krdn
Check for leaks and szve hundreds of of water a day
A | | {‘JE;I'I o
You'll save water by taking a quick
howser
Wash bikes and cars with a and sponge instead of a running hose.
kechbut
Ak your o ook for ways o save water
mtai . |
-\.'i':"."l::l.'lﬂl
H 3
(5 :
""-l.g r_,,:,-."-ﬁ Office of Warer (4406M) = EPA 81 &-F-04-024 - 0472004 =~ wwwepo gowsafewazer

Resource: https://www.epa.gov/sites/production/files/2016-03/documents/activity grades 4-
8 wordscramble.pdf



https://www.epa.gov/sites/production/files/2016-03/documents/activity_grades_4-8_wordscramble.pdf
https://www.epa.gov/sites/production/files/2016-03/documents/activity_grades_4-8_wordscramble.pdf
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Erasmus+KA 1 projekts “CLIL metodes pielietoSana projektu
darbiba” /“Implementing CLIL in project work”

“UDENS PIESARNOJUMS”

Autors

Kimijas skolotdja Nadezda UsaCova

Skolénu vecuma grupa

8.klase, 30 skoléni

Laiks (min)

20 min.

PriekSmetu integracija

Kimija, biologija un anglu valoda

Ka S1 nodarbiba
ieklaujas Jusu

Bloks 3. Udens. Udens Tpa$ibas un piesarnosana

programma

Merkis Padzilinat skolénu izpratni par tdens piesarnojuma
avotiem un to sékam, izmantojot tekstu anglu valoda

Uzdevumi 10.Organizét skolenu darbu grupas

11. Attistit skolénu lasiSanas prasmes, spéju atbildét uz
jautajumiem un ievietot trikstoSos vardus teksta

12.Paplasinat vardu krajumu ar terminologiju anglu
valoda

13. Apspriest
iemitniekiem

daziddu faktoru ietekmi uz @Gdens

Konteksts un sakars ar
realo dzivi

Udens piesarnojums ir |oti svariga ekologiska probléma.
Teksta materials ,Water pollution” ir saistits ar masdienas
aktualiem procesiem - ka rodas piesarnojumi un ka tie
ietekmé dzivos organismiem.

Planotie rezultati

Saturs Skoléniem ir izpratne par tGdens
piesarnojuma avotiem un to sekam, ka
ar cilvéka ietekmi uz apkartéjo vidi.

Valoda Speciala vardu krajuma paplasinasana

attieciba uz Gdens piesarnojumu

Komunikacija | Kooperativo sadarbibas prasmju

uzlabosana

Kognitivas
prasmes

Skoléni patstavigi apgus jaunas
zinasanas, tiem radisies izpratne par
ddens piesarnojumiem, ka art spés
prognozeét piesarnojuma sekas

Kada veida tiek istenota CLIL metode (projektu darbiba)?

Skoléni izmanto tekstu par Gdens piesarnojumu (katrai grupai tiek izdalita teksta dala
ar konkréto nosaukumu), grupas dalibnieki apspriez tekstu un atbild ar jautajumiem.
Katra grupa prezenté savu darbu, bet citu grupu dalibnieki uzdot jautajumus. Péc
tam katra grupa aizpilda ta saucamo “Word Scramble”, praktiz€jot apguto
terminologiju anglu valoda.

Norise
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levaddala

Aktivitate 1

Skoléni sadalas 3 grupas un sanem tekstu ,Water pollution”. Katrai grupai tiek piedavata
vardnica.

Uzdevums 1. grupai — How water ir polluted

Uzdevums 2. grupai — Waste disposal

Uzdevums 3. grupai — Fertilizers and rivers

Apspiesanai tiek dotas 10 minutes.

(Izdales materiali Nr. 1)

Galvena dala

Aktivitate 2

Skoléni lasa tekstu anglu valoda un apspriez to grupa anglu vai latviesSu valoda.
Paligresursi 1: vardnica,

(Izdales materiali Nr. 2)

Activitate 3

Skolotajs izdala jautajumus katrai grupai, pamatojoties uz tekstu, skoléni atbild uz
jautajumiem rakstiski savas burtnicas.

(Izdales materiali Nr. 3)

Activitate 4

Skoléni atbild uz jautajumiem un pamato savas atbildes. Skolotajs véro skolénu
darbibu, palidz, ieklausas skolénu atbildes.

(Izdales materiali Nr. 3)

Nobeiguma dala
Aktivitate 5
Katrs skoléns sanem ,,Word Scramble” un izpilda uzdevumu.
Izmantojot interaktivo tafeli skoléni salidzina savas atbildes ar pareizam atbildem
un apspriez ar skolotaju un klases biedriem.
(Izdales materiali Nr. 4)

Resursi

e Teksts ,Water pollution” Resource: Taylor Charles (ed.) 2005 Kingsfisher Science
Encyclopaedia. Conservation and the environment. London: Kingsfisher
Publications Plc.

e Word Scramble: https://www.epa.gov/sites/production/files/2016-
03/documents/activity grades 4-8 wordscramble.pdf



https://www.epa.gov/sites/production/files/2016-03/documents/activity_grades_4-8_wordscramble.pdf
https://www.epa.gov/sites/production/files/2016-03/documents/activity_grades_4-8_wordscramble.pdf

WATER POLLUTION

Water is vital to every living thing on our planet.
However, too often it is polluted by sewage, animal
waste, or dissolved chemicals and fertilizers.

Il the water in the world goes round
and round in a great cycle called the
hydrological cycle. Water that falls as
rain soaks into the ground and
is taken up by plants, or runs
oft and forms rivers

Uguid waste from
factones and farms pours
D rivers and sireamm,

mang drniong waler
wrsafe and Lilling wildhfe

HOW WATER IS POLLUTED
Water is described as polluted if the
amounts or kinds of substances contained
in it are likely to cause harm to people
animals, plants or the environment
Clean water is a precious resource. Many
countries lack regular rainfall, and water
storage is often inadequate. In developing
countries, wells and rivers often cannot
moet the needs of growing p(»;‘uhlmm
In addition to this, water supplies may be
polluted by waste

Water is a very good solvent. It is able
to dissolve more solids than many other
liquids. Water dissolves minerals when it
passes through rocks as groundwater. In
nivers, lakes and streams it almost always

contains dissolved chemicals or carries

Collecting wates for the debris suspended in it
family 5 2 da'ly chore in
MaNy COuntnes. Mese guis
pump water from 3 well
n Burdna Faso o West
Africa. Clean water from
2100 s S0 3 lgunyury i
Counines where waler

3 W 3hort supply

Bactend use axyger

10 Corvert masie

"0 sulnent Water An oy
works produce waste

<t %
2 e V..
ae
oS S : ,
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s & WOy (-0
from dead aigae and fish
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Izdales materiali Nr.1

WASTE DISPOSAL

Rivers and seas have traditionally been
used for the disposal of waste. Fast-flowing
rivers transport sewage and other waste
away from people’s homes and into the
oceans, where the natural processes of
decay can usually cope. But in slow-
flowing waters or in places where too
much waste is put into the water, this
natural decay cannot deal with the waste
The water may then become polluted
with disease-carrying sewage. Water also
becomes polluted by oil and chemicals
from factories, and natural decay processes
cannot deal with this

FERTILIZERS AND RIVERS

Water can also be polluted by becoming
too rich in nutrients Sewage, animal waste
and fertilizers can eventually kill off life in
a river. These waste products enrich the
water with organic waste. Bacteria in the
niver water use oxygen to break down the
waste into nutrients (food-substances)
The nutrients encourage the growth of
certain plants, such as algae. As these %
plants die, they add to the organic waste
in the water. The bacteria use so much
oxygen to break down the waste that

fish cannot breathe and so die

' l.ll:" waler ""V"\q Yy CORtaE autnenty
Too many nutrients resalt in 100 many algae, too
much new waste, and, finally, 3 dead rver

Bacteria vie
v Sxygen

More fish, o "~
c? o B
SEE ALSO

30-1 Conservation acteon

Resource: Taylor Charles (ed.) 2005 Kingsfisher Science Encyclopaedia.
Conservation and the environment. London: Kingsfisher Publications Plc.
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|zdales materiali Nr. 2
Vocabulary ( 1. grupai)
How water is polluted
To pollute — 3arpsi3HATL

Environment — okpyxatowias cpega
Wells — ckBaxuHa

Waste — oTxoabl

Solvent — pacTBopuTenb

To dissolve — pacTBopuTb, pacTBOpPSTb

Vocabulary ( 2. grupai)
Waste disposal
Disposal — yganeHwue

Waste — otxoapbl

Sewage — CToYHble BoAbl

To pollute — 3arpsi3HATL

Disease — carrying —

Oil — HeDTb
Vocabulary ( 3. grupai)
Fertilizers and rivers

To pollute - 3arpsasHATbL

Fertilizers — ynobpeHus

Nutrients — nMTaTenbHble BeLLecTBa

Sewage — CTO4YHble BoAbl

Waste — otxoapl

Algae - Bogopocnu
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Izdales materiali Nr. 3

Water pollution

How water is polluted

When is water described as polluted?
Why is there lack of water in some countries?
What can water dissolve?

What do rivers, lakes and streams almost contain?

Waste disposal

What can water become polluted with?
Where do fast-flowing rivers transport sewage and other waste into?
Where does the natural process of decay usually happen?

In what places can natural decay not deal with water pollution?

Fertilizers and rivers

How else can water be polluted?
What exactly can kill off life in a river?
What encourages the growth of algae?

What is one of the reasons why fish cannot breathe and so die in the

water?



183

Izdales materiali Nr. 4

Word Scramble

Put the letters in the right order to cnmI:'n|ctr_‘ the sentence!

All living chings need o live.

tawer

When water evaporates, it oravels inte the air and beconmes part of a

dloeu
Less than |% of al the water on the earth is waber.
setrh
Wi water in the liguid form.
i krdn
Check for leaks and szve hundreds of of water a day
A | | {‘JE;I'I o
You'll save water by taking a quick
howser
Wash bikes and cars with a and sponge instead of a running hose.
kechbut
Ak your o ook for ways o save water
mtai . |
-\.'i':"."l::l.'lﬂl
H 3
(5 :
""-l.g r_,,:,-."-ﬁ Office of Warer (4406M) = EPA 81 &-F-04-024 - 0472004 =~ wwwepo gowsafewazer

Resource: https://www.epa.gov/sites/production/files/2016-03/documents/activity grades 4-
8 wordscramble.pdf



https://www.epa.gov/sites/production/files/2016-03/documents/activity_grades_4-8_wordscramble.pdf
https://www.epa.gov/sites/production/files/2016-03/documents/activity_grades_4-8_wordscramble.pdf
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Erasmus+KA 1 projekts “CLIL metodes pielietoSana projektu

darbiba”

“Projekts. Elektrodrosiba. Pirmas dienas 1. aktivitate”

(projekta apraksts ir pielikuma)

Autors

Mg. ph. Svetlana Sokolova

Skolénu vecuma grupa

11 skoléni no 8.klases.

Laiks (min)

40 min

PriekSmetu integracija

Fizika un anglu valoda.

Ka s1 nodarbiba
ieklaujas Jusu

Bloks 2. Elektriba.

programma
Merkis Veidot izpratni par elektrodroSibas pamatprincipiem.
Uzdevumi Organizét skolénu darbibu paros

Prast izmantot videofragmentu, k& informacijas avotu.
Prast lietot zinaSanas par stravu dzive;

Attistit skolénu lasi8anas prasmes, spéju atbildét uz
jautajumiem un ievietot trikstoSos vardus teksta

e Paplasinat savu vardnicu ar jauniem vardiem anglu
valoda

Konteksts un sakars ar
realo dzivi un kultiiru

Katru dienu més izmantojam elektroierices un to
izmanto$anai jabut droSai, energo- efektivai un saudzigai
pret dabu.

Planotie rezultati

Saturs Skoléniem jazina, ka ieverot droSibas
noteikumus, lietojot elektroierices un
japrot izskaidrot kustigo droSinataju un
automatisko droSinataju lietojumu
elektroieriCu un elektrotikla aizsardzibai
pret parslodzi.

Valoda Skoléni apgus konkréto elektribas
terminologiju latvieSu un anglu valoda

Komunikacija | Skoléni pilnveidos sadarbibas prasmes
stradajot grupas

Kognitivas Elektribas pamatlikumu saprasana,
prasmes salidzinasana un analize.

Kada veida tiek istenota CLIL metode (projektu darbiba)?

Péc video noskatiS8anas par elektrodroSibas pamatprincipiem anglu valoda, skoléni

strada grupas, lai apkopotu un sistematizétu jaunu informaciju.
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Norise

levaddala

Aktivitate 1
Skoléni tiek iepazistinati ar iesp&ju izmantot interneta vietnes, lai papildinatu vardu
krajumu.

Galvena dala

Aktivitate 2
Skoléni iepazinas ar darba lapas saturu. (individuali). (/zdales materiali: darba lapa)

Activitate 3
Skoléni skatas video un pilda darba lapas pirmo uzdevumu. (paros) (/zdales materiali:
darba lapa I. uzdevums)

Activitate 4
Skoléni skatas video un pilda darba lapas otro uzdevumu. (individuali) (/zdales materiali:
darba lapa Il. uzdevums)

Nobeiguma dala

Activitate 5
Skoléni apkopojas grupas, parbauda darba lapas |. uzdevumu. Katra para uzdod savus
jautajumus citiem projekta dalibniekiem. /zdales materiali: darba lapa)

Resursi

¢ Video https://www.youtube.com/watch?v=A9KSGAnjo2U
e iPad ar interneta pieslegumu (6 gab)
e Darba lapa



https://www.youtube.com/watch?v=A9KSGAnjo2U
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Electrical safety

Uzd.l. Use the link https://www.youtube.com/watch?v=A9KSGAnNjo2U , to
answer the questions or fill in the blanks below
1. What is the material that conducts an electric current?

Examples

What is the material that does not conduct electricity?

Examples

Can an insulator become a conductor? If Yes, then in which case?

2. What will be the consequences of the action of electric current on the human

3. and are protective devices

stopped the flow of electricity when it reaches a dangerously high level as in a short

circuit have a metal filament that melts and

automatically disconnect the power and

help protect equipment end prevent fires but they won’t protect a person from getting

shot.

4. What strain is especially dangerous?

5. The amount of electrical current is measured in , usually called
it's .

6. Who are particularly exposed to electric current?

7. What kind of damage the human body can cause the action of an electric

current?

Uzd.ll. Watch the video for a second time and formulate five questions.



https://www.youtube.com/watch?v=A9KSGAnjo2U
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Macibu projekts ,,Elektrodrosiba”
Dalibnieki: 8. klases skoléni (11 cilveki)
Projekta vaditaja: fizikas skolotaja Svetlana Sokolova

Projekta meérkis: veidojot kompetences patstavigas izzinas darbibas joma, attistit
komunikativas iemanas un veidot izpratni par elektrodroSibu, izmantojot CLIL
metode.

Uzdevumi:

e lepazinat skolénus ar teorétisko materialu par elektrisko stravu un
elektrodrosibu;

Paaugstinat valodas kompetences;

Organizét skolenu darbibu grupas;

NodroSinat skolénu droSibu filmésana laika;

Izvedot video par elektrodroSibu anglu valoda;

Prast prezentét savu darbu

Resursi: iPad ar interneta pieslegumu (6 gab)

Projekta gaita
Projekts notiek piecas dainas laika gimnazijas projektu nedélas ietvaros.
l.diena.

1. Skoléni iepazinas ar macibu vielu. (darba forma: individualais darbs, darbs paros
un grupas)
e lerosinasana;
e Darbs ar video materialiem (ar CLIL metode);

e Darbs ar Internet resursiem (ar CLIL metode);
2. Atlasa nepiecieSamu materialu, izmantoja Internet resursi. (darba forma: grupu

darbs)
Skoléni sadalas tris grupas un izvélas savai grupai darba segmentu (elektrodroSiba
maja, elektrodrosiba arpus majas un palidziba elektrotraumas gadijumos). Strada ar
Internet resursiem.
2. diena. Atlasito materialu apkopoSana un scenarija rakstiS8ana. Skoléni raksta
scenariju sadarbiba ar projekta vaditaju un anglu valodas skolotajam.

3. diena. Video nofilmésana un apstrade.
4. diena. Video apstrade turpinajums. Prezentacijas sagatavoSana.

5. diena. Prezentacija. Mérkauditorija: 8. klases skoléni.
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Erasmus+KA 1 projekts “CLIL metodes pielietoSana projektu

darbiba”

“ Projekts. Elektrodrosiba. Pirmas dienas 2. aktivitate.”

(projekta apraksts ir pielikuma)

Autors Mg. ph. Svetlana Sokolova
Skolénu vecuma grupa 11 skoléni, 8.klase
Laiks (min) 40 min

PriekSmetu integracija

Fizika un anglu valoda

Ka s1 nodarbiba
ieklaujas Jusu

Bloks 2. Elektriba. Skoléniem jazina, ka ievérot droSibas
noteikumus, lietojot elektroierices un ka jarikojas

programma elektrotraumu gadijumos.

Merkis Veidot izpratni par elektrodroSibu majas un ara; veidot
priekSstatu par pirmo palidzibas sniegSanu elektrotraumu
gadijumos

Uzdevumi e Organizét skolénu darbibu grupas;

o Spét pielietot zinaSanas par stravu prakse;

o Attistit skolénu lasiS8anas prasmes;

e Paplasinat vardu krajumu ar terminologiju ang|u
valoda;

e |zmantot dazadus informacijas avotus par
elektrodrosSibu;

e Apzinaties elektriskas stravas iedarbibas uz cilvéka
organismu sekas;

e Apzinaties fizikas atklajumu un tehnologiju nozimi.

Konteksts un sakars ar
realo dzivi

Katru dienu més izmantojam elektroierices un to
izmantoSana jabut droSai un ekonomiskai. Mums ir jazina
ka rikoties elektrotraumu gadijumos.

Planotie rezultati

Saturs Skoléniem jazina, ka ieverot droSibas
noteikumus, lietojot elektroierices un ka
var palidzét cilvekam ar elektrotraumu.

Valoda Skoléni apgls konkréto elektribas

terminologiju latvieSu un anglu valoda

Komunikacija | Skoléni pilnveidos sadarbibas prasmes

stradajot grupas

Elektribas pamatlikumu saprasana,
salidzinasana un analize. Skoléni
apkopos un analizés informaciju no
dazadiem avotiem.

Kognitivas
prasmes

Kada veida tiek istenota CLIL metode (projektu darbiba)?

Skoléni, stradajot grupas, izmanto internéta vietnes, ka informacijas avotus un

izstrada elektrodrosSibas noteikumus un pirmas palidzibas noteikumus.
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Norise

levaddala

Aktivitate 1 (jeb uzdevums 1)
Skolotaja piedava iepazinaties ar darba lapu saturu un uzdod jautajumi, ja nav skaidrs.
(Izdales materiali: darba lapa)

Galvena daja

Aktivitate 2
Skoléni izmanto internéta vietnés un sadala darbu grupas.

Activitate 3- etc.
Skoléni atlasa informéaciju un aizpilda darba lapu (Izdales materiali: darba lapa)
Skolotaja palidz péc vajadzibas.

Nobeiguma dala

Activitate 4
Parstavji no katras grupas dodas uz citu grupu. kur apspriez pilnigumu un veikto darbu
kvalitati (Izdales materiali: darba lapa)

Resursi

Internéta vietnes:
http://www.hse.qgov.uk/electric
http://www.esfi.org/
https://www.ccohs.ca/oshanswers/safety haz/electrical.html
e iPad ar interneta pieslegumu (6 gab)
e Darba lapa



http://www.hse.gov.uk/electric
http://www.esfi.org/
https://www.ccohs.ca/oshanswers/safety_haz/electrical.html
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Task 1 Use these sites for your work:

http://www.hse.qgov.uk/electric

http://www.esfi.org/

https://www.ccohs.ca/oshanswers/safety haz/electrical.html

Write down five basic principles of electrical safety

at home

on the street

How to provide the first aid for electric shock?



http://www.hse.gov.uk/electric
http://www.esfi.org/
https://www.ccohs.ca/oshanswers/safety_haz/electrical.html

Macibu projekts ,,Elektrodrosiba”
Dalibnieki: 8. klases skoléni (11 cilvéku)
Projekta vaditaja: fizikas skolotaja Svetlana Sokolova

Projekta mérkis: veidojot kompetences patstavigas izzinas darbibas joma, attistit
komunikativas iemanas un veidot izpratni par elektrodroSibu, izmantojot CLIL
metode.

Uzdevumi:

e lepazinat skolénus ar teorétisko materialu par elektrisko stravu un
elektrodrosibu;

Paaugstinat valodas kompetences;

Organizét skolenu darbibu grupas;

NodroSinat skolénu droSibu filmésana laika;

Izvedot video par elektrodroSibu anglu valoda;

Prast prezentét savu darbu

Resursi: iPad ar interneta pieslegumu (6 gab)
Projekta gaita
Projekts notiek piecas dainas laika gimnazijas projektu nedélas ietvaros.

1.diena.
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3. Skoléni iepazinas ar macibu vielu. (darba forma: individualais darbs, darbs paros

un grupas)
e lerosinasana;
e Darbs ar video materialiem (ar CLIL metode);
e Darbs ar Internet resursiem (ar CLIL metode);

4. Atlasa nepiecieSamu materialu, izmantoja Internet resursi. (darba forma: grupu

darbs)
Skoléni sadalas tris grupas un izvélas savai grupai darba segmentu
(elektrodroSiba maja, elektrodrosiba arpus majas un palidziba elektrotraumas
gadijumos). Strada ar Internet resursiem.
2. diena. Atlastto materialu apkopo$ana un scenarija rakstiS8ana. Skoléni raksta
scenariju sadarbiba ar projekta vaditaju un anglu valodas skolotajam.

3. diena. Video nofilmésana un apstrade.
4. diena. Video apstrade turpinajums. Prezentacijas sagatavoSana.

5. diena. Prezentacija. Mérkauditorija: 8. klases skoléni.
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Rezultati un secinajumi

ES muzizglitibas projekti: tieSi Sodien, kad nereti skan runas par Eiropas
Savienibas beigam, Kkl|lst skaidrs, cik daudz meés visi ieguvam no Eiropas
mazizglitibas projektiem. Protams, tas nebutu iespé&jams bez finanséjuma, iespéjas
brivi celot, satikties ar cilvékiem, macities un iepazities ar citu pieredzi un kultdru.
Tas viss prasa milzigu darbu, bet ievérojami ari bagatina. Tapéc musu galvenais
ieteikums skolam — noteikti iesaistities mauzizglitibas projektos gan ar skoléniem, gan
ar macibspékiem.

CLIL skolotaju izglitiba: Eiropas Padomes rekomendacijas par to, ka vajadzétu
stimulét sveSvalodu lietoSanu arT citos, nevalodu, priekS8metos (Council of Europe,
1998) un macit vismaz divas sveSvalodas |oti agrina vecuma (EK, 1995, Eurydis,
2005) ir zinamas un tiek izpilditas iespé&ju robezas. CLIL kursos iedvesmotie skolotaji
censas 1stenot CLIL pieeju, balstoties uz savu pieredzi un entuziasmu, apgustot gan
sveSvalodu, gan CLIL pamatus dazados kursos, vebindros un pasmaéacibas cela,
daloties ar pieredzi un meklgjot informaciju interneta, kas, protams, ir tikai
apsveicami. Taja paSa laika, ja més paskatisimies uz augstskolam, CLIL kursu var
atrast parsvara sveSvalodu skolotaju programmas un parasti tas ir izvéles kurss, tacu
tieSi tadi kursi par priekSmetu integraciju un sadarbibu starp dazadu priekSmetu
skolotajiem ir |oti vajadzigi pilnigi visiem pedagogiem.

CLIL kursi ir |oti vértiga pieredze, kas motivé attistities talak, tomeér tas ir tikai pirmais
solis, jo specialo zinaSanu apjoms, kurs batu jaapgust CLIL skolotajiem, ir milzigs, un
batu labi, ja jaunie specialisti saktu iepazities ar to jau augstskola. Vél 2011. gada
publicétas Eiropas pamatnostadnes par CLIL skolotaju izglittbu http://clil-cd.ecml.at/
(European Framework for CLIL Teacher Education) dod iespéju katram pedagogam
novertét, cik loti vins atbilst idedla CLIL skolotaja kritérijiem un ko vél varétu
pilnveidot.

Svarigi atzimét, ka CLIL pieeja parasti tiek Tsi raksturota ka vienlaiciga
koncentréSanas uz satura un valodas apgisSanu, un to ir viegli saprast, jo tas pilniba
atbilst STs pieejas nosaukumam. Savukart European Framework for CLIL Teacher
Education uzsver, ka CLIL skolotajiem ir jakoncentréjas nevis uz divam, bet gan tris
lietdm: saturu, valodu un skolénu macidanas prasmém. Turklat Sis treSais
komponents — maciSanas prasmes — ir arkartigi svarigs un prasa Tpasu uzmanibu,
izmantojot CLIL pieeju. Nenoliedzami, spé€ja organizét macibu procesu,
koncentréjoties pirmam kartam uz macisanas prasmém, biezi nosaka to, cik efektivs
un produktivs bus §1s macibu process.

Resursi: CLIL jeb ISVA pieeja paver pladas iesp€jas macibu resursu izmantoSanai
sveSvalodas, un skolotaji, kuri apzinas to milzigo resursu klastu un prot atlasit un
redigét materialus, pielagojot tos savu skolénu vajadzibam, vairs nekad nevélésies
no tas atteikties. Seit rodas vél viens [oti aktuals jautdjums — pedagogu prasmes
macibu materialu vértéSana, atlasé, redigéSana un veidoSana. Protams, ka macibu
gramatu rakstiSana nav katra skolotdja uzdevums, bet spéja orientéties macibu
materialos, novértét un pareizi redigét, nemot véra skolénu svesvalodu zinasanas, ir
un acimredzot klis daudz aktualdka nakotné. Sodien bieZi lietojamais teiciens All
teachers are language teachers jeb Visi skolotaji ir valodas skolotaji nevar palikt bez


http://clil-cd.ecml.at/
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uzmanibas un materidlu redigéSana prasa no priekSmeta skolotdja ne tikai
pamatigas sveSvalodas zinaSanas, bet arT zinaSanas par sveSvalodu apguSanas
pamatprincipiem un skolénu zindSanu Iimeniem. Vairaki pétijumi pieradija, ka
koncentracija tikai uz saturu CLIL pieejas gadijuma noved pie pavirSibas un ir
nepiecieSams veltit pietieckamu uzmanibu art formai, t. i., valodai. Protams, valoda ir
zinaSanu ieglSanas instruments, tacu tas ir instruments, kas jaizmanto apzinigi un
pratigi.

Rezultati: projekta rezultata tapa CLIL skolotaju labas prakses pieméru krajums un
videoklipi, tika izveidota projekta majaslapa http://ej.uz/clil-project, kur var apskatit
labas prakses piemérus un resursus, tika organizéti vairaki seminari un darbnicas
gan gimnazijas, gan ari Rigas pilsétas limeni. lesaistoties RIIMC projekta /zglitiba
izaugsmei 2016, masu skolotadji iemacijas veidot un redigét videoklipus, tika
organizétas meistarklases jeb darbnicas pedagogu pieredzes apmainai. Projekta
beigas més apmainijamies ar pieredzi un nodibindjam draudzigas saiknes ar
vairakam skolam Igaunija un noteikti planojam turpinat masu sadarbibu.

Lai gan macibu mobilitaté bija paredzetas tikai 10 mobilitates, faktiski projekta
dalibnieku bija vairak neka divdesmit, jo |oti daudzi skolotaji vadija atklatas CLIL
stundas, veidoja labas prakses piemérus un vadija seminarus.

Ikgadéjas CLIL ieskaites rezultati un sveSvalodu zinasanas raditaji pierada CLIL
pieejas efektivitati. Més ticam, ka CLIL pieejai ir nakotne un ir nepiecieSams turpinat
praksé balstitus pétijumus. Aicinam visus kam interese CLIL sadarboties un dalities
ar savu pieredzi.

Erasmus +KA1 projekta “Satura un valodas integrétas apguves pieejas istenoSana
projektu darbiba” koordinatore (2014.-2016.)

Mg filol. Nadezda Polianovi¢a

polianovic@yahoo.com



http://ej.uz/clil-project
mailto:polianovic@yahoo.com
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RESOURCES FOR CONTENT AND LANGIAGE INTEGRATED LEARNING

BEST OF THE BEST ! http://www.grahamworkman.com/

The site of Mr. Graham Workman (our dear and amaizing teacher of CLIL)
presents a huge amount of useful materials and links for all subjects, age
groups and all possible and impossible life situations)
http://www.zunal.com — Free webquests and free software for creating your
own webquests

http://www.bie.org - Everything about Project Based Learning

Primary School

http://www.coloring.ws/ — Colouring pages, games and activities
http://www.activityvillage.com/- Crosswords, interactive tasks, gaumes etc.
http://www.robertpottle.com/poems/index.php/ — Poems for children
http://learnenglishkids.britishcouncil.org/en/ — Songs, online gaumes,
colouring pages and interactive tasks
http://www.bbc.co.uk/schools/websites/4 11/ - materials for different subjects
in English

http://www.primaryresources.co.uk/ - materials for different subjects in English
http://www.bbc.co.uk/schools/a-z/topic/a.shtml - materials for different subjects
in English

http://www.kidzone.ws/ -- materials for different subjects in English
http://schoolexpress.com/fwsindex.php/ - materials for different subjects in
English

http://www.schoolexpress.com/fws/worksheet.php?id=59459/ materials for
printing, colouring and learning
http://www.schoolexpress.com/funtime/index.php/ - Online games

Lower-secondary and Secondary School
Materials for different subjects in English:

http://www.bbc.co.uk/schools/websites/11 16/ -
http://www.kidzone.ws/
http://www.globalclassroom.org/ecell00/javamath.html/ -
http://www.bbc.co.uk/schools/websites/16/
http://www.globalclassroom.org/ecell00/javamath.html/

Art and Music

http://www.playmusic.org/stage.html / -Music
http://www.bbc.co.uk/northernireland/schools/4 _11/primaryart/- Art
http://www.primaryresources.co.uk/art/art.htm/ - Music
http://www.impressionism.org - Art - impressionisms
http://www.ejohnrobinson.com/ — Art — video lesson
http://smartmuseum.uchicago.edu/smartkids/home.html/- Art dictionary with
audio clips

http://www.lyrics.com / -Song lyrics



http://www.grahamworkman.com/
http://www.zunal.com/
http://www.bie.org/
http://www.coloring.ws/
http://www.activityvillage.com/-
http://www.robertpottle.com/poems/index.php/
http://learnenglishkids.britishcouncil.org/en/
http://www.primaryresources.co.uk/maths/mathsB6.htm
http://www.bbc.co.uk/schools/a-z/topic/a.shtml
http://www.kidzone.ws/
http://www.schoolexpress.com/fws/worksheet.php?id=59459
http://www.schoolexpress.com/funtime/index.php
http://www.bbc.co.uk/schools/websites/11_16/
http://www.kidzone.ws/
http://www.globalclassroom.org/ecell00/javamath.html/-
http://www.bbc.co.uk/schools/websites/16/
http://www.globalclassroom.org/ecell00/javamath.html
http://www.playmusic.org/stage.html
http://www.bbc.co.uk/northernireland/schools/4_11/primaryart/-
http://www.primaryresources.co.uk/art/art.htm
http://www.impressionism.org/
http://smartmuseum.uchicago.edu/smartkids/home.html/-
http://www.lyrics.com/
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Social Science and History:
http://webguide.wordpress.com/cateqgory/social-sciences/ - Social Science
http://www.historyworld.net/wrldhis/listhistories1l.asp?gtrack=mtopl/ -

Historical events in different countries
http://www.csb.gov.lv/en/ - Statistics in Latvia
http://www.liaa.gov.lv/eng/home/latvia_in_facts/ Facts about Lavia
http://learnenglish.britishcouncil.org/en/business-and-work —
http://www.wall-street.com/ -News about Economy
http://www.worldbank.org/ - News about Economy
http://en.wikipedia.org/wiki/Diagram — Types of Diagrams

Mathematics:

http://www.ixl.com/ - Tasks for all age groups
http://www.primaryresources.co.uk/maths/maths.htm/- Tasks and handouts
http://www.aaamath.com/ — Tasks and short descriptions for all age groups
http://webguide.wordpress.com/category/mathematics/- Online maths —
gaumes and extra links
http://www.globalclassroom.org/ecell00/javamath.html - Tasks

Natural Science:

http://www.planet-science.com - Resources about geography, biology and
nature

http://education.nationalgeographic.com/education/st/?ar_a=4 / National
Geographic

http://animal.discovery.com/videos/ - Videos about nature and animals
http://science.discovery.com/ - Videos, games, interesting facts and news
http://www.nasa.gov/- Astronomy

MAGAZINES AND NEWSPAPERS ONLINE:

http://www.baltictimes.com/ - The Baltic Times

www.nytimes.com/ - The New York Times

www.economist.com/ - The Economist

www.businessweek.com/ - The Business Week

www.reuters.com/ - News agency REUTERS

http://edition.cnn.com/ - News agency CNN

http://bbc.com / — News agency BBC news
https://www.theguardian.com/international - The Guardian
http://www.breakingnewsenglish.com/ - Lessons based on news issues

DICTIONARIES:

http://dictionary.cambridge.org English — English dictionary
http://www.merriam-webster.com English — English dictionary



http://webguide.wordpress.com/category/social-sciences/
http://www.historyworld.net/wrldhis/listhistories1.asp?gtrack=mtop1
http://www.csb.gov.lv/en/
http://www.liaa.gov.lv/eng/home/latvia_in_facts/
http://learnenglish.britishcouncil.org/en/business-and-work
http://www.wall-street.com/%20-
http://www.worldbank.org/
http://en.wikipedia.org/wiki/Diagram
http://www.ixl.com/
http://www.primaryresources.co.uk/maths/maths.htm
http://www.aaamath.com/
http://webguide.wordpress.com/category/mathematics/
http://www.globalclassroom.org/ecell00/javamath.html
http://www.planet-science.com/
http://education.nationalgeographic.com/education/st/?ar_a=4
http://animal.discovery.com/videos/untamed-uncut-animal-attacks/
http://science.discovery.com/
http://www.nasa.gov/-
https://www.theguardian.com/international
http://www.breakingnewsenglish.com/
http://dictionary.cambridge.org/
http://www.merriam-webster.com/
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http://thesaurus.com English — English dictionary synonyms and antonyms
dictionary with pronunciation

http://www.wordreference.com — Multilingual dictionary
http://www.freetranslation.com — Multilingual translator
http://www.etymonline.com/ — English-English etimology (word origin)
dictionary

http://www.acronymfinder.com/ — Abbreviation dictionary
http://www.letonica.lv English- Latvian- Russian dictionary
http://termini.lza.lv/term.php Academic term base
http://www.eurotermbank.com/ European Terminology
http://www.britannica.com/ — Encyclopaedia Brittanica
http://www.lib.purdue.edu/eresources/readyref/ -different themes
http://www.peevish.co.uk/slang/index.htm — Sleng dictionary
http://whatis.techtarget.com/ — IT terms
http://www.techweb.com/encyclopedia/ — IT English-English dictionary
http://economics.about.com/cs/econometrics/I/blglossary.htm — Business
English-English dictionary
http://dictionary.cambridge.org/dictionary/business-english/ — Business
English-English dictionary
http://www.investopedia.com/dictionary/#axzz103e3nU8X — Business
English-English dictionary

http://dictionary.law.com/- Legal English dictionary
http://www.nolo.com/dictionary — Legal English dictionary
http://freerice.com/#/english-vocabulary/1358 —Educational vocabulary game
- feed the world

GRAMMAR AND WRITING:

http://grammar.ccc.commnet.edu/grammar/ — Grammar online
http://learnenglish.britishcouncil.org/en/grammar-and-vocabulary/- Grammar
online

http://www.englishclub.com/grammar/index.htm/ — Grammar online
http://www.bbc.co.uk/worldservice/learningenglish/ -Tasks and activities online
http://mwww.englishclub.com/downloads/PDF/EnglishClub-English-
Prepositions-List.pdf / — Prepositions
http://www.englishclub.com/downloads/PDF/EnglishClub_Top-20-Business-
Vocabulary.pdf/ -Materiali Iejupladei — Business terminology
http://mwww.englishclub.com/downloads/presentations.htm / - How to make
presentations

http://www.bbc.co.uk/podcasts — Radio programmes and interviews for
downloading

http://www.letterwritingguide.com/ — How to write letters and letter samples
http://www.bestsampleletters.com/- How to write letters and letter samples
http://www?2.actden.com/writ_den/tips/essay/index.htm/ — How to write essays
http://www.123helpme.com/ - Essay samples
http://www.statementofpurpose.com/ - How to write a statemet of purpose
TESTS:

Free online tests for FCE, CAE, IELTS, KET, PET, TOEFIC and TOEFL:


http://thesaurus.com/
http://www.wordreference.com/
http://www.freetranslation.com/
http://www.etymonline.com/
http://www.letonica.lv/
http://termini.lza.lv/term.php
http://dictionary.cambridge.org/dictionary/business-english/
http://www.investopedia.com/dictionary/#axzz1o3e3nU8X
http://freerice.com/#/english-vocabulary/1358
http://learnenglish.britishcouncil.org/en/grammar-and-vocabulary/-
http://www.englishclub.com/grammar/index.htm/
http://www.bbc.co.uk/worldservice/learningenglish/
http://www.englishclub.com/downloads/PDF/EnglishClub-English-Prepositions-List.pdf%20/
http://www.englishclub.com/downloads/PDF/EnglishClub-English-Prepositions-List.pdf%20/
http://www.englishclub.com/downloads/PDF/EnglishClub_Top-20-Business-Vocabulary.pdf/
http://www.englishclub.com/downloads/PDF/EnglishClub_Top-20-Business-Vocabulary.pdf/
http://www.englishclub.com/downloads/presentations.htm%20/
http://www.bbc.co.uk/podcasts
http://www.letterwritingguide.com/
http://www.bestsampleletters.com/
http://www2.actden.com/writ_den/tips/essay/index.htm
http://www.123helpme.com/
http://www.statementofpurpose.com/
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http://www.oxfordenglishtesting.com/browse_tests.aspx?userType=1&menuld
=2#/

IELTS:
http:// www.ielts.org/
http://learnenglish.britishcouncil.org/en/ielts/

TOEFL:
http://www.ets.org/toefl/
http://www.onestopenglish.com/exams/toefl/

EDUCATIONAL VIDEOS:

http://learnenglish.britishcouncil.org/en/how-to/ - Videoclips ,How to say it ”
http://learnenglish.britishcouncil.org/en/listen-and-watch/ — Educational
videos

http://animal.discovery.com/videos/ — Videos about nature and animals
http://science.discovery.com/ — Videos, gaumes, interesting facts and news
http://www.englishclub.com/downloads/video.htm — Videos about different
countries

FOR READING ONLINE:

http://www.gutenberg.org/ — Project Gutenberg
http://onlinebooks.library.upenn.edu/lists.html/
http://www.findpoetry.com/ — Poetry for all age groups
http://www.bartleby.com/reference/ — Celebrity quotes
http://www.special-dictionary.com/proverbs/source/l/latvian_proverb/ —
Latvian sayings in English
http://simple.wikipedia.org/w/index.php?title=Wikipedia:Basic_English_internat
ional_wordlist&printable=yes/ - International words
http://shakespeare.mit.edu/ —All about Shakespeare
http://www.10-minute-plays.com/index.html/ — 10 minute plays


http://www.ets.org/toefl
http://www.onestopenglish.com/exams/toefl/
http://learnenglish.britishcouncil.org/en/listen-and-watch
http://animal.discovery.com/videos/untamed-uncut-animal-attacks/
http://science.discovery.com/
http://www.englishclub.com/downloads/video.htm
http://onlinebooks.library.upenn.edu/lists.html
http://www.bartleby.com/reference/
http://www.special-dictionary.com/proverbs/source/l/latvian_proverb/
http://simple.wikipedia.org/w/index.php?title=Wikipedia:Basic_English_international_wordlist&printable=yes
http://simple.wikipedia.org/w/index.php?title=Wikipedia:Basic_English_international_wordlist&printable=yes
http://shakespeare.mit.edu/
http://www.10-minute-plays.com/index.html/
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RESOURCES FOR IPADS AND TABLETS

http://macibas.e-skola.lv/imod/page/view.php?id=16473
The list of programmes for CLIL lessons
http://www.numbers.lv/dropbox1/Applist iOS Android EN-2.pdf
JPL Apps (Jet Propulsion lab). NASA programmes for Android, iPad and Windows
teblets
http://www.|pl.nasa.gov/apps/
Handouts and printables are added for augmented reality:
e Spacecraft 3D
http://www.jpl.nasa.gov/apps/images/3dtarget.pdf
e« Anatomy 4D
http://www.twoguysandsomeipads.com/2014/06/anatomy-4d-update-allows-users-
to.html
« Basketball 4D
http://www.brendahauff.com/uploads/2/6/3/7/2637751/4739026 orig.jpg
e 4D Elements
http://www.brendahauff.com/uploads/2/6/3/7/2637751/cubel-target 1.pdf
http://www.brendahauff.com/uploads/2/6/3/7/2637751/cube2-target 1.pdf
e What is on Mrs. Hauff's iPad ...

Very useful resource- different subjects and tools
http://www.brendahauff.com/mrs-hauffs-ipad.html



http://macibas.e-skola.lv/mod/page/view.php?id=16473
http://www.numbers.lv/dropbox1/Applist_iOS_Android_EN-2.pdf
http://www.jpl.nasa.gov/apps/
http://www.jpl.nasa.gov/apps/images/3dtarget.pdf
http://www.twoguysandsomeipads.com/2014/06/anatomy-4d-update-allows-users-to.html
http://www.twoguysandsomeipads.com/2014/06/anatomy-4d-update-allows-users-to.html
http://www.brendahauff.com/uploads/2/6/3/7/2637751/4739026_orig.jpg
http://www.brendahauff.com/uploads/2/6/3/7/2637751/cube1-target_1.pdf
http://www.brendahauff.com/uploads/2/6/3/7/2637751/cube2-target_1.pdf
http://www.brendahauff.com/mrs-hauffs-ipad.html
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	“Es pielietoju CLIL ķīmijas stundās jau 2 gadus un sapratu, ka bez tā vairs vienkārši nevar. Plaši pielietoju video klipus no youtube ar eksperimentiem, kurus būtu pārāk bīstami vai arī neiespējami īstenot klasē. Tas ļoti motivē un palīdz mācībās. At...
	Nadežda Usačova, ķīmijas skolotāja
	Mūsdienu pasaule strauji mainās, mainās arī skolēnu vajadzības un prasības un skolotājam ir nepieciešams meklēt jaunas iespējas un izaicinājumus, lai padarītu mācību procesu, lietderīgāku un interesantāku. Es izmantoju CLIL pieeju fizikas stundās jau...
	Svetlana Sokolova, fizikas skolotāja
	Es izmantoju papildus angļu valodu informātikas stundās no savas pirmās darba dienas, jo programmnodrošinājums parasti ir angļu valodā un angļu valoda ir ne tikai biznesa, bet protams, arī programmēšanas valoda. Var teikt, ka CLIL vide mūsu stundās ...
	Oksana Ivanova, Informātikas skolotāja
	Erasmus projekti iedvesmo! Es redzu, cik ļoti mainījāmies mēs visi- daudzi kolēģi projekta laikā ievērojami pilnveidoja savas angļu valodas zināšanas, jūtas daudz pārliecinātāki, vada seminārus un palīdz citiem kā jaunu pieeju un metožu multiplikato...
	Nadežda Polianoviča, Erasmus +KA1 projekta ‘Satura un valodas integrētās apguves pielietošana projektu darbībā’ koordinatore 2014.-2016.
	Very useful to introduce in order to help students interact in the following languages: Functional language; Process language; Content- obligatory language.
	Activity1.Questions

	 In this exercise on tax vocabulary you will both look at and explain the different types of taxes which are used in Britain and Ireland and other English-speaking commonwealth countries by the government to take money from its citizens or companies.
	KEYS to Activity 3 Text 1 Economics Quiz: Tax vocabulary - Names & types of taxes Write a definition/description of each of the words/phrases
	KEYS to Activity 3. Text2. Economics Quiz: Tax vocabulary - Names & types of taxes Write a definition/description of each of the words/phrases
	INCOME
	Support materials 2:  Text adapted from http://www.ducksters.com/science/chemistry/oxygen.php
	http://www.livescience.com/28738-oxygen.html
	Oxygen
	Rezultāti: projekta rezultātā tapa CLIL skolotāju labas prakses piemēru krājums un videoklipi, tika izveidota projekta mājaslapa http://ej.uz/clil-project, kur var apskatīt labas prakses piemērus un resursus, tika organizēti vairāki semināri un darbn...


